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CALIFORNIA STATE UNIVERSITY, DOMINGUEZ HILLS                                 COLLEGE OF EDUCATION DIVERSITY PLAN:  2004-2009

Context for the Revised Plan

The present diversity plan (Appendix A) was developed by the COE Diversity Committee, based upon reflection of the previous Diversity Plan (1999-2001), COE Benchmarks, and results from the COE Faculty Diversity Survey (Appendix B). In developing the unit’s capacity specific to ethnicity, racial, gender, language, exceptionalities, religious groups and exceptional populations, the unit identified six priorities based on the data: 

1. Monitor and refine the recruitment and retention process;

2. Maintain strategies to recruit and retain diverse faculty; 

3. Design, implement and evaluate curriculum and experiences;

4. Monitor and improve experiences working with diverse faculty; 

5. Monitor and improve experiences working with diverse candidates; and 

6. Monitor and improve experiences working with diverse students in P-12 schools 

The Diversity Plan and the COE Conceptual Framework
Our diversity plan mirrors our mission …”to prepare educational professionals who are successfully engaged in work that supports and promotes public school students in California and our vision--to maintain a model of collaborative urban educational excellence, recognized for preparing teachers, administrators, counselors, and other specialists who work effectively with a variety of learners from diverse background’s. It also reinforces the university mission.

As evidenced in the COE’s Goals and Objectives we seek to recruit, prepare, and retain students who reflect the diversity of our service area. Furthermore, we seek to recruit and retain diverse, knowledgeable, and talented faculty. We believe that the achievement of these goals enables us to create educational programs that meet the needs of our students and prepare students who are committed to the professional standards (See IR Report). 

Fostering Diversity through Curriculum and Experiences

Critical to developing the capacity of the unit is the programs incorporation of the knowledge, skills, and dispositions reflective of our commitment to diversity. 

Knowledge bases:  As stated in the Institutional Report the COE has actively sought to implement curriculum which enables candidates to develop knowledge bases necessary to: 

1. Understand the historical and cultural traditions of major cultural and ethnic groups in California; 

2. Identify pedagogical and school practices that may stem from racial, cultural, ethnic, and gender biases that hinder academic achievement and challenge the well-being of all students; 

3. Demonstrate knowledge of key historical trends in education, including the education of special populations of learners;

4. Understand the impact of sociological and cultural influences on the process of education for children, including learners with special needs, teachers and policy makers; and 

5. Know and understand the impact of local, state, and federal politics and laws on the process of education, especially as related to special education and student placement. 

Skills:  Furthermore, candidates are expected to demonstrate they have developed the skills necessary to: 

1. Utilize appropriate methods and materials to practice and promote multicultural education;

2. Identify, analyze, and minimize personal and institutional bias with regard to race, poverty, creed, nationality, gender, and sexual orientation; 

3. Develop effective instructional strategies for use with the major cultural and ethnic  groups in CA;

4. Work successfully with diverse students in urban environments;

5. Develop planning and instructional skills for‑ promoting academic achievement and educational equity for all students in the classroom; 

6. Develop appropriate cross-cultural communication skills to interact with children and adults from diverse cultural, linguistic, racial, ethnic, socio-economic backgrounds; develop responsive pedagogy that will both accommodate and challenge all students; and 

7. Develop skills and strategies for positive familial engagement.

Dispositions:   Finally, candidates are expected to demonstrate dispositions which enable them to: 

1. Realize their own personal and professional growth through reflection and self-evaluation;

2. Demonstrate sensitivity toward and effectiveness with, people from diverse backgrounds; 

3. Develop an understanding and appreciation of cultural diversity and its applications to teaching multicultural populations; 

4. Examine own personal beliefs towards people of different cultural, linguistic, racial, ethnic, socio-economic and gender backgrounds;

5. Understand the impact of local, state, and federal politics and laws on the process of education, especially as related to special education and student placement; and

6. Understand the effects of family involvement on student achievement.
Course syllabi demonstrate the unit’s commitment to a curriculum that enables candidates to develop the above knowledge, skills, and dispositions (see Appendix C). As evidenced by program exit survey data, candidates in each of the programs report high levels of satisfaction with regard to diverse curriculum and field experiences.

Monitoring the Recruitment and Retention of Diverse Faculty

The COE’s continuous effort to recruit faculty, staff and candidates who reflect the diversity of the schools within our service area is reflected in Appendix E. The staff is equally diverse and mirrors the populations within our service area. Most importantly, the student body at Dominguez Hills is one of the most diverse in the country (see COE Webpage www.csudh.edu/coe ).

The COE’s efforts have focused on developing the unit’s capacity to recruit and retain diverse faculty. Initial recruitment strategies include advertising positions in a variety of sources including those aimed at diverse individuals, such as the National Association of Bilingual Educators. Efforts to recruit diverse faculty have included the implementation of joint doctoral programs and forgivable loans. Five COE faculty members are currently enrolled in the CSUDH and University of Southern California joint doctoral program. Upon graduation these doctoral candidates will be eligible for Tenure Track positions as they become available. During the 2003-2004 academic school year, over 50% of the 137 part-time faculty members and 70% of the 128 part-time supervisors belong to a diverse population.

In Spring 2003, unit faculty members completed a survey specific to diversity issues. (See Appendix B). Results from this survey indicated that faculty perceived that the unit has made good faith efforts to recruit and retain diverse faculty. Central to the units capacity to ensure faculty diversity is its’ ability to retain faculty. In the past five years, the unit has implemented several programs to increase retention rates of diverse faculty:

1. Formalization of the mentoring process in the department and the university; 

2. The university releases new faculty from 3 units of workload;

3. The Office of Academic Affairs Personnel provides an orientation to new faculty;
4. RSCAAP offers faculty grants to travel to academic conferences and research grants of up to $5000; and

5. The Center for Teaching and Learning provides professional development for faculty in many areas including technology, assessments and instruction.
Working with Diverse Faculty

Essential to the unit’s ability to implement a rich curriculum specific to issues of diversity is the faculty members’ knowledge specific to diverse learners, both higher education learners and P-12 learners. Candidates’ experiences are enriched by the faculty’s research and work related to diversity within the context of education. COE are active in a variety of a wide range of diverse organizations such as The US-Japan Teacher Education Consortium and Global and International Student Teaching. Funding agencies which support our research efforts in diversity include the California State Department of Education as well as two grants from USDE’s Fund for the Improvement of Post-Secondary Education (FIPSE). Faculty members research interests related to diversity include:

· the study of preschool Latino literacy, 
· sheltered instruction, 
· gifted and talented minority students, 
· bilingual education, 
· multicultural education, 
· assessment of diverse students, 
· African-American standard English proficiency, 
· full inclusion, 
· retention study of university interns,
· equity in mathematics education and cooperative learning. 
Furthermore, scores obtained on the Faculty Survey indicated that a majority of our faculty felt both knowledgeable (88%) and comfortable (92%) discussing issues of diversity within their students. 

We believe that the COE’s mission is achieved when faculty, administration, partnering school districts, staff, and students collaboratively strive to create a community of learners that celebrates and fosters diversity. In addition to university faculty, candidates work with professionals from local schools who represent diverse backgrounds. These professionals enrich the experiences of our candidates and support them in learning to address the diverse needs of PK-12 students. For example, during the past year in Los Angeles County, 43% of teachers, 44% of administrative staff, 40% of pupil services and 76% of classified staff represent diverse populations (http://data1.cde.ca.gov/dataquest and click on Staffing; ER doc #S4E2.14
Element 3: Experiences Working with Diverse Candidates

tc "Element 3: Experiences Working with Diverse Candidates" \f C \l 1
The establishment and support of a diverse learning community plays a critical role in the COE’s ability to achieve its’ mission, vision and goals. CSUDH has one of the most diverse student bodies in the nation (Appendix D). Institutional survey data demonstrate the student body is: 35.5% Hispanic; 22.7% White; 30.9 % African American, and 10.3 % Asian and .6% American Indian (http://www.csudh.edu/oir/Profile.htm). The unit actively engages in recruitment activities, which enable us to maintain a diverse learning community.  Among the recruitment efforts are, visits to undergraduate classes, pre-intern and intern fairs, the New Teacher Project, and collaborations with agencies that support career changers and collaborations with partner school districts. The advance program coordinators recruit candidates from alumni, public schools in our service area and from professional organizations and networks. In addition to the above mentioned activities are the units has several grants which support the recruitment, retention and support of diverse candidates: CSU Diversity Funds, Aide to Teacher (ATT), Career Ladder, DOE Educational Leadership Grant, DOE Special Populations Grant, CCTC Intern Grants (Multiple and Single Subject & Educational Specialist), Transition to Teaching, FIPSE: CCAT, and FIPSE: Immigrant Professionals. The units’ good faith effort to recruit, retain and support diverse candidates is evidenced in by the fact at that CSUDH leads the state in preparing African-American teachers and is one of the top three in credentialing Hispanic teachers. 

Monitor and improve experiences working with diverse students in P-12 schools

The schools within CSUDH’s  service area are very diverse (Appendix E) which provide our candidates with  rich field experiences and clinical practice. Like the faculty in local schools, PK-12 students reflect the diversity of the Greater Los Angeles Area and provide candidates with excellent opportunities to work with diverse students (http://data1.cde.ca.gov/dataquest/ and click on student demographics).  Program coursework and field experiences are designed to prepare candidates to effectively meet the needs of those students by increasing candidates’ knowledge, skills and dispositions which are assessed in fieldwork with the student teaching/fieldwork/direct teaching assessment instruments, cooperating teachers and supervisors surveys, and portfolios or notebooks and capstone experiences, and candidates’ evaluation of the program. These were described in detail in Standard 1 and 3. Initial and advanced candidates, graduate, employers and supervisors believe their programs prepare them well to work with diverse PK-12 students (ER doc #S4E4.3). 

We have been dedicated to expanding candidate experiences with diversity. Among the opportunities provided to students are the following:
· M.E.Ch.A, Nuestro Futuro, Espiritu de Nuestro Futuro;

· Pan Afrikan Student Union, Black Student Union;

· ASIA @ CSUDH, Pacific Islander Club, CSUDH Japanese Student Association;

· Vietnamese Student Association;

· Chinese Student Association;

· Pilipino Educational and Cultural Experience;

· Catholic Newman Club;

· Muslim Student Association at CSUDH;

· Toros Christian Fellowship;

· Women’s Center;

· The Multicultural Center;

· Gay, Lesbian, and Bisexual Student Association;

· Future Teachers Club/Student California Teachers Association;

· Technology interactions: Candidates work with each other in diverse groups doing cooperative assignments in Blackboard and TeachScape; and 

· Exchange programs with other institutions: Candidate participation in the Global Student Teaching Program and International Education Programs.

Recruitment of undergraduate candidates is promoted through the Coordinator of the Liberal Studies Program and other single subject advisors. The chair of TED and the initial program coordinators recruit initial program candidates by. 

. 
Through initial and cumulative field experiences, candidates are able to strengthen their capabilities in working with K-12 students from diverse background. 
CSUDH’s Conceptual framework(s) establishes the shared vision for our unit-wide efforts in preparing educators to work in P-12 schools. 
Appendix A

Diversity Plan to develop the capacity of unit in regards to: ethnicity, race, gender, age, language, exceptionalities, religion, and sexual orientation. 
	Objective
	Activity
	Timeline
	Evidence
	Actions Taken

	Monitor and refine recruitment and retention process
	· Use variety of strategies to reach diverse organizations consistent with university diversity plan
	F99-ongoing
	· Review university plan for implications concerning COE recruitment and retention 

· Implementation of peer assistance strategies to increase retention rates

·  Monitor when positions taken

· Activate support plan with new hires
	· Positions advertised nationally. 

· Faculty who are members  of diverse communities and professional associations recruit within these organizations.  

· Interview committee identifies individuals with expertise specific to diversity, second language acquisition, special education, etc.

	Maintain strategies to recruit and retain diverse faculty 
	· “Grow your own” model—encourages use of CSU forgivable loans and student participation in the Joint Doctorate program.

· Review on campus resources

· CTL resources

· RASCAAP grant

· Monitor existing COE incentives such as Dean’s Grant 

· Review RTP process and support plan

· Review mentoring processes by senior faculty members.

· Create learning community to support professionals with appropriate resources 
	F99-ongoing
	· Monitor diversity of those recruited and retained annually

· Conduct exit interviews

· Analyze awards

· Analyze patterns and trends within the process

· Meta analysis of all previous activities


	· Monitor strategies aimed at increasing retention rates of junior faculty 

· Establish trend data to monitor more effectively

· Create a formalized process for monitoring retention and exit debriefing

	Design, implement and evaluate curriculum and experiences
	· Articulate that knowledge, skills and dispositions, (KSD) candidates are expected to develop during initial and advanced programs built on 2042 elements

· Monitor quality of lessons candidates develop that incorporate diversity

· Course chairs meet with instructors to discuss  candidates learning specific  to adapting instruction for all learners, and dispositions such as fairness

· Review/develop candidate assessment data used to provide feedback to candidates for improving diversity KSD

· Review knowledge bases used in each program to deal with diversity

· Create systematic method of collegial observation about how instruction reflects diversity

· Coursework and signature assignments reviewed and designed to include diversity KSD

· Reflective journals enable candidates develop improvement plans
	F03-ongoing

SPR04

F03-ongoing

SPR04

Annual

Su 04-F04


	· Candidate annual surveys          

· Monitor initial and advanced syllabi, 

· Candidate performance assessments to help all students learn 

· Reflective writings analyzed over time, agendas and minutes of course chair meetings- changes reflected in syllabi

· Program self-studies, assessment plans, annual reports 

· Department, coordinators, and course level meetings

· Began discussion at spring retreat

· Curriculum and assessment committee minutes

· Began discussion at spring 04 retreat


	Coordinator reviews PTE’s of all faculty and monitors student feedback with particular emphasis on diversity issues.

Comprehensive Examination is composed of 4 case studies with 2 case studies addressing diversity challenges site administrators face.

Feedback solicited from mentors during fieldwork courses; University Faculty monitor the activities and assessments of those activities regarding diversity from the candidate and candidate’s supervisor.
Mentoring policy for new faculty encourages informal discussions with senior faculty members regarding effective strategies for addressing issues relating to diversity.

	Monitor and improve experiences working with diverse faculty
	· Monitor and facilitate candidates’ interaction with COE faculty

· Self-monitoring and reflection by faculty on their interactions with other COE faculty

· Monitor and facilitate candidates’ interaction with faculty in other colleges

· Monitor and facilitate candidates’ interaction with school district faculty

· Faculty continue to develop knowledge and experiences related to diversity 
	F 04-ongoing
	· Advising, syllabi, supervisor field observation process

· Positive faculty interactions during department/committee meetings/retreats; complaints/grievances logged in deans office

· AUTEC minutes

· Supervisor filed observation process, portfolios, journals, case studies, Graduate & Employer Survey, CSU Survey

· CTL professional development, Title 3, 5 projects, FIPSE project, on-going work on CF and refinements of core ideas
	During COE faculty retreats, discussions of the College’s knowledge base have helped to initiate and maintain discussions of key theorists in the area of diversity.

The University’s DH mail provides a wealth of opportunities to join University Associations of diverse groups, attend in-services, lectures, etc. with a diverse faculty and staff and on topics addressing cultures and diversity throughout the year.

State and National Educational Administration Associations have had specific journals and conferences on topics of leadership and diversity in K-12 school settings.

	Monitor and improve experiences working with diverse candidates
	· Create learning community to support new professionals 

· Establish support systems to assist with standardized assessments (CBEST, CSET, RICA, other induction) at initial and advanced levels

· Monitor the extent to which academic support/ remediation strategies are effective

· Refine remediation plan based on test data
	F 99-ongoing
	· Analyze applicant pool (RICA and PRAXIS pass rates coded according to diversity) 

· RICA pass rates long term

· Chancellors data concerning the Center for Improvement of Reading Instruction in collaboration with Chancellor’s Office

· Monitor diversity of campus experiences

· Monitor diversity of field experiences

· Monitor experiences with committees, education projects and action research

· Monitor annual statistics regarding candidate diversity at initial and advanced levels

· Monitor attrition rates6

· Active role of candidates in model, recognized PDS
	· Fieldwork competencies related to diversity are part of candidate’s internship and are monitored by their field mentor and University Supervisor.  

· Candidates’ ability to lead in diverse school settings is assessed through their fieldwork experiences.

· Students’ writing abilities are assessed through course projects and papers.  Some faculty individually work with students in need of improved literacy skills; other faculty direct candidates in need of tutorial support to appropriate campus programs (e.g., CLASS services).

· Graduate students must successfully complete the Graduate Writing Assessment.

· Completion rate of Ed. Adm. candidates is monitored overtime to assure equity of access to all students.



	Monitor and improve experiences working with diverse students in P-12 schools
	· Review and incorporate KSD of field experiences into diversity matrix

· Analyze reflections from candidates and supervisors and show direct link to improvements

· Maintain database of field and clinical experiences which encourage candidates to interact with exceptionalities and diversity
	F 2002
	· Database of KSD of field experiences dealing with diversity progress for working with all students

· Reflective feedback from candidates

· Supervisor surveys

· Principal surveys
	Under the category of “personnel management,” candidates must meet field competencies in the area of school and community relations, working with all racial and ethnic groups to develop a special program or plan to include all ethnic groups in a school community.  This is monitored through EAD 593S Student Portfolios. 

The syllabi for courses SPE 545, SPE 528, EAD 570 ,GED 503, and PPS 508 infused assignments that directly address experiences dealing with diverse students and communities. 

The syllabi in EAD 506, 514, 571, 574, GED 500, 501, PPS 530, SPE 524, MUL 520 indirectly address like experiences:  dealing with diverse students and communities through those courses specific content.




Appendix B

	Table 4.1: CSUDH Diversity Faculty Survey Spring 2004 (N=25)

	Indicate the extent to which you agree with the following:
	 
	SA
	A
	D
	SD
	DK
	O

	In the last several years there have been good-faith efforts to recruit diverse faculty.
	F
	8
	6
	2
	1
	6
	2

	
	%
	32
	24
	8
	4
	24
	8

	
	C%
	32
	56
	64
	68
	92
	100

	In the last several years there have been good-faith efforts to retain diverse faculty.
	F
	4
	8
	4
	3
	4
	2

	
	%
	16
	32
	16
	12
	16
	8

	
	C%
	16
	48
	64
	76
	92
	100

	In the last several years there have been good-faith efforts to Recruit diverse candidates.
	F
	10
	7
	1
	1
	4
	2

	
	%
	40
	28
	4
	4
	16
	8

	
	C%
	40
	68
	72
	76
	92
	100

	In the last several years there have been good-faith efforts to retain diverse candidates.
	F
	8
	7
	2
	2
	4
	2

	
	%
	32
	28
	8
	8
	16
	8

	
	C%
	32
	60
	68
	76
	92
	100

	I feel knowledgeable about teaching concepts related to diversity.
	F
	12
	10
	1
	0
	1
	1

	
	%
	48
	40
	4
	0
	4
	4

	
	C%
	48
	88
	92
	92
	96
	100

	I feel comfortable about teaching concepts related to diversity.
	F
	17
	6
	1
	0
	0
	1

	
	%
	68
	24
	4
	0
	0
	4

	
	C%
	68
	92
	96
	96
	96
	100

	The COE provides adequate opportunities to learn about concepts and issues of diversity through professional development workshops and other support programs.
	F
	3
	9
	8
	3
	1
	1

	
	%
	12
	36
	32
	12
	4
	4

	
	C%
	12
	48
	80
	92
	96
	100

	Mean Totals
	F
	9
	8
	3
	1
	3
	1

	
	%
	35
	32
	11
	6
	11
	4

	
	C%
	35
	66
	77
	82
	94
	100

	Legend
	
	
	
	
	
	
	 

	F=Frequency                                                
	SA=Strongly Agree
	SD=Strongly Disagree

	%=Percentage                                              
	A=Agree
	DK=Don't Know

	C%=Cumulative Percentage                           
	D=Disagree
	O=Omit

	* Note: Cumulative % in the Gray highlighted boxes represent the Top 2 categories of "Strongly Agree" and "Agree".


Appendix C

	Table 4.2: Initial Program Courses with a Diversity Emphasis

	Course
	Diversity Emphasis
	Assessment

	Multiple and Single Subject Program

	TED 400 Introduction to Education 1,2
	Candidates observe classroom routines, instructional strategies, and school policies as teachers in urban, multicultural public schools implement them.
	Pre-FAST (Prerequisite Formative Assessment Task)

	TED 402 Educational Psychology 1,2,3
	Candidates gain an understanding of human development, motivation, and learning and exceptionalities and are introduced to differentiated instruction.
	Signature Assignment; Pre-FAST

	TED 411: Classroom Management 1,2,3
	Candidates examine student behavior and classroom management issues to assure that personal bias or beliefs do not disadvantage individuals or groups of students in class discussions and activities, as well as creating an equitable classroom community.
	Signature Assignment; Pre-FAST

	TED 415: Multicultural Education 1,2,3
	Candidates develop knowledge and skills to identify, analyze, and minimize personal and institutional bias with regard to race, poverty, immigrants, gender, and sexual orientation and discover cultural traditions and community values in the public school setting and how to incorporate these aspects into their planning.
	Signature Assignment; Pre-FAST

	TED 470: Critical Perspectives in Education 1,2,3
	Candidates examine and refine their understanding of bias and diversity in a number of class discussions and reflective writings, demonstrate their ability to conceptualize their own educational beliefs and opinions (Educational Philosophy Assignment) and to conceptualize and develop an explicit plan to reform the classroom and school in which they are teaching (School Reform Plan). 
	Educational Philosophy; School Reform Plan

	TED 407: Language Learning 1,2,3
	Candidates develop knowledge of language acquisition and cognition, language proficiency assessment, language learning pedagogy and skills to support English learners. 
	Signature Assignment; Formative Assessment Task # 1 (FAST)

	TED 434: Elementary Student Teaching I or TED 445: Elementary Intern Fieldwork I 1,2,3
	Candidates conduct a reading diagnosis, create a reading lesson plan with accommodations for individual learners, implement the plan using instructional strategies to support all learners, and reflect on student learning. Candidates conduct a language proficiency assessment, create an English Language Development lesson plan, implement the plan, and reflect on student learning.
	Assessment Summary of Teaching Performance (ASTP); FAST # 1

	TED 437: Elementary Student Teaching II or TED 445: Elementary Intern Fieldwork II 1,2,3
	Candidates diagnose students’ knowledge and skills in mathematics, create a unit. plan, teach a related lesson to a class, and assess and reflect on student learning. Candidates analyze work samples in a content area to determine reading comprehension and writing needs, plan, and teach the lesson that addresses these needs. Candidates videotape lesson from integrated unit plan and reflect on student learning.
	Assessment Summary of Teaching Performance (ASTP); FAST # 2

	TED 454: Secondary Student Teaching I or TED 465: Secondary Intern Fieldwork I 1,2,3
	Candidates conduct a diagnosis of students’ knowledge and skills in the authorized credential subject, create a lesson plan with accommodations for individual learners, implement the plan using instructional strategies to support all learners, and reflect on student learning. Candidates conduct a language proficiency assessment, create a Specially Designed Academic Instruction in English (SDAIE) lesson plan, implement the plan, and reflect on student learning.
	Assessment Summary of Teaching Performance (ASTP); FAST # 1

	TED 437: Secondary Student Teaching II or TED 465: Secondary Intern Fieldwork II 1,2,3
	Candidates diagnose students’ knowledge and skills in the unit topic from the authorized credential subject, create a unit plan, teach a related lesson, and assess and reflect on student learning. Candidates analyze work sample in the authorized credential subject area to determine reading comprehension and writing needs, plan and teach the lesson that addresses these needs.

Candidates videotape lesson from unit plan and reflect on student learning.
	Assessment Summary of Teaching Performance (ASTP); FAST # 2

	Educational Specialist Program

	SPE 460: Introduction to Special Education 1,2
	Candidates observe a school, classroom or program that provides transition services to individuals with disabilities. Specific aspects considered are the demographics of the eligible population, service delivery model, funding source, services provided and accessibility. Each of these program attributes is evaluated in the context of the diverse population of the geographic area the program serves. In this seminar candidates also review issues of disproportionate representation of students who are culturally and linguistically diverse in the special education population and how to use appropriate referral interventions to reduce this challenge. 
	Examination, case study, reflective essay.

	SPE 545: Multicultural Strategies for Culturally and Linguistically Diverse Exceptional Learners 1,2,3
	Candidates examine critical issues of diversity. They explore and reflect on the social construction of race, ethnicity, culture and disability. In addition, they deconstruct their own personal beliefs and assumptions about diversity, and reflect on how these beliefs inform their curriculum and pedagogy.  
	Differentiated lesson plan

	SPE 558 Managing Learning Environments in Special and General Education 1,2,3
	Candidates examine classroom management strategies to ensure that students’ behaviors are evaluated within the context of both home and school culture. They learn that culturally appropriate behaviors often differ and that their expectations and practices must be responsive to diverse cultural norms.
	Examinations, Functional Behavior Analysis Case Study

	SPE 560 Language/Speech Development, Disabilities, and Alternative Communication Systems 1,2
	Candidates explore how culture may influence a family’s acceptance of a child with a disability. They examine different responses to diagnoses, medical procedures, and augmentative and alternative communication devices. The influence accent and dialect may have on the diagnosis of a language or speech disorder is addressed as is the relevance of assessment in the students’ home language.
	Examinations, Analysis if Language Samples

	SPE 561 Typical and Atypical Development, and Assessment Issues in Special and General Education 1,2,3
	Candidates explore how culture may influence a family’s acceptance of a child with a disability. They examine different responses to evaluation, diagnosis, medical procedures, and school placement. The need for non-biased assessment is discussed as well.
	Research Paper, examinations, Site visitation reflection

	SPE 555: Directed Teaching in Early Childhood Special Education 1,2,3
	Candidates diagnose students’ present level of performance, create an Individual Family Service Plan (IFSP) and or IEP, including annual goals and short-term objectives being academic and/or socio-emotional teach a related lesson, and assess and reflect on student learning. Candidates support family involvement in planning process and collaborate with support providers including medical personnel and physical therapists.
	Professional Portfolio, teaching assessment instrument, performance reflection

	SPE 566: Directed Teaching of Individuals with Moderate/Severe Disabilities

1,2,3
	Candidates diagnose students’ present level of performance create an Individual Transition Plan (ITP) and or IEP, including annual goals and short-term objectives being academic and/or socio-emotional; teach a related lessons; and assess and reflect on student learning. Candidates support family involvement in the planning process and collaborate with support providers including occupational therapists, general education teachers, and paraprofessionals.
	Professional Portfolio, teaching assessment instrument. performance reflection

	SPE 569: Directed Teaching of Individuals with Mild/ Moderate Disabilities 1,2,3


	Candidates diagnose students’ present level of performance create an Individual Transition Plan (ITP) and or IEP, including annual goals and short-term objectives being academic and/or socio-emotional; teach related lessons; and assess and reflect on student learning. Candidates support family involvement in the planning process and collaborate with support providers including community agencies, general education teachers, and paraprofessionals.
	Professional Portfolio, teaching assessment instrument, performance reflection


Appendix D

	Initial Programs Demographic Data in Percentages for 2003-2004 by Exit Surveys

	Programs
	Male
	Female
	American Indian/ Alaskan Native
	Asian
	Pacific Islander
	Hispanic
	African American
	White
	Other/ Multiple

	Liberal Studies Program
	5
	95
	0
	3
	2
	52
	14
	14
	8

	Special Education
	19
	75
	0
	13
	0
	19
	13
	37
	12

	TED 
	29
	62
	1
	6
	1
	41
	17
	21
	5


*Percentages do not add up to 100% due to respondents declining to respond.

Appendix E

	Table 1.0: Demographics of Partner School Districts Reported as Percentages

	District
	American Indian/ Alaskan Native
	Asian
	Pacific Is.
	Filipino
	Hispanic
	African American
	White
	Multiple
	Free Reduced Lunch

	ABC USD
	.3
	39.4
	.7
	8.0
	38.4
	10.3
	15.50
	0
	35.1

	Antelope Valley Union High
	.7
	1.7
	.4
	1.9
	36.1
	21.1
	37.6
	0.5
	35.4

	Arcadia USD
	.2
	62.2
	.1
	1.1
	10.7
	1.2
	24.5
	0.0
	8.8

	Baldwin Park USD
	.3
	3.4
	.2
	2.1
	85.2
	2.0
	6.0
	0.8
	71.7

	Bellflower USD
	.4
	4.0
	1.4
	5.3
	47.2
	15.9
	22.3
	.3.5
	54.1

	Centinela Valley USD
	.6
	8.7
	.9
	1.5
	58.3
	19.2
	12.4
	0
	62.2

	Compton USD
	0
	.1
	.9
	.1
	68.8
	29.2
	.2
	.7
	95.1

	Culver City SD
	0
	12.8
	.7
	1.8
	36
	21.3
	29
	0
	32.2

	Downey USD
	.4
	4.2
	.3
	1.3
	75.6
	4.0
	14.1
	0.1
	53.1

	East Whittier Elementary
	.5
	1.8
	.5
	.6
	69.1
	1.7
	24.2
	1.6
	33.8

	El Monte Union High
	.1
	16.9
	.2
	1.1
	77.0
	0.6
	4.1
	0.0
	87.9

	El Rancho USD
	.2
	.5
	0.0
	.6
	95.9
	0.4
	2.0
	0.3
	66.6

	El Segundo USD
	.2
	6.5
	1.3
	1.3
	15.0
	4.2
	71.4
	0.3
	10.1

	Glendale USD
	.2
	13.4
	.1
	5.0
	22.4
	1.0
	57.0
	0.8
	44.2

	Gorman Elementary
	1.2
	4.7
	.5
	1.1
	21.9
	15.4
	55.1
	0.2
	48.5

	Hacienda La Puente USD
	.4
	14.1
	.4
	2.1
	72.6
	2.8
	7.4
	0..2
	59.4

	Hawthorne Elementary
	.1
	2.8
	1.6
	1.9
	62.8
	19.2
	12.4
	0
	84.2

	Hermosa Beach City Elementary
	1.0
	7.7
	.2
	1.4
	11.8
	1.3
	75.4
	1.2
	4.2

	
	
	
	
	
	
	
	
	
	



�Where are other partner districts such as LAUSD?





