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Common Standards - School Psychology
Common Standard 1
Education Leadership

The institution (faculty, dean/director and institutional administration) articulates and
supports a vision for the preparation of professional educators. All professional
preparation programs are organized, governed, and coordinated with the active
involvement of credential program. Institutional leadership fosters cohesiveness in
management; delegates responsibility and authority appropriately; resolves each
professional preparation program’s administrative needs as promptly as feasible; and
represents the interests of each program in the institution, the education profession, and
the school community.

Organizational Leadership

The institution has a clear mission and has collaboratively developed goals consistent with that
mission. Faculty and the dean attend regular working retreats in which the unit’ s mission is
reviewed and the unit’s performance as related to its mission and goalsis assessed. The on-
going assessment processes not only indicate how the unit is meeting its standard, but also serve
as a vantage point from which to maintain a clear vision.

School of Education Mission Statement - Our mission in the School of Education isto prepare
professionals to work successfully with culturally and linguistically diverse learnersin urban
environments.

School of Education Vision Statement - The vision of the School of Education isto maintain a
collaborative model of urban educational excellence, recognized for preparing teachers,
administrators, counselors, and other specialists who work effectively with avariety of learners
from diverse backgrounds.

Graduate Education Department Mission Statement - The Graduate Education Department at
CSUDH prepares educators for culturaly and linguistically diverse students in urban school
settings.

Pupil Personnel Services Mission Statement - The mission of the pupil personnel services
programs is to equip educators with the knowledge and skills to promote the personal
development of culturally and linguistically diverse pupil populations. The programs are
designed to prepare candidates to view the practice of School Counseling and School Psychology
from an ecological and systems perspective, to serve the multi-cultural population of the public
schools, to serve both regular and special education pupils, to function as change agents and
consultants in the schools, and to specialize in counseling interventions.

Leadership Team
Administration - The Dean, the Associate Dean of the School of Education, and the Graduate
Education Department Chair regularly consult with pupil personnel services faculty for the

CSUDH 5



purposes of giving and receiving feedback while providing faculty with guidance and support for
the program. The Dean delegates responsibility and authority appropriately, resolves the School
Psychology program’ s administrative needs as promptly as feasible and represents the interests
of the program at every level.

Program Coordination - The School Psychology coordinator has a clear understanding of the
role and responsibilities for the management of the Pupil Personnel Services (PPS), School
Psychology Credential program. The coordinator is aregular participant in university, school,
and department decision-making bodies such as the Retention, Tenure and Promotion (RTP),
Faculty Policies Committee (FPC), California Faculty Association (CFA) and curriculum
committees. One release period of time is provided for the coordination of the PPS, School
Psychology Credential program.

Institutional Collaboration

The Program Coordinator is a member of the Dean’s Council and is actively involved in making
regular decisions regarding the School of Education, the Graduate Education Department and the
PPS programs. The university has well-established procedures for resolving grievances and
appeals by faculty, students and staff, which are published in handbook form and readily
accessible.

Institutional Advocacy for the Program

The university has provided sufficient resources to ensure that students may complete the
program in atimely manner. The programs are sufficiently funded to provide qualified
personnel who offer practical experiences for each student. A complex facility which
includes laboratory, classroom demonstration and private counseling and group rooms are
available for use.

Candidates in the School Psychology program are provided with arange of campus facilities
such as the university library, student meeting rooms and a student union. Also, students have
access to a number of on-campus services that include how to use the library, supervised
computer lab facilities, career and vocational guidance services, provided by the Student
Development Center, and medical services provided by the Health Services Department.

Faculty are encouraged to present at professional conferencesin PPS related fields and offered

funding for these education profession opportunities. The School of Education Dean is closely
involved with creating PPS partnerships between CSUDH and local school districts.
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Common Standard 2
Resources

Sufficient resources are consistently allocated for the effective operation of each credential
preparation program, to enable it to be effective in coordination, admission, advising,
curriculum, instruction, and field experiences. Library and media resources, computer
facilities, and support personnel, among others, are adequate.

Qualifications of Course Instructors and Supervisors

All faculty who teach in the School Psychology Program are well qualified and have a minimum
of adoctoral degreein an appropriate discipline. Faculty in the PPS Program hold public school
credentials; several are licensed psychologists and licensed school psychologistsin the State of
California, and oneis alicensed Marriage and Family Therapist. All site supervisors have a
minimum of amasters’ degree and a PPS Credential, as do several of our experienced part-time
faculty who actively work in the field as school psychologists or administrators. All faculty and
on-site fieldwork supervisors are experienced as teachers, counselors, and/or school
psychologists at either the elementary, middle, secondary, or community college levels. Faculty
who teach in the program represent cultural and ethnic diversity and were hired under the
university’s action policies.

PUPIL PERSONNEL SERVICES PROGRAM FACULTY

Full-Time Faculty Rank Responsibility
Scherba, Dale Professor Counseling. &
Ph.D. in Counseling Psychology School. Psychology

Certification: PPS Credential; Licensed Psychologist,
State of California

Public School Experience:; School Counselor; School
Psychologist; Consultant in School Psychology

Richardson, Terry Assoc. Counseling. &

Ed.D. in Counseling & Educational Psychology Professor School. Psychology

Certification: PPS Credential School Counseling and
School Psychology; Educational Psychology License;
Marriage & Family Therapist License, Ed. Admin.
Credential

Public School Experience: School Psychologist;
Program Specialist, Consultant in School Psychology

Murdock, Louis J. Professor Counseling. &
Ph.D. in Counseling and Guidance School. Psychology
Certification: Elementary Teaching; Psychological

Measurement

Public School Experience: Elementary and Reading
Teacher; Evaluation & Measurement Specialist;
Curriculum Consultant
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Full-Time Faculty

Rank

Responsibility

Morgan, Sean Ryan

Ph.D. in Education & Psychology: Post Doctorate in
Pediatric Psychology

Certification: PPS Credential; Licensed Professional
Counselor

Public School Experience: Elementary Teacher;
Specia Education Teacher; Counseling &
Diagnostician Consultant

Professor

Counseling. &
School. Psychology.

Lee, Rita Springer

Ed.D. in Counseling & Guidance

Certification: PPS Credential; Elementary & Secondary
Teaching

Public School Experience: Elementary & Secondary
Teacher; School Counselor; Counseling Consultant

Assoc. Professor

Counseling. &
School. Psychology.

Tuzzolino, Adriean
Psy.D. Clinical Psychology
Certification: Critical Incident Stress Debriefing

Asst. Professor

Counseling

Adjunct Faculty Rank Responsibility
Esposito, Kate Assistant Special Education
Ed.D. in Educational Psychology and Technology Professor
Certification: Elementary; Learning and Severely
Handi capped
Public School Experience: Special Education Teacher
Okada, Doris Professor Special Education

Ph.D. in Special Education

Certification: Elementary; Learning and Severely
Handicapped

Public School Experience: Elementary and Specia
Education Teacher

Blackaller, Carrie Ann

Ph.D. in Education

Certification: Teaching Credential; Learning
Handicapped Specialist Teaching Credential;
Administrative Services Credential

Public School Experience: Elementary Special
Education Teacher; School Program Administrator
(Switzer Center)

Assoc. Professor

Special Education

Furtado, Leena Professor Learning Theory
Ph.D. Curriculum and Devel opment

Parker, Dee Associate Special Education
Ed.D. Communication Disorders Professor

Certification: Speech & Hearing Credential, Speech
Pathology License

Public School Experience: K — 12 Speech Pathologist,
Fairview State Hospital Speech Pathologist
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Part-Time Faculty

Rank

Responsibility

Shahidi, Parisima

Ed.D. Educational Leadership

Certification: School Psychology Credential, PPS
Credential, RSP Credential, SH Credentia, LH Credentidl,
Administrative Credential

Public School Experience: School Psychologist; School
Counselor, Director of Special Education, RSP Teacher,
SDC Teacher, Elementary School Teacher

Lecturer

Counseling. &
School. Psychology

Farran, Robert

M_.A. Educational Administration

B.S. Speech Pathology & Audiology

Certification: Special Education Teaching Credential;
Speech Pathology Credential, Administrative Service
Credential

Public School Experience: Southwest SEL PA Director,
Preschool Teacher, SLDA SDC Teacher, Principal, and
Assistant

Lecturer

Special Education

Greenberg, Phyllis Joly

M.S. Counseling

Certification: School Psychology Credential, PPS
Credential, Standard Teaching Credential

Public School Experience: School Psychologist,
Elementary School Counselor, Elementary School Teacher

Lecturer

Counseling. &
School. Psychology

DeSena, Frank

M.A. Educational Psychology

Certification: School Psychology Credential, Special
Education Teaching Credential; Administrative Service
Credential

Public School Experience: Director of Special Education
Redondo Beach Unified School District, School
Psychologist, SDC Teacher,

Lecturer

Special Education

Nabu-Moore, Carrie

M.Ed. Reading, M.A. School Psychology, MA Counseling
Certification: School Psychology Credential, Special
Education Teaching Credential; Administrative Service
Credential

Public School Experience: Specialist for Psych Services
AreaK, LAUSD, School Psychologist, Elementary
Teacher, RSP Teacher, SDC Teacher.

Lecturer

Counseling. &
School. Psychology

Morrison, James

Ph.D. Educationa Psychology

MFC Counselor License

Public School Experience: School Psychologist, School
Counselor, Specia Ed. Teacher,

Lecturer

Counseling. &
School. Psychology

Quality of Key Personnel

Full-time School Psychology faculty members responsible for the Pupil Personnel Services

Credential program represent years of experience in the following relevant areas: community and
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K-12 school counseling and school psychology; development; interdisciplinary educational
strategies; evaluation, measurement, and assessment.

Accessible Facilities

The School of Education is housed in a 20,000 square feet facility. The facility was planned by a
group of faculty, staff and administrators from the school with architects adapting the planning
group’s priorities for enhanced candidate advisement facilities and clerical workstations to allow
cross coverage in high-volume locations. Candidates files have also been centralized in the
facility. The center also includes the offices of the credential analysts and the student records
specialist. Within the complex is a counseling laboratory with three small group rooms with
one-way mirrors which can be utilized for observation by both faculty and candidates. A state-
of-the-art sound system has been installed in the three small group rooms, with control room
capabilities. The rooms are all carpeted and furnished with comfortable, padded, easily movable
seating to create alearning environment conducive to PPS practicum experiences. Each room
has its own video recorder and play-back machine. Faculty collaboration on the scheduling of
classes and laboratories ensures maximum use of facilities for optimum instruction.

Technological Access for Faculty, Staff, and Candidates

Faculty, staff and candidates have access to technology needed for research and scholarly
activities. Each faculty and staff office contains up-to-date computers and printers, with access
to other technology, such as projectors and lap-top computers, from the university Instructional
Media Center (IMC). The IMC maintains state of the art video, audio, and film projection
equipment. In addition, CSUDH has now been recognized as one of the top 15 distance
education campusesin the U.S. The services of IMC and three fully equipped computer
laboratories are available to candidates.

Technical Support Services

A full-time technician has been employed within the School of Education facility to install and
service al technological equipment. Support services are offered faculty through the

technol ogy-based education program. Candidates are provided technical support within the
school and in the three computer laboratories on the campus.
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Common Standard 3
Faculty

Qualified persons are hired and assigned to teach all courses and supervise all field
experiences in each credential preparation program. Faculty reflect and are
knowledgeable about cultural, ethnic, and gender diversity. The institution provides
support for faculty development, and recognizes and rewards outstanding teaching. The
institution regularly evaluates the performance of course instructors and field supervisor,
and retains in credential programs only those individuals who are consistently effective.

Faculty Qualifications

All faculty who teach in the Counseling and School Psychology Programs are well qualified and
have a minimum of adoctoral degreein an appropriate discipline. Faculty in the PPS Program
hold public school credentias; several are licensed psychologists or licensed Educational
Psychologist and oneis alicensed Marriage and Family Therapist. Faculty members who teach
in one or more specialized school related courses demonstrate active participation in Pre-K-12
schools appropriate to his or her service credential through avariety of activities such as
coaching, mentoring, supervision, consultation, in-service workshops, and school-based research
and evaluation. Their participating is sufficient to enable demonstration of faculty currency in
the state of professional practice and an understanding of current issues facing the schools.

Faculty Hiring Practices

In order to be eligible to teach in the program full-time and part-time faculty must meet specific
criteria, among which isaminimum of an earned M.A. degree, experience in the schoolsas a
PPS provider, as well as a credential and/or license appropriate for the credential courses they
will be teaching. New faculty are hired after areview of their academic and scholarly
credentials, elementary and/or secondary experience in the schools, and an interview.
Candidates who are representative of the “protected” groups and who meet the qualifications are
given priority in consideration for employment.

Culturally Sensitive Faculty

Faculty who teach in the program represent cultural and ethnic diversity, and were hired the
university’s affirmative action policies. The central mission of the university isto equip
educators with the knowledge and skills to promote the devel opment of culturally and
linguistically diverse students. A fundamental condition of this university’s existenceisthe
multiethnic and multicultural nature of our setting. We seek to enhance that pluralism in our
programs and in the makeup of our student body, faculty, and staff. Our linkages with the public
schools ensure our continuous knowledge of the cultures that comprise the population of Los
Angeles County.

Faculty Quality Control

The courses and field experiences conducted by a full- or part-time faculty member are evaluated
by the candidates each semester. Perceived Teaching Effectiveness Rating Forms which are
used throughout the university are administered and candidates' narrative statements are also
included. Each full-time tenure-track faculty member is evaluated annually at the department,
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school and university levels. This multi-layered formal process governs the reappointment and
retention of competent pre-tenured faculty. Each tenured faculty member must submit course
evaluations through the Perceived Teaching Effectiveness process each semester per the
regulations of and agreements between the CSU and the California Faculty Association contract.
Evaluation results are used to improve instruction and to evaluate faculty for the purpose of
retention, tenure and promotion. All part-timeinstructors' teaching is also observed and
evaluated by the full-time faculty. Part-time faculty whose valuations are 80% or greater in the
evaluative categories of the Perceived Teaching Effectiveness ratings are rehired.

In addition, all fieldwork site supervisors must have a minimum of a Master’s degree, a PPS
Credential, and two years of experience as a PPS provider. Fieldwork candidates evaluate each
site supervisor they work with each semester and are only placed with supervisors whose
evaluations are exemplary.

Procedures for Instructor Dismissal

Both full- and part-time faculty whose Perceived Teaching Effectiveness ratings fall below 80%
and who, by observation of the tenured faculty, are assessed as ineffective are not renewed. All
such decisions are made in accordance with the regul ations governing the evaluations of faculty
as stated in the University’ s Faculty Handbook and the California Faculty Association contract.
Fieldwork site supervisors who receive evaluations that are not exemplary are not enlisted to
work with our students.

Recognition of Excellence
CSUDH provides the following programs for recognition of excellence:

CSUDH Lyle E. Gibson Distinguished Educator Award
CSU Outstanding Professor Award

Fieldwork site supervisors are personally recognized for their contributions as an integral part in
the preparation of counselors for the public schools. Those who have provided exemplary
service in the supervision of candidates are continually asked to participate in this process and
many serve in the capacity of Advisorsto the PPS Program.

Resource Allocation for Faculty
CSUDH provides the following programs for the professional growth and development of its
faculty:

CSUDH RSCAAP Research Grants

CSUDH Faculty Travel Grants

CSUDH Faculty Curriculum Development Grants
CSUDH Faculty Technology Grants

School of Education Faculty Mini Grants
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Common Standard 4
Evaluation

The institution regularly involves program participants, graduates, and local practitioners
in a comprehensive evaluation of the quality of courses and field experiences, which leads
to substantive improvements in each credential preparation program, as needed.
Meaningful opportunities are provided for professional practitioners and diverse
community members to become involved in program design, development and evaluation
activities.

Comprehensive On-going Evaluation and Development of Program by Participants &
Practitioners

The program coordinator in consultation with the program faculty is responsible for monitoring,
evauating, and improving the credential program. The evaluation design includes the following
five independent sources of information. All five evaluation instruments are keyed to the
credential program specialization standards (please see Appendix A).

Candidate End of Program Self-Evaluation Form

Field Site Supervisor Candidate Competency Evaluation Form

Graduate Follow-Up Survey

Employer Follow-Up Survey

School Psychology Credential Exit Survey

In addition to the objectively rated program competencies the instrument for Candidates,
Graduates, and Employers contain narrative questions to enhance our understanding of the needs
of school districts and needed improvement for our programs. Following are the narrative
guestions for the School Psychology Program:

e Inyour opinion, what are the most pressing needs of the School Psychology program?

e Inyour opinion, what were the major strengths of the School Psychology program?

e Inyour opinion, what recommendations could you provide for the graduate program
School Psychology faculty to help each program stay relevant to current practicesin the
field?

e Inyour opinion, what courses or topic areas, if any, should receive greater emphasis or be
added to the program curriculum for School Psychology?

e Inyour opinion, what courses or topic areas, if any, should receive less emphasis or be
deleted from the curriculum for School Psychology?

Results of the evaluation are shared with the PPS Advisory Committee. Suggestions for program

improvement are used to form the agenda and are discussed at the meeting. Subsequent
improvement is greatly influenced by the evaluation and feedback from these courses.
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Common Standard 5
Admission

In each professional preparation programs, candidates are admitted on the basis of well-
defined admission criteria and procedures (including all Commission-adopted admission
requirements) that utilize multiple measures. The admission of candidates from a diverse
population is encouraged. The institution determines that candidates meet high academic
standards, as evidenced by appropriate measures of academic achievement, and,
demonstrate strong potential for professional success in schools, as evidenced by
appropriate measures of personal characteristics and prior experience.

All Internship Programs

Each internship candidate has had prior experiences and personal qualificationsto enable
candidates to perform at the level of responsibility required of an intern. Because interns
perform the duties of fully certificated holders of the credential prior to the completion of a
preparation program, it isimportant that they have had prior experiences that would adequately
prepare them for the actual responsibilities of the position. When qualifications are evaluated,
the program’ s admission criteria shall consider relevant experience and background to account
for the increased responsibilities of interns.

General Advanced Credential Program Admission Requirements

As agroup, candidates admitted into the program each year have attained alevel of academic
gualifications, using one or more indicators, equivalent to or higher than candidates admitted to
other post-baccalaureate programs offered by the institution. Each individual has personal
gualities and prior experiences that suggest a strong potential for professional success and
effectivenessin the specialist or service area.

Measure of Academic Achievement

The PPS Program in School Psychology seeks to admit candidates whose academic and personal
qualifications indicate that they will successfully complete their graduate program and be able to
serve effectively as credentialed counselors. The university, the graduate education department,
and the credential programs have established criteriato insure that candidates who are chosen
will meet their academic goals.

Admission Criteria for the CSUDH PPS Credential Program in School Psychology
A master’ s degree from an accredited college or university.

Admission to CSUDH

A written statement of career objectives

Three confidential letters of recommendation

A minimum of 3.00 grade point average in the last 60 units of college work.

A passing score on the California Basic Education Skills Test (CBEST)

Evidence of a Teaching Credential or a Certificate of Clearance

Noghk~wdpE
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8. The completion of agraduate level coursein Counseling Theories with a B or better

9. The completion of PPS 525 Group Dynamics for Personal Growth or other comparable
graduate level course with aB or better.

10. A letter attesting to the candidates basic computer/word processing proficiency

11. Verification of Attendance at Orientation Session

12. Applicants who do not meet the minimum 3.00 grade point average may submit aMiller's
Analogy Test Score (MAT) of 52 or abovein lieu of the 3.00 GPA. Applicants may register
for the MAT at CSULA testing office.

Sources of Credential Program Information

Information regarding program admission criteria, procedures to follow for admission, and
course work required for the PPS credential program are available from the following sources
which online all of the above information: The CSUDH catal og; the credential program flat
sheets; the School of Education website-csudh.edu (index). 1n addition, to these sources of
program information each applicant is required to attend an orientation meeting where the
program requirements and application procedures are reviewed. Every applicant is assigned an
advisor according to the letters of the alphabet.

Comparison Groups

Some of the graduate programs within the School of Education can be considered to be
appropriate comparison groups with the PPS School Psychology Program. They are the
credential programsin Special Education and Educational Administration. The applicant
admission requirements compare favorably. The admission criteria such as confidential |etters of
recommendation and successfully completing a group interview/orientation are criteriathe
programs have in common. However, the PPS program in School Psychology requires a 3.00
GPA inthelast 60 units of course work while the Special Education and Educational
Administration programs require a 2.75 GPA. This difference in required GPA among the
programs indicates that candidates admitted to the School Psychology program have consistently
attained the median or higher GPA as a measure of previous academic achievement. Candidates
in the School Psychology credential program and the Special Education and Educational
Administration programs are required to obtain a B or better in each course consistent with the
CCTC requirements for academic progress. Each graduating class of School Psychology
candidates is compared to previous graduating classes to determine program quality. Candidate
fieldwork supervisor ratings and narrative comments are compared to the ratings obtained from
previous graduating classes to determine whether program quality is being maintained.

Academic Achievement Indicator of Consistency

As noted previoudly, the credential program in School Psychology has maintained consistently
the median on every measure of academic achievement with one exception. The PPS credential
programs require a 3.00 entry GPA in an applicant’s previous 60 units of coursework while
comparable credential programs only require a 2.75.

Program Recruitment, Admission Policy, and Practices

Applicants for the PPS credential program in School Psychology come from the diverse racial
and ethnic populations of Southern California. A recent Newsweek article in the summer of
2000 pointed out that CSUDH and one other university on the east coast have the most culturally
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diverse student populations of any universitiesin the United States. The graduate population in
our credential programs represents the demographics of the CSUDH service area. We have a
balanced pool of candidates that reflect the population by sex, race, ethnicity, and disabling
conditions.

Use of Multiple Measures to Verify Personal and Preprofessional Qualifications

The School Psychology credential program at CSUDH provides several ways for candidates to
present their personal qualities and prior professional experience. First, candidates are required
to list their prior personal and professional experience on their program application forms.
Second, verification of successful completion of coursework in counseling theories and a group
dynamics experience are needed. Third, candidates are required to provide three letters of
recommendation on standardized forms which ask for supervisor ratings of their prior experience
with children and youth. These ratings delineate the specific personality characteristics, potential
for leadership, and potential for successful performance as a School Psychologist.

Evaluation of Candidate’s Sensitivity to Children and Youth

Required letters of recommendation from supervisors and colleagues confirm that applicants
have the attitudes and interpersonal skillsto work effectively with children and youth from
diverse cultural, ethnic, and socioeconomic backgrounds. The State of Californiarequiresal
applicants for a credential to be fingerprinted. The majority of our applicants are teachers and
have already gone through a Certificate of Clearance procedure. Applicants who do not hold a
valid California Teaching, Special Education, or Educational Administration credential are
required to be fingerprinted and to undergo a Certificate of Clearance.
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Common Standard 6
Advice and Assistance

Qualified members of the institution’s staff are assigned and available to advise candidates,
about their academic, professional and personal development, as the need arises, and to
assist in their professional placement. Adequate information is readily available to guide
each candidate’s attainment of all program and credential requirements. The institution
assists candidates who need special assistance, and retains in each program only those
candidates who are suited for entry or advancement in the education profession.

Candidate Services

Candidates in School Psychology have a qualified faculty advisor who is committed to providing
them with avail able academic, professional, and personal servicesin order to be successful. All
full time PPS faculty, as part of their contractual responsibilities and workload, are assigned up
to 3.0 units, (1/5) of their workload for advising. A principal responsibility of the faculty is not
only to teach but also to provide the academic advising of students necessary to make the
curriculum effective. The PPS program faculty assist candidates with registration and
information regarding basic program requirements and policies, career planning, and job
opportunities. Candidates are required to see their advisor a minimum of once per semester.

Each PPS faculty is required to hold four hours of weekly office advisement time. PPS program
faculty advisors continually provide informal advisement sessions throughout the academic year.
These are excellent opportunities for faculty to visit with candidates in arelaxed atmosphere so
they can better meet candidates' individual needs.

Candidate Opportunities and Employment Assistance

Although candidates are professionally assessed during their fieldwork by the university and site
supervisors who are actively involved in their career placement, CSUDH provides additional
services that are useful for the students. The university provides an Advisement Center (staffed
by qualified faculty), a Student Development Center, and a Career Placement Center where
candidates can be evaluated professionaly. A variety of evaluation methods, including state-of-
the art technology, are used with candidates in order to help them assess their professional
strengths and weaknesses, the profession they are aspiring to enter, the training required for their
profession of choice, and what they need to do to meet those requirements. The candidates gain
an understanding of the realities and opportunities for entry into different areas of professional
service.

Special Assistance Opportunities

Candidates are encouraged to schedule visits with professors in whose courses they are currently
enrolled in order to discuss questions and concerns regarding coursework material that they have
misunderstood or that goes beyond information provided within the class. This personal
academic assistance is one of the special services the CSUDH faculty pridesitself in offering
candidates.

School Psychology candidates experiencing academic difficulties and needing specia remedial
assistance are referred to the CSUDH Center for Learning and Academic Support Services
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and/or the CSUDH Faculty Mentoring Program. Candidates who suspect they have learning
disabilities or those who have been diagnosed as |earning disabled are provided special
assistance in note taking, additional examination time, and other services.

Monitoring of Candidate Progress

The goal of the School Psychology Program is to assist candidates in successful matriculation
and completion of the program. The one-to-one advisement, management of information and
record-keeping services, and preservation of the integrity of student records are critically
important in the evaluation of progress and retention of qualified candidates at CSUDH. Careis
taken to protect individual privacy and to guarantee the accuracy and security of all records.
Accessis controlled by specific and carefully supervised policies.

Academic progress of each candidate is also routinely monitored each semester by the University
Registrar’ s Office and the Office of Graduate Studies, which send warnings to program
coordinators regarding individual academic performance so that appropriate/immediate remedial
action can be taken. School Psychology candidates experiencing academic difficulties are
referred to the CSUDH Center for Learning and Academic Support Services and/or the CSUDH
Faculty Mentoring Program.

To enhance retention, the department clearly states its objectives and defines the responsibilities
candidates and others are expected to fulfill. Procedures are readily available to resolve
candidate complaints. All policies arerealistic and clearly stated in official publications.
Students who fail to correct academic deficiencies are dismissed from the program.

The School of Education has printed material that clearly describes the credential requirements
for al credentialing programs, which are mailed or hand given to prospective and current
candidates. In addition, the CSUDH Catalog outlines each credential program’ s requirement.
These requirements are again reiterated for each candidate during advisement with a faculty
member. Additional available services that candidates may need are listed and described in the
university catal og.

All prerequisites, requirements and specific deadlines are clearly stated in the School Psychology
flat sheets, course syllabi, the student handbook, and the university catalog. Also, applicants are
required to attend an orientation meeting at the beginning of each semester. Program faculty
conducts these orientation meetings. At thistime, the candidates are also furnished with written
material that states deadlines, requirements, and prerequisites, as well as opportunity for
guestions and answers with the faculty. At thistime, candidates are given alist of personnel who
provide the various services within the university and are assigned an advisor. Candidates are
also given the credential application material that includes all requirements by the state for the
credential in School Psychology.

Grievance and Appeal Procedures

Grievance and appeal procedures are outlined in the university catalog and the student handbook.
In the event that there is a student complaint, they are informed by the Department Chair of their
rights and the procedures to follow. In disagreement cases, students' rights are shared by faculty.
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Common Standard 7
School Collaboration

For each credential preparation program, the institution collaborates with local school
personnel in selecting suitable school sites and effective clinical personnel for guiding
candidates through a planned sequence of fieldwork/clinical experiences that is based on a
well developed rationale.

Institution, District, and Site Collaboration

An ongoing formal evaluative process involving institutional personnel and district personnel
takes place each semester. The Advisory Committee reviews: (a) the number of students placed
on each site; (b) the performance of each fieldwork student and fieldwork site supervisor; and (c)
recommendations for enhancing the fieldwork/clinical experience.

Criteria for Field Site and Supervisor Selection

The fieldwork/clinical Memorandum of Understanding has clear and explicit criteriafor the
selection of schools and experienced school district supervisors. It aso clearly states that the
ingtitutional personnel, local administrators, and local teachers shall collaborate as equal partners
in developing and updating explicit criteria regarding the selection of schools and district field
experience supervisors.

Furthermore, the fieldwork/clinical Memorandum of Understanding also stipul ates that effective
school sites will have self-renewing curriculum and staff development. Data obtained from the
student fieldwork valuation sheets, institutional fieldwork supervisors observations, and local
administrators observations serve as baseline data for ensuring this objective is continually
achieved.

Fieldwork/Clinical Experience Options

A full and detailed description of the available fieldwork/clinical experience options and how
they correspond to the organization structure and academic requirements of each credential
program are provided in the following methods: (a) on-line under the Graduate School of
Education/School Psychology/School Psychology Credentials; (b) in the School Psychology
Fieldwork/Clinical Handbook; and (c) during each pre-fieldwork orientation. In addition, an on-
going delineation and review is provided in the fieldwork/clinical class each semester.

Collaborative Planning for Field/Clinical Experiences

The ingtitution ensures that each credential candidate’ s field/clinical experiences are planned
collaboratively by requiring the completion of the Field Contract Form prior to a candidate
beginning his’her field/clinical experience. Thisform details the agreed upon developmental
experiences and requires a signature of agreement from the candidate and the field supervisor.
This document is presented to the institutional supervisor for review and final agreement.

Prior to the candidate initiating the collaboratively agreed upon contract the institutional
supervisor reviews, in aformal classroom setting: (@) required fieldwork hours; (b) candidate
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protocol; (¢) institutional and state competencies required; and (d) overall pre-professional
behavior, etc. All candidates are made aware of the fact that the institution and school district
are engaged in apre-professiona partnership designed to prepare highly trained individualsin
the field of school psychology.

Review of Field Placement Sites and Supervisors

The institution thoroughly reviews the suitability and quality of all field placement siteson a
regular basis. Each candidate must complete and submit to the institutional supervisor and the
research department a Site Evaluation Form in order to complete his/her fieldwork.

The institution judiciously reviews and obtains progress reports on the fieldwork/clinical
placement of each candidate. The review process occurs on three levels. They are:(a) The
candidates are required to provide a fieldwork self assessment each week; (b) The instructional
supervisor interacts with the site supervisor; and (c) The institutional supervisor makes site visits
to discuss candidate progress and site placement appropriateness.

Plan and Rationale for Academic and Field Experience

The ingtitution’s plan and rationale for the sequence for the academic and field experience is well
planned and implemented. In order to ensure programmatic quality the institution conducts an
academic program review and afield site review each spring semester.
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Common Standard 8
District Field Supervisors

Each district-employed field experience supervisor is carefully selected, trained in
supervision, oriented to the supervisory role, and certified and experienced in either
teaching the subject(s) of the class or performing the services authorized by the credential.
District supervisors and supervisory activities are appropriately evaluated, recognized and
rewarded by the institution.

District Field Supervisors Selection and Evaluation

Each district-employed field experience supervisor is carefully selected by the school district and
trained in supervision. Selection of supervisorsis agreed upon by the university supervisor and
provided further training, as needed. Only supervisors holding a current PPS credential with
experience as a School Psychologist for at least two years may act as supervisors. A copy of the
supervisor’s PPS credential isincluded in the candidate' s fieldwork file.

Orientation and Training of Field Site Supervisors

The university provides field site supervisors with a supervisor’s handbook that contains a
description of the site supervisor’srole. The handbook also states that the university supervisor
will assist the site supervisor when and if assistance is requested or needed.

Students with faculty review of these evaluations evaluate district supervisors and supervisory
activities. A file of these evaluations is maintained at the university.

L etters of recognition and/or award certificates are sent to outstanding supervisors and copies of
this recognition are maintained in the evaluation files.

District Field Supervisors Responsibilities

The Supervisor:

1. Helps candidates devel op fieldwork experiences to meet the CCTC and School
Psychology credential program requirements.

1. Monitors and reviews the work of the candidates and provides appropriate feedback.

2. Communicates with the university supervisor about the strengths of candidates and areas
in need of remediation.

3. Contracts with candidates and the university supervisor to remediate candidates major
deficit aress.

4. Evauates both formative and summative progress of candidates and ensures that all hour
and competency requirements have been met.
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Common Standards Issues to be Addressed for Internship Programs
PPS-School Psychology

Internship Program
Common Standard 1 Educational Leadership

L eadership and governance are shared responsibilities, thus Los Angeles Unified School District
(LAUSD) representatives works with California State University, Dominguez Hills Pupil
Personnel (PPS) faculty to give appropriate attention to the effective operation of the internship
program. PPS faculty regularly meet with representatives from LAUSD for the purpose of
developing, maintaining, and evaluation the school psychology internship program. The
educational goals of LAUSD will serve asthe mgor guide for the program’s shared
development. Evaluation of the program will be based on multiple sources (See Appendixes A-
E). They include

Candidate: End-of-Program Self-Evaluation

Candidate Competency Checklist

Supervisor: School Psychology Fieldwork Competency Evaluation Form
Graduate: Follow-Up Survey

Employer: Follow-Up Survey

School Psychology Credential Exit Survey

LAUSD has agreed to provide individual and group supervision, as well as monthly training
sessions for the intern and a paid internship.

Internship Program
Common Standard 2 Resources

LAUSD has agreed to provide sufficient resources to fulfill the needs of the program. For
example, the district will provide the school psychology intern with the full salary of a beginning
school psychologist and areasonable case load in order to assure the success of the school
psychology program.

Internship Program
Common Standard 3 Faculty

All faculty who teach in the School Psychology Program are well qualified and have a minimum
of adoctoral degreein an appropriate discipline. Faculty in the PPS Program hold public school
credentials and two are Licensed Educational Psychologists. One of theseis also alicensed
Psychologist and one is a Marriage and Family Therapist. Faculty who teach in the program
represent cultural and ethnic diversity and were hired under the university’ s affirmative action
policies.

Active participation in Prek-12 schools is demonstrated by full-time and part-time faculty
through a variety of activities such as. Coaching, mentoring, supervision, consultation, in-
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service workshops, observation, collaboration, school-based research and evaluation. This
participation is sufficient to enable demonstration of faculty currency in thee state of professional
practice and an understanding of current issues facing the schools.

Internship Program
Common Standard 4 Evaluation

The CSUDH PPS School Psychology Program evaluation and development includes
representatives from LAUSD and persons within LAUSD who hold the PPS credential in school
psychology. Those representatives include the School Psychology Coordinator from LAUSD’s
District K, and a school psychologist and a school counselor mentor from LAUSD. The
superintendent from District K and the Dean of the School of Education are encouraging and
supportive of the school psychology internship program. Substantive involvement from the
university PPS program includes eval uations using independent sources of information, all which
have instruments that are keyed to the school psychology specialization standards (please see
Appendix A-E). These sources of information include university and district representatives as
well as PPS-credentialed school psychologists.

Internship Program
Common Standard 5 Admission

The responsibility of selecting interns who have had sufficient prior experiences and personal
qualifications, which prepare them for the actual responsibilities of the position, rests with the
university faculty. Admission criteriathat contain such requirements as the intern’s successful
completion of coursework, a masters degree, practicum experience, a current 3.50 GPA in the
PPS-School Psychology Program and superior recommendations from at least two members of
the PPS Faculty Committee, will help to assure that the interns are fully qualified for the
position. Although interns perform the duties of fully certificated holders of the PPS credential
in school psychology prior to the full completion of the preparation program, the district ensures
that interns will not take the place of credentialed PPS school psychologists.

Internship Program
Common Standard 6 Advice and Assistance

The PPS faculty will be responsible for collaborating with the intern and the site supervisor to
develop aplan for the intern’s mentoring support and professional development whilein the
program. Faculty, who are PPS-credentialed school psychologists, will conduct regular
mentoring sessions containing: reflection, presentation of case studies, feedback, and instruction.

Internship Program
Common Standard 7 School Collaboration

The selection of district supervisors of interns, placement of interns in fieldwork experience, and
shaping/evaluating the internship assignments will be the collaborative efforts of LAUSD,
CSUDH PPS faculty, and the intern. It will be of the utmost importance that interns are placed
with supervisors and sites that are conducive to the intern’s successful performance. Through
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university and district interviewing of the intern prior to placement and conducting ongoing
evaluation of the intern during the fieldwork experience a successful experience will most likely
be ensured for the intern. School psychology credential candidates seeking to be paid during
their field experience will obtain the School Psychology Internship Credential.

Internship Program
Common Standard 8 District Field Supervisors

Each intern will receive support from at least one certificated person who is experienced in
school psychology and assigned at the same school. Through LAUSD, personnel who hold an
active school psychology credential will provide individua supervision in addition to weekly
group supervision and monthly training. Individuals who support interns will have been trained
in support techniques oriented to school psychology and will be appropriately evaluated,
recognized, and rewarded by the institution and the district. The PPS faculty will rely heavily on
the intern to evaluate this support person and appropriately recognize and encourage their
necessary support.
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Standard 1
Standard 2
Standard 3
Standard 4
Standard 5
Standard 6
Standard 7
Standard 8
Standard 9
Standard 10
Standard 11
Standard 12
Standard 13
Standard 14
Standard 15
Standard 16

Section |1
Generic Standards

Professional Competencies and Field Experiences

Program Design, Rationale and Coordination

Growth and Development

Socio-Cultural Competence

Assessment

Comprehensive Prevention and Early Intervention for Achievement
Professional Ethics and Legal Mandates

Family-School Collaboration

Self-esteem and Personal and Social Responsibility

School Safety and Violence Prevention

Consultation Services

Learning Theory and Educational Psychology
Professional Leadership Development

Collaboration and Coordination of Pupil Support Systems
Human Relations

Technological Literacy

Supervision and Mentoring

CSUDH
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Generic Standard 1
Program Design, Rationale and Coordination

The program is coordinated effectively in accordance with a cohesive design that has a cogent
rationale. Foundation and theoretical courses precede and are designed to be taken prior to more
specialized and advanced courses.

¢ In what ways does the program have an organizing structure that forms a logical sequence
among the instructional components of pupil service education, such as foundational
instruction, theoretical construction, practical exercises and field experiences that provide
for coordination of the administrative components of the program, such as admission,
advisement, candidate assessment, and program evaluation?

e To what degree is the overall design of the program consistent with a stated rationale that
has a sound theoretical and scholarly basis and is relevant to the contemporary conditions
of schooling (such as recent demographic changes)?

Rationale

The School Psychology Credential Program prepares candidates to provide a wide range of
psychological servicesto amulticultural population in both public and private schools.
Candidates learn how to serve the needs of both regular education and special education pupils.
Candidates function as consultants, interventionists, evaluation specialists, counselors, and as
advocates for children and youth.

Mission of the Pupil Personnel Program in School Psychology

The central mission of the School Psychology Program is to equip candidates with the
knowledge and skills to promote the personal, social, and academic development of
culturally and linguistically diverse pupils. The School Psychology program prepares
candidates to be effective leaders, change agents, problem solvers, counselors,
consultants, and advocates for children and youth. The program is designed to prepare
candidates to view the practices of school psychology from an ecological and systems
perspective and to serve the multicultural population in public and private schools.

University Mission Statement

California State University, Dominguez Hillsis ateaching and learning community dedicated to
excellence and committed to preparing candidates of diverse ages, cultural backgrounds and
interests for lives of accomplishment in aworld of unprecedented challenge and change.

Our mission is to provide educational opportunities and services of high quality to
candidates at both the undergraduate and graduate levels. We are guided by a
commitment to all who see education as akey to a career and to personal fulfillment. We
strive to offer our programs at times and at places accessible to the popul ations we
service; on campus, off campus, and at those sites best served by state of the art
technologies.

Our academic programs encompass the professions as well asthe liberal arts and the
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sciences, with the insights of the arts and the sciences underlying the entire curriculum.
We fulfill the need for continual education by teaching both a body of foundational
knowledge, the advanced skills required for lifelong learning, and by providing awide
spectrum of continuing education opportunities.

School of Education Graduate Education Mission Statement

The Graduate Education Department at CSUDH prepares educators for culturally and
linguistically diverse students in urban school settings. With the guidance and support of their
instructors and their supervisors all Master of Artsin Education and PPS credential candidates
work toward achieving these goals:

e Skill in providing equal opportunitiesfor all students

e Sengitivity toward and effectiveness with learners from diverse cultural and linguistic
backgrounds

Appropriate and creative use of collaboration among learners

Emphasis on an integrated curriculum that taps higher order cognitive skills
Meaningful and authentic curriculum and assessment for all learners

Engagement in reflective practices

Knowledge of theory and research that informs good teaching

School Psychology Program Design And Organizational Structure

The School Psychology Program in Pupil Personnel Servicesis organized in alogical
sequence of Four Tiers: Tier | Foundation courses; Tier || Core Courses,

Tier 111 Advanced Courses; and Tier 1V Fieldwork/ Internship in School Psychology.

A. Foundation Courses- Tier 1 (39 Units)

SPE 460 Introduction to Special Education (3)

GED 500 Research Methods in Education (3)

GED 501 Seminar in Learning and Development (3)

PPS 508 Multicultural & Legal Issuesin Counseling and School Psychology (3)
PPS 510 L eadership and Development of Educational Systems (3)

PPS 512 Consultation and Collaboration in Multicultural Settings (3)

PPS 520 Principles of Educational and Psychological Assessment (3)

PPS 530 Seminar in Techniques of Individual Counseling (3)

PPS 540 Seminar in Techniques of Group Counseling (3)

PPS 550 Violence Prevention and Crisis Intervention (3)

SPE 560 L anguage/Speech Development, Disabilities and Alternate Communication
Systems (3)

PPS 562 Practicum in School Psychology (3)

SPE 568 Curriculum and Instruction for the Mild/Moderate (3)

B. Intermediate Courses-Tier Il (12 Units)

SPE 524 Advanced L eadership, Management and Curriculum Modification
for Diverse Learners (3)

PPS 545 Counseling Children, Y outh and Families (3)

PPS 564 Seminar in Multicultural Educational Assessment and Evaluation (3)
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PPS 566 Practicum 11 in School Psychology (3)

C. Advanced Courses-Tier 111 (9 Units)

PPS 556 Seminar in Functional Analysis and Behavior Change (3)

PPS 571 Multicultural Case Study Methods for School Psychology (3)

PPS 572 Assessment and Intervention for Autism, Emotional, and Behavioral Disorders (3)

D. Fieldwork/Internship School Psychology-Tier 1V
PPS 585 Fieldwork in School Psychology (3, 3)

Candidates must have completed all coursework with a minimum grade of B in each course to be
eligible for fieldwork or internship. A candidate’ s progressis reviewed prior to
fieldwork/internship to insure that each candidate has met all academic prerequisites and that
there are no personal issues that might interfere with the fieldwork/internship experience. With
faculty approval candidates may complete their credential requirements by completing a
minimum of six units of fieldwork or six units of internship. Candidates may take only three
units of fieldwork/internship per semester. Candidates completing fieldwork or internship with
an “Internship Credential” will be supervised in these same courses.

Description of the School Psychology Credential Program’s Four Tiers

The courses in the PPS, School Psychology Credential Program are set in four tiers. Successful
completion of the first tier, Foundation Courses, is required for candidates to proceed further in
the program. Thefirst tier isacritica period when knowledge is acquired and students are
required to demonstrate skills needed by a school psychologist. Thistier provides opportunities
for candidates to develop a strong foundation in educational interventions, consultation, crisis
intervention, special education curriculum, legal issues, counseling, and collaboration with peers.
Candidates demonstrate their understanding of test standardization, and variables that effect
validity and reliability both within the creation of tests and within the administration of
evaluations. Within the first tier, candidates are completing practica experiences on campusin a
variety of their classes. A school psychology practicum course provides supervised experience
in our school psychology lab aswell as requiring observation and service learning within the
public schools. Candidates are able to administer, score and provide initial interpretation of both
traditional and alternative assessment instruments. Candidates develop their own Ordinal Scales
kits.

Deepening application of skillsfrom thefirst tier isrequired in the Intermediate Tier. Skills that
were developed in the first tier are now applied more independently. Counseling skills can be
applied as a counseling program over a number of weeks. Educational interventions,
consultation, crisisintervention, collaboration, and leadership experiences are expanding in the
public school practicum experiences. Interpretation of assessment results and ecological
applications of class concepts in both traditional and alternative psycho-educational evaluations
isdeveloping. Preschool evaluation is begun.

In the Advanced Tier assessment methods for use with linguistically diverse studentsis

expanded upon. Ecological assessment and diagnosis of a variety of handicapping conditionsis
developed. Intervention, consultation, and collaboration for more difficult and advanced casesis
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reinforced and added to. Greater emphasis on areas such as ADHD, Autism, and Emotional
Disturbance is provided. Candidates complete a functional analysis with students who have
serious behavior problems.

Upon completion of all of their required coursework, candidates may enter either fieldwork or an
internship. One of the major differences between the two field experiencesis that candidates
selected to be in the internship program are expected to have demonstrated thorough prior
experiences and personal qualifications that they may perform at the level of responsibility
required of an entry level school psychologist upon commencement of their field experience. The
responsibility of selecting interns who have had sufficient prior experiences and personal
qualifications, which prepare them for the actual responsibilities of the position, rests with the
university faculty. Admission criteriathat contain such requirements as the intern’s successful
completion of coursework, a master’s degree, practicum experience, a current 3.50 GPA in the
PPS-School Psychology Program, and superior recommendations from at least two members of
the PPS Faculty Committee will help to assure that the interns are fully qualified for the position.

Matrices

On the following two pages, TABLES 1 and 2 are matrices showing the relationship of the
school psychology courses to the CCTC program standards. Table 1 addresses the Generic
Standards and Table 2 addresses the specialization standards.
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School Psychology Pupil Personnel Services Program

Generic Standard Course Matrix
(In order of tiers)

Generic Standards SPE |GED | GED (PPS (PPS |PPS |PPS |PPS |PPS |PPS |SPE |(PPS |SPE | PPS | SPE | PPS | PPS | PPS PPS | PPS | PPS
460 500 501 508 510 512 520 530 540 550 560 564 568 545 560 565 566 555 570 572 585

2 Growth and Devel opment X X X X X X X

3 Socio-Cultural X X X X X X X X X

Competence

4 Assessment X X X X X X X X

5 Comprehensive Prevention and X X X X X X X X X X X X X

Early Intervention for Achievement

6 Professional Ethicsand Legal X X X X X

Mandates

7 Family-School X X X X X X

Collaboration

8 Self-esteem and Personal and X X X X X X X

Social Responsibility

9 School Safety and Violence X X X X X X

Prevention

10 Consultation X X X X X X X

11 Learning Theory and X X X X X X X

Educational Psychology

12 Professional Leadership X X X X

Development
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Generic Standards - School Psychology (cont’d)

Generic Standards SPE | GED | GED |PPS [PPS [ PPS | PPS | SPE PPS [PPS |PPS |PPS |PPS | SPE | SPE [ PPS | PPS | PPS PPS | PPS | PPS
460 500 501 508 510 512 520 524 530 540 550 564 568 545 560 565 566 555 570 572 585

13 Caollaboration and Coordination X X X X X X X X

of Pupil Support Systems

14 Human X X X X X X X X X

Relations

15 Technologica Literacy X X

16 Supervision and Mentoring X X X X
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Speciaization Standard Course Matrix
(In order of tiers)
P = Primary Sources
S = Secondary Sources

School Psychology SPE | GED | GED | PPS |PPS |PPS | PPS (PPS |PPS | PPS [SPE |PPS | SPE | SPE [ PPS | PPS | PPS | PPS PPS | PPS | PPS
Standards 460 500 501 508 510 512 520 530 540 550 560 562 568 524 545 564 566 556 571 572 585
17 Psychological P P P S P S S P S
Foundations

18 Educational P P P S S S
Foundations

19 Legal, Ethical and Professional P P P S S S S S P P S P P P P
Foundations

20 Collaborative P S P P S S P P P P
Consultation

21 Wellness Promotion, Crisis Intervention and P P P P S P S S S
Counseling

22 Individual Evaluation and Assessment P P S P P P P P
23 Program Planning and Evaluation P P P S S S S S S
24 Research, Measurement and Technology P S P

25 Practica S S S S S S P S S S S P S S S

26 Culminating Field Experience P




Coordination of the Administrative Components of the Program

The School Psychology Program is composed of a Faculty Coordinator and six full-time faculty
members in School Counseling and School Psychology. The coordinator works cooperatively
with the faculty to review each applicant’s admission file to insure that the applicants have met
the admission criteriafor the university and for the Pupil Personnel Services Program in School
Psychology. Candidates are assigned an advisor alphabetically. Each advisor works with his/her
candidates to plan academic course work and to insure that candidates are making desired
academic progress.

Admission criteria to CSUDH as a CSUDH Graduate Student

CSUDH general admission criteriafor classification as a graduate student in Education requires:
1) admission to the University; 2) a baccalaureate degree from aregionally accredited college or
university; 3) aminimum of 2.75 grade point average in the last 60 units attempted; 4) three
recommendations from individuals who can evaluate the applicant’s potential for graduate study;
5) completion of Graduation Writing Assessment Requirement (GWAR).

Admission criteria for the CSUDH PPS Credential Program in School Psychology

1. A master’s degree from an accredited college or university

2. Admission to CSUDH

3. A written statement of career objectives written by the candidate on a computer word

processing program.

4. A letter attesting to the candidate’ s basic computer/word processing proficiency

5. Three confidential letters of recommendation

6. A minimum of 3.00 grade point average in the last 60 units of college work
7. A passing score on the California Basic Education Skills Test (CBEST)
8
0.
1

. Evidence of a Teaching Credential or a Certificate of Clearance
The completion of agraduate level course in Counseling Theories with aB or better
0. The completion of PPS 525 Group Dynamics for Personal Growth or other comparable
graduate level course with aB or better
11. Verification of Attendance at Orientation Session

PPS School Psychology Candidate Orientation Meeting

Each prospective candidate is required to attend a PPS School Psychology orientation meeting
before his or her first semester of classes. The purpose of the meeting isto provide prospective
candidates with information about the university and the PPS School Psychology program. This
information includes 1) the criteriafor university and program admission; 2) The program course
structure; 3) the procedures, forms, and the time line for obtaining the Master’ s degree and the
PPS School Psychology Credential. The School Psychology Orientation Meeting isaforum for
answering questions and concerns that candidates might have prior to their formal application to
the School Psychology Program.

Each PPS candidate is assigned an advisor who is responsible for academic planning. Candidates
are required to submit three standardized letters of evaluations of their prior experiences with
children and youth and to have these evaluations included in their file. These |etters delineate the
candidates previous experiences, their personality characteristics, their potential for leadership,
and their academic potential for School Psychology.
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Retention of School Psychology Candidates

Candidates who experience academic or personal problems are referred to various campus
support agencies (see the Candidate Orientation Manual). Advisors support candidates to help
them deal with factors that are interfering with their academic progress.

Fingerprinting and background checks

The State of Californiarequires all applicants for California Pupil Personnel Credentialsto be
fingerprinted in order to establish the moral character of the credential applicants. The required
letters of recommendation confirm that applicants have the potential to work effectively with
children and youth of diverse ethnic, cultural, and socio-economic backgrounds. Our School
Psychology candidates are generally veteran teachers with several years of successful teaching
experience. Therefore, most of the students hold avalid California Teaching Credential and are
sensitive to the needs of children and youth from diverse backgrounds.

Candidate Advisement

Candidate advisement is an ongoing process. Before candidates are admitted to the credential
program their official transcripts and letters of recommendation are reviewed to insure that
candidates have a valid master’ s degree from an accredited college or university and to
determine coursework credit from classes taken at CSUDH or at another university.

After completing the criteriafor admission, candidates receive a letter notifying them of
their current status in the PPS School Psychology Program. Prospective candidates who
do not qualify for admission also receive aletter explaining the reason for not being
accepted. Candidates who are admitted are assigned a faculty member who provides
advisement and guidance with regard to planning their coursework for their M.A. and/or
their PPS credential, for meeting university deadlines, and for planning the
fieldwork/internship experiences that are needed to meet their credential requirements.
Students are required to meet with their advisor at |east one time per semester. In addition
to meeting the admission criteriafor their programs, candidates must file with the
university a post baccalaureate “ Change of Objective Form” declaring their choice of the
School Psychology Credential program.

Appendix | includes copies of the following advisement forms used to guide candidates:
Advising Form 1. PPS Credential in Psychology Advising Form

Advising Form 2: Credit for Transferred Graduate Work Form

Advising Form 3: Request for Course Substitution Form

Advising Form 4: Request for Post baccal aureate Graduate Change of Objective
Advising Form 5: Advancement to Candidacy Form

Advising Form 6: PPS Credential Application Form

Sk wdNE

Appendix E includes the Orientation Manual and Appendix G contains the School
Psychology/Internship Manual.

Each full-time faculty member is assigned up to 3 units of advising time (a minimum of 4
hours per week) as part of his’her contractual responsibilities. The responsibilities of the



faculty are to teach and to provide the academic guidance necessary to make the
curriculum effective for each candidate. The PPS program faculty assists candidates with
registration and information regarding basic program requirements, procedures, and
policies. Also, the PPS Program faculty advisors have advisement sessions by
appointment outside of their regular office hours. These additional advisement sessions
areto insure that candidates advisement needs are met at times that are more convenient
than an advisor’ s regular office hours.

Several offices on campus work cooperatively with the program advisors to insure that
candidates understand the services that are available to them. These offices include: The
Office of Admissions and Records, Student Devel opment Office, Graduate Studies
Office, University Advisement Center, Disabled Student Services Office, and the
Financial Aid Office. These sources of information are published in the university catalog
and in the PPS Candidate School Psychology Handbook.

To what extent is there effective coordination between the program’s faculty and
staff, between the program and other academic departments on campus, and
between the institution and local districts and schools where candidates pursue field
experiences?

Coordination Within the School, the University, and the Community
Figure 1 in Appendix K represents the organizational structure of the School of Education.

Coordination within the School of Education

The School of Education has three departments. Graduate Education, Teacher Education,
and Physical Education, and Recreation. The School Psychology Program in Pupil
Personnel Servicesis housed in the Graduate Education Department. Each degree or
credential program has a faculty coordinator who receives released time for course
scheduling, student advisement, program evaluation, and other necessary program duties.
Coordinators and faculty attend monthly Graduate Education Department meetings to
discuss program concerns and goals. PPS faculty work cooperatively with the community
through fieldwork /internship supervision and by meeting periodically with the PPS
Advisory Board.

The School Psychology Program in Pupil Personnel Services shares core courses with the
following programsin Graduate Education: Educational Administration, Computer-
Based Education, Teaching/Curriculum, Multicultural Education, School Counseling and
Special Education. Faculty from Specia Education and the School Psychology Program
aswell as Faculty from School Counseling and the School Psychology Program meet on
an as needed basis to discuss the need of school psychology students and the focus of
special education classes, which school psychology candidates take.

Coordinators from all programs in Graduate Education, Teacher Education, and Physical
Education, and Recreation Departments meet with the dean and department chairs. This
group is known as the Dean’s Council and is aforum to coordinate activities among the
departments and programs within the School of Education.
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Coordination within the University

The dean represents the interests of the School of Education within the university. Within the
university administrative structure the dean participates in the Council of Instructional Deans that
meets every other month. The group is led by the Vice President for Academic Affairs and
includes the Vice President’ s staff, the chair of the Academic Senate, and the Dean of the Library
aswell asthe deans of al the schools and colleges that comprise the university. This group
deliberates on academic, fiscal and organizational matters related to the mission and goals of the
university. In addition, the dean meets with the Vice President for Academic Affairson an
individual basis at least once a month to discuss issues of direct relevance to the School of
Education.

Coordination within the Community

The dean serves on a broad range of committees and councils with public school and
other community leaders. Examplesinclude the Higher Education Consortium that
brings together deans of the CSU campuses in the Los Angeles basin with the leadership
of the Los Angeles Unified School District (LAUSD). The Dean serves on LEARN, the
major school reform effort for LAUSD, the Los Angeles Education Partnership (LAEP),
and several other groups that bring public school and university |eaders together. These
activities provide two-way communication between the Dean and key organizationsin
the community served by the university.

At the state level, the dean participates in the CSU Deans of Education Council
composed of the deans of all 23 campuses of the CSU system. The group has two
meetings per year with an agenda that addresses issues, trends, and policy matters related
to the needs of the public schools and the response of the CSU schools and colleges of
education to address these needs. In addition, the Deans of Education participatein a
winter institute where a specific policy priority isexplored in depth.

Program Evaluation
Program evaluation is an ongoing process. The program coordinator in consultation with the
program faculty is responsible for conducting scheduled program evaluations. The evaluation
design includes the following independent sources of information: (Please see Appendix Jfor
the evaluation forms.)
e Pupil Personnel Services Survey School Counseling — School Psychology
Needs Analysis Survey Results Summary
School Psychology Credential Exit Survey Form
Supervisor Fieldwork Competency Evaluation Form
Graduate Follow-Up Survey: Pupil Personnel Services
Employer Follow-Up Survey: Pupil Personnel Services

Information from the above instruments is obtained from candidates, fieldwork
supervisors, graduates, and employers and is analyzed to identify areas of program
strengths and weaknesses. Faculty present the program evaluation results to the PSS
Advisory Board. The advisory board works with the program faculty to suggest any
modifications or additions to improve program quality.
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Generic Standard 2

Growth and Development

The program provides candidates with opportunities and experiences to acquire an understanding
of typical and atypical growth and development, including weaknesses that affect learning in
school, community, and family environments. The program provides candidates with an
understanding of the effects of (a) health and developmental factors, (b) language, (c) cultural
variables, (d) diversity, (e) socioeconomic status, and (f) factors of resiliency on pupil development.

e Inwhat ways do candidates demonstrate knowledge of relevant research and theories of
typical and atypical growth and development as they relate to pupil progress?

Research & Theories

Candidates in the School Psychology Credential Program are expected to be well versed in
theories of normal human growth and development so as to understand the different levels of
maturity of the pupils with whom they will be concerned. Since the School Psychology
Programs focus on Pre-K through 12 school age students, most of the coursework in the
candidates plan of study has a developmental perspective, for example, GED 501, Seminar in
Learning and Development, provides the theory, research and practice related to learning and
development by emphasizing the biological and psychological factorsin individual differencesin
the areas of cognition and affect. It isequally important that candidates understand factorsin
abnormal human growth and development. This content is delivered in GED 501, Seminar in
Learning and Development; SPE 460, Introduction to Special Education; and SPE 560
Language/Speech Development, Disabilities and Alternate Communication systems which
review the behavioral, physical, and learning characteristics of pupils with disabilities in terms of
development, learning and programmatic needs.

o How does the program provide opportunities for candidates to understand school,
community, and family environmental factors and their influence on pupil learning?

e To what extent do candidates know the positive influences on pupil development including:
(a) nutrition and fitness, (b) factors of resiliency, (¢) home, family and school environments,
(d) peer and mentor relationships, (¢) and community factors?

Knowledge of Ecological Influences
Part of the mission of our school psychology program, which isinfused throughout all of our
classes, isthat “The program is designed to prepare candidates to view the practices of school
psychology from an ecological and systems perspective and to serve the multicultural population
in public and private schools.” More specifically in PPS 512, Consultation and Collaboration in
Multicultural Settings and PPS 556, Seminar in Functional Analysis and Behavior Change,
readings, lectures and in class role-play provide students with knowledge and understanding of
the ecological factors which impact on pupil learning including: family, community,
nutrition/fitness, school environment, peers and mentors. Both positive influences and negative
environmental factors are explored.

e How do candidates demonstrate knowledge of factors that impede or limit pupil

development including stereotyping, socioeconomic status, inadequate language
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development, negative school climate, and discrimination?

Factors that Impede Development

Each candidate is required to attain knowledge and understanding of how socio-cultural factors,
stereotyping, inadequate language devel opment, negative school climate, discrimination and
socio-economic status affect the development of pupils and impact them in their school settings.
Multicultural sensitivity and diversity factors are infused in all classesin the PPS Program but
these issues and factors are specifically addressed in PPS 508, Multicultural & Legal Issues in
School Counseling and School Psychology, which examines the total process of socialization and
the effects of cultural determinants on human development and learning. The inadequate
development of language is explored in SPE 560, Language/Speech Development, Disabilities
and Alternate Communication systems. In PPS 564, Seminar in Multicultural Educational
Assessment and Evaluation, factors that impede pupil development are discussed and considered.
When candidates consider qualifying students for special education due to alearning disability,
candidates must consider environmental, cultural and socioeconomic factors and determine that
these factors are not the primary cause of the students academic difficulties.

e To what degree do candidates demonstrate knowledge of principles and methods to (a)
help pupils overcome barriers to learning and (b) learn effective strategies to plan,
organize, monitor and take responsibility for their own learning?

Personal Responsibility and Barriers to Learning

The faculty in the school psychology program believeit is equally important that candidates have
the ability to assist pupilsin learning effective ways to plan and give direction to their own
learning. Cognitive-Behavior techniques and Adlerian approaches, among others, are reinforced
and practiced in PPS 530, Seminar in Techniques of Individual Counseling. In PPS 556,
Seminar in Functional Analysis and Behavior Change, avariety of classroom management
techniques, cognitive-behavioral strategies and interventions for at risk students and the ADHD
student are explored. Further intervention for the autistic student, emotionally disturbed and
behaviorally disordered student are explored in PPS 572, Assessment and Intervention for
Autism, Emotional, and Behavior Disorders. Interventionsfor learning difficulties are also
explored in PPS 512, Consultation and Collaboration in Multicultural Settings where candidates
present on avariety of effective approachesto help students overcome barriersto learning.
Finally, SPE 568, Curriculum and Instruction for the Learning Handicapped, provides students
with knowledge of specific curriculain educational areas as well as principles and methods to
help pupils overcome barriersto learning.

e To what degree do candidates demonstrate knowledge of risk factors and protective
assets that inhibit or facilitate pupils’ positive development?

Risk Factors

PPS 512, Consultation and Collaboration in Multicultural Settings as well as PPS 550, Violence
Prevention and Crisis Intervention, and PPS 556, Seminar in Functional Analysis and Behavior
Change al include information related to risk factors and protective assets for pupil
development. Thisinformation is gained from reading assignments, classroom discussion, role-
play and case notes.
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o To what extent do candidates know of models that can be used to inform school staff and
parents about developmental trajectories that are associated with pupils becoming involved
in antisocial or aggressive behavior?

Antisocial and Aggressive Indicators

Models that can be used to inform parents about indicators associated with antisocial or
aggressive behavior are addressed in PPS 512, Consultation and Collaboration in Multicultural
Settings where candidates learn about parent education approaches and have the choice of
completing afour week parent education program or a school change program to enhance
student achievement and family involvement.

Evaluation

In addition to examinations, candidates’ knowledge related to normal and abnormal growth and
development is evaluated through concept maps/chapter summaries, weekly critical analysis of
case studies, presentation of analysis of relevant research related to theories of typical growth
and development (GED 501, Seminar in Learning and Development), discussion of readings and
in classrole-play (PPS 512, Consultation and Collaboration in Multicultural Settings and PPS
556, Seminar in Functional Analysis and Behavior Change), evaluation of language samples
(SPE 560, Language/Speech Development, Disabilities and Alternate Communication systems),
interactive group presentations (a.k.a. Protocol Process presentations) of techniques used with
the autistic child (PPS 572, Assessment and Intervention for Autism, Emotional, and Behavior
Disorders), critiques of facility visitations and descriptions of various agencies and organizations
that provide services to students with disabilities in written and oral formats (SPE 460,
Introduction to Special Education). Evaluation of knowledge of theories about individual
differences and the influence of cultural and racial differences is accomplished by readings and
written papers on specified topics (SPE 460, Introduction to Special Education, and PPS 508,
Multicultural & Legal Issues in School Counseling and School Psychology).
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Generic Standard 3
Socio-Cultural Competence

The program provides candidates with opportunities and experiences to display an
understanding of ways in which ethnic, cultural, socioeconomic, and environmental
factors influence pupil learning and achievement. Candidates will learn skills to
work effectively with pupils and their families from diverse backgrounds. The
program provides candidates with an understanding and appreciation for diversity.

An understanding of the importance of developing cultural competence is provided to
candidates in order to effectively serve diverse and changing communities. The program
provides candidates with an understanding of the ways in which educational policies,
programs, and practices can be developed, adapted, and modified to be culturally
congruent with the needs of pupils and their families.

e How do candidates demonstrate an understanding of the literature related to cultural
competence as well as the various ways to assess their proficiency in applying culturally
appropriate interventions?

¢ Inwhat ways do candidates show an understanding of the impact of bias, prejudice,
processes of intentional and unintentional imposition, entitlement and discrimination, as
well as other culturally-supported behaviors, on pupils’ growth and learning?

¢ In what ways do candidates demonstrate knowledge of how social and cultural influences in
the school environment affect the delivery of pupil personnel services?

¢ In what ways do candidates demonstrate knowledge of the dynamics and processes involved
in acculturation and assimilation?

Literature & Knowledge Base

In PPS 508, Multicultural and Legal Issues in Counseling, an understanding of the literature
related to cultural competence is demonstrated by successful completion of examinations that are
based on a broad range of required reading for the course and participation in ten in depth
reactionsto legal and ethical issues. This course is designed to help candidates acquire
knowledge, understanding, and an appreciation of diversity issues and skills to work effectively
with multicultural children, youth, and their families. Candidates also acquire knowledge of the
socio-cultural issuesinvolved in the history of educational litigation that has resulted in current
educational practicesin regular and in special education. An understanding of the effects on
educational practice of different levels of acculturation to the mainstream culture, the effects of
past discriminatory policies and practices as well as knowledge of current federal and state
education laws, procedures, and practices involved in regular and in specia education is also
demonstrated by candidates through discussion and examination.

Socio-cultural competence is further developed in PPS 530, Seminar in Techniques of Individual
Counseling, where school psychology candidates demonstrate knowledge of the literature related
to human diversity issuesin counseling (i.e. culture, gender, race- ethnicity, gay/lesbian) during
in vivo practice sessions and on exams based on required readings chosen to sensitize School
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Psychology candidates to socio-cultural issuesin counseling. The readings include the
multicultural professional practice competencies of the Association for Multicultural Counseling;
Counseling American Minorities by Atkinson, Mortem, and Sue; and Interviewing Strategies for
Helpers: Fundamental Skills and Cognitive Behavioral Interventions by Cormier and Cormier.
Candidates acquire knowledge of practice guidelines for working with traditional American
groups such as African American, Asian American, European American, Hispanic/Latin
American, and Native American people. Because of the location of CSUDH the graduate
population is multicultural in nature providing candidates with ample opportunities to practice
cross-cultural counseling. Candidates are evaluated based on an assessment of their in vivo
performances and on exams designed to assess their knowledge of counseling and diversity
issues.

In GED 501, Seminar in Learning and Development, School Psychology candidates demonstrate
an understanding of how the effects of history, culture, language, and socio-cultural factors affect
learning and devel opment. Candidates demonstrate their abilities to evaluate and apply theories
of development, learning, and teaching, and to evaluate alternate educational positions with
regard to best practices in teaching for pupil learning in multicultural urban school environments.

e To what extent do candidates demonstrate an understanding of how their own
personal values influence their ability to work effectively with pupils who have
different values and beliefs?

Communication and Personal Values

At CSUDH we are grateful that the diversity found within our candidate population naturally
facilitates opportunities to experience, understand, and appreciate diversity. Candidates
demonstrate knowledge of the impact of values when they are required to work effectively with
those who have different values and beliefs throughout most of their classroom experiencesin
the PPS program. Candidates show an understanding of the impact of negative “culturally-
supported” attitudes, beliefs, and behaviors and how socia and cultural influences in the school
environment affect delivery of pupil services, and the dynamics and processesinvolved in
acculturation and assimilation.

In PPS 540, Group Counseling Practicum, school psychology candidates demonstrate their
knowledge and skill in using different theoretical approaches for group counseling with people
from diverse cultural backgrounds. Candidates are required to be both members of a group and to
be group leaders. As group members school psychology candidates experience how their own
perceptions, attitudes, beliefs, and values influence their reactions to others who are different
from themselves. As group leaders candidates assume full responsibility under supervision for
developing and for facilitating another group. Both experiences allow candidates to experience
working with people who may hold different positions than themselves. An additional course
requirement in PPS 540 isfor candidates to design a counseling group intervention for
multicultural children or youth based on their choice of one or more theoretical approaches to
group counseling.

True socio-cultural competence is also directly applied and facilitated by the early practica
experiences in urban multicultural schools, which our candidates partake of in our PPS 562,
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Practicum in School Psychology and PPS 566, Practicum Il in School Psychology. Candidates
maintain areflective journal where they are required to monitor their own “automatic thoughts’
which arise during the experiences. Automatic thoughts may include biases, prejudices, and
negative ways of looking at life, which keep candidates from manifesting their full potential,

o How effectively do candidates demonstrate knowledge and understanding of, and
sensitivity to, the effect socio-cultural influences have on communication when
working with individuals and families from various backgrounds?

o How effectively do candidates demonstrate knowledge of culturally sensitive strategies for
involving parents and families in their children’s education?

¢ Inwhat ways do candidates demonstrate the ability to assess the cultural background,
values, and mores of pupils and their families?

Parents and Families

feeling competent and happy.

In PPS 508, Multicultural and Legal Issues in Counseling and School Psychology and in PPS
530, Seminar in Techniques of Individual Counseling candidates demonstrate an understanding
of the effect of socio-cultural influences on communication by exams and by instructor
observation of candidates’ interactions with othersin vivo situations. The content of these two
courses provide candidates with opportunities to experience how similarities and differencesin
race and ethnicity and cultural differences can affect communication between pupils, parents,
and school psychologists .

Candidates learn how problemsin communication can affect the willingness of pupils and
parents to participate in assessment and intervention plans in the school, community, and home
environments. For example, in PPS 508, Multicultural and Legal Issues in Counseling and
School Psychology and in PPS 530, Seminar in Techniques of Individual Counseling, School
Psychologist candidates practice communication skills to understand the concerns of pupils and
parents who may be culturally different from themselves. School Psychologists learn how
differences in language, world views, mores, values, and cultural norms between pupils and
parents and School Psychologists can affect cooperation by pupils and their parentsin the
process of assessment and evaluation and in conflict resolution.

In PPS 530 candidates learn how culture and ethnic factors must be taken into consideration
when PPS professional works with individuals from diverse backgrounds. PPS 530 candidates
practice skills such as attending, observing, listening, responding, interpreting, and intervention
planning in the context of knowledge they learn from each other in practice situations and from
one of the required texts, Counseling American Minorities by Atkinson, Morten, and Sue.

In PPS 512, Consultation and Collaboration in Multicultural Settings school psychology
candidates demonstrate their roles as mediators between parents, children, school, and families
by applying culturally sensitive strategiesin classrole-play. Candidates acquire multicultural
knowledge of family dynamicsincluding values and disciplinary practices. A family systems
and systems approach is taught in this class to help candidates assess the values, mores, and
cultural background of pupils and their families.
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o How effectively do candidates demonstrate the understanding of their own professional
leadership role in advocating for educational equity, social justice, and harmony and peace among
diverse groups of people, families and schools?

o How well do candidates understand the demographic shiftsin California and the effect these
changes have on pupil learning?

Leadership and Advocacy

The course PPS 510, Leadership and Development of Educational Systems provides school
psychologist candidates with knowledge and practice as |eaders and advocates for culturally
diverse children and youth. Candidates |earn how to be advocates for fairnessin practice, social
justice, and educational equity among diverse cultural groups of pupils. Candidates learn how to
be advocates for children and youth with both school personnel and families. Candidates use
their background knowledge in organizationa systemsin conjunction with their individual and
group counseling and skills, legal and ethical knowledge to advocate for social justice, harmony,
and peace among diverse groups of pupils, families, and school staff. Additionally, in PPS 510
candidates learn how to conduct meetings, how to conduct in service training for teachers, and
how to conduct parent education programs to help parents proactively with effectively with their
children.

In PPS 508, Multicultural and Legal Issues in Counseling and School Psychology and SPE 524
Advance Leadership, Management and Curriculum Modification for Diverse Learners,
candidates demonstrate knowledge of how socio-cultural and other factors such as heritage,
ethnicity, culture, socioeconomic, and environmental factors, population growth, and
demographic shiftsin California have resulted in specific educational needs of multicultural
groups children and youth; roles of the federal and state governments in the structure and
governance of regular and special education in California; and how California public education
isorganized, administered, and delivered at the state and the local levels. Additionally,
candidates learn how federal and California state laws and regulations govern the programs,
principles, practices, and proceduresin regular and in special education with multicultural pupils
(i.e. Americans with Disabilities Act 1992; the amendments to the Individuals with Disabilities
Education Act1997; section 504 of the Rehabilitation Act 1973; the Family Rights and Privacy
Act 1974; and California Title V regulations and state laws and regulations that govern the
special education programs, assessment practices, placement options, interventions, and services
for disabled children, youth, and their families including child abuse reporting procedures.

Candidates demonstrate ways in which School Psychologists and School Counselors can
function as advocates for multicultural children, youth, and their families by understanding
education laws and the ethical practice guidelines of their respective professional associations:
The California and the National Association of School Psychologists, the American
Psychological Association, and the American Counseling Association.

Evaluation

In PPS 508, Multicultural and Legal Issues in Counseling, candidates are evaluated by
successful completion of examinations that are based on a broad range of required
reading for the course and participation in ten in-depth reactions to legal and ethical

43



issues. Candidates are evaluated by course exams, by in vivo performances, case studies
and by research papers or projectsin PPS 530, Seminar in Techniques of Individual
Counseling, and GED 501, Seminar in Learning and Development. In PPS 540, Seminar
in Techniques of Group Counseling, candidates are required to be both members of a
group and to be group leaders. An additional course requirement in PPS 540 isfor
candidates to design a counseling group intervention for multicultural children or youth
based on their choice of one or more theoretical approaches to group counseling. In PPS
562, Practicum in School Psychology and PPS 566, Practicum Il in School Psychology
candidates maintain areflective journal where they are required to monitor their own
“automatic thoughts” which arise during field experiences. Additionaly, in PPS 564 and
PPS 566 candidates are involved directly with their professorsin systematically
evaluating candidates' abilities to assess the cultural backgrounds, values and mores of
themselves and the children, youth and families that they will serve.



Generic Standard 4

Assessment

The program provides candidates with the knowledge of current theories and methods of using
assessment data to support data-based decision making for the purpose of understanding,
evaluation and promoting positive pupil performance, program outcomes, and school climate.
Candidates develop an understanding of the influence of multiple factors on pupil achievement.
The program requires candidates to analyze assessment information in a manner that produces
valid inferences when evaluating the needs of individual pupils and assessing the effectiveness of
educational programs.

o How well do candidates know and can apply established professional standards for the legal
and ethical use of tests and other methods of assessment?

o To what degree do candidates demonstrate knowledge of appropriate models of
assessment?

Legal and Ethical Use

Candidates are required to demonstrate their knowledge of assessment theories and methods
appropriate to each pupil’s specific background. Thisinformation is presented first in PPS 520,
Principles of Educational and Psychological Assessment, which involves an examination of
individual and group standardized tests. This course includes the study of test theory, cultural
considerations and test bias as well as techniques and theories for understanding affective,
cognitive, and behavioral characteristics of all pupils. In addition, cultural considerationsin
pupil assessment and evaluation and techniques of assessing pupils from diverse cultural and
linguistic backgrounds are emphasi zed.

Candidatesin PPS 530, Seminar in Techniques of Individual Counseling in PPS 564, Seminar in
Multicultural Educational Assessment and Evaluation discuss professional standards and issues
presented by : the California and National Associations of School Psychologists, the Council for
Exceptional Children, the American Educational Research Association, the American
Counseling Association, the American Psychological Association, and the Association for
Multicultural Counseling. A variety of alternative assessment models appropriate for
multicultural students are presented in PPS 564, Practicum | in School Psychology, and PPS 564,
Seminar in Multicultural Educational Assessment and Evaluation, including: ecological,
developmental, processing, dynamic, and academic achievement methods.

In PPS 562, Practicum I in School Psychology, and PPS 566, Practicum Il in School
Psychology, candidates practice the process of nondiscriminatory assessment and evaluation by
shadowing school psychologists, service learning, by attending Pupil Study/ Success Team, and
|EP meetings. Evaluation decisions regarding the quality of pupil behavior, growth, and learning
take into consideration the contextual factors that affect a pupil’s behavior and achievement.
Candidates take into account the past and current life circumstances of pupils aong with the
attitudes, beliefs, mores, and values of pupils and their parents or care givers. Candidates
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demonstrate an understanding of the legal forms and procedures that must be followed to protect
the civil rights of multicultural pupils and their parents.

¢ How do candidates display knowledge and application of appropriate and technically
adequate methods of assessment for purposes of ensuring result-based accountability?

Result-Based Accountability

GED 500, Research Methods in Education, reviews pertinent research studies in terms of the
applicability to educational problems and examines the assumptions, techniques, statistical
concepts, methodology, and computer applications involved in solving problems and analyzing
outcomes to ensure result-based accountability.

e How effectively do candidates exhibit the ability to use appropriate methods of
assessment for purposes of planning?

e How do candidates demonstrate knowledge and application of skills in using
different instruments and procedures to assess school climate for the purpose of
promoting a supportive learning community in the school?

Assessment for Purposes of Planning

PPS 512, Consultation and Collaboration in Multicultural Settings, further focuses on result-
based accountability as the instructor first exposes the students to appropriate and adequate
methods of assessment for purposes of planning and then requires candidates to write either a
program evaluation or needs assessment. Class discussion follows related to how future plans
would be made based on the possible results from these evaluations. In PPS 510, Leadership
and Development of Educational Systems, while interviewing public school personnel,
candidates learn about current assessment methods used for purposes of planning and procedures
used to assess school climate.

e To what extent do candidates know and can apply technology for data collection
and analysis that contribute to data-based decision making?

Data Collection and Analysis

In GED 500, Research Methods in Education, candidates apply technology to complete
statistical analysis such as. correlations, t-tests, and analysis of variance. The interpretation of
this statistical analysisis then used to simulate data-based decision making and solving
problems.

e In what ways do candidates demonstrate knowledge about appropriate methods of
assessment for monitoring pupil progress to support effective instructional
interventions?

Monitoring Pupil Progress

Candidates display knowledge of appropriate and technically adequate methods of assessment in
PPS 520, Principles of Educational and Psychological Assessment, which involves an
examination of individual and group standardized tests. Each candidate administers an
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individualized academic achievement test and several psychological processing tests which they
subsequently briefly interpret. Following their interpretation they write one educational goal to
support effective instructional intervention based on their findings. Candidates in PPS 520 are
also required to interpret STAR test results and cooperatively plan interventions based on results.
In PPS 564, Seminar in Multicultural Educational Assessment and Evaluation, curriculum based
assessment is presented as a method of assessment for monitoring pupil progress based on
curriculum materials used within the school district.

e How clearly do candidates demonstrate an ability to interpret and communicate
results of standardized, norm-referenced, and other assessment information to
parents, school staff, and the community?

Communicating Assessment Results to Parents

Since thisis an area of such critical importance PPS 520, Principles of Educational and
Psychological Assessment, requires the candidate to role-play the interpretation and
communication of the results of standardized, norm-referenced, and other assessment
information as they would to a parent. Technical knowledge as well astact and planning skills
are all critical to the successful completion of this activity. Students also demonstrate skill in
this area on a class exam and in a case study where several academic achievement /psychological
processing instruments and observations are briefly interpreted

Test interpretation is infused throughout our assessment continuum but receives the greatest
emphasisin PPS 564, Seminar in Multicultural Educational Assessment and Evaluation and PPS
571, Multicultural Case Study Methods for School Psychology. In PPS 564, students have
homework assignments where they must interpret the data from authentic disabled students.
They also complete psycho-educational evaluations for learning disabled students, utilizing both
traditional and alternative assessment. An interpretation of assessment resultsis also completed
orally in front of the classin away that would be meaningful to parents.

In PPS 564, Seminar in Multicultural Educational Assessment and Evaluation and PPS 571,
Multicultural Case Study Methods for School Psychology, candidates role-play the
communication of assessment information in mock Individualized Educational Planning
Meetings. Their goal isto present their resultsin away that is understandable to parents, school
and community with an emphasis on later interventions, accommodations and modifications. In
PPS 585, Fieldwork in School Psychology, candidates are evaluated by their supervisors on their
skills when interpreting and explaining results.

e In what ways do candidates demonstrate knowledge of the influence of cultural and
linguistic factors on the validity and appropriate interpretation of assessment
instruments?

Cultural and Linguistic Factors on Validity

A discussion of the importance of informed test selection as well as the impact of cultural,
socioeconomic, and linguistic variables can have on test validity and appropriate interpretation is
begunin, PPS 520, Principles of Educational and Psychological Assessment. In 520, candidates
evaluate the validity of instruments for assessing students from diverse linguistic and cultural
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backgrounds. They demonstrate the ability to adapt existing instruments for assessing students.
Further discussion and application through alternative assessment methods as well as traditional
assessment is provided for school psychology studentsin PPS 562, Practicum in School
Psychology, PPS 564, Seminar in Educational Assessment and Evaluation, PPS 571 Case Study
Methods for School Psychology, PPS 566, Practicum Il in School Psychology, and PPS 585
Internship/Fieldwork for School Psychologists. In PPS 571, Case Study Methods for School
Psychology, candidates are required to compl ete assessments appropriate for the English
Language Learner. In all classes, candidates must compl ete alternative assessments, which are
appropriately utilized for culturally and linguistic diverse students and whenever ability testing is
not considered valid.

Candidates in the course PPS 508, Multicultural and Legal Issues in Counseling and School
Psychology, are required to review literature related to cultural and linguistic factors that affect
the validity and interpretation of assessment instruments. Other factors such as abuse, poor
nutrition, poverty, and other family and societal variables which may influence assessment
outcomesis provided through GED 501, Seminar in Learning and Development, which examines
biological and psychological factors that affect a pupil’ s test competence.

The experiences gained in PPS 585, Fieldwork for School Psychologists, place the candidatesin
direct contact with pupils from diverse cultural, familial, and societal backgrounds. In these
fieldwork experiences, the candidates deal with issues such as physical, sexual, and emotional
abuse, poverty, poor nutrition, teen pregnancy, drug and alcohol addiction, latchkey children, and
awide range of other factors that influence their pupils' ability to succeed.

e To what degree do candidates exhibit knowledge of the influence of medical and
emotional disorders and the impact of pharmacological interventions on individual
and group assessments?

Medical, Emotional Disorders and Pharmacological Interventions

Candidates in the course, PPS 530, Seminar in Techniques of Individual Counseling, become
knowledgeable of the influence of medical and emotional disorders and the impact of
pharmacological interventions on assessment primarily from classroom discussion, lecture and
classreadings. PPS 572, Assessment and Intervention for Autism, Emotional, and Behavioral
Disorders and PPS 556, Seminar in Functional Analysis and Behavior Change specifically
address issues related to the assessment of the emotionally disturbed student, the ADHD child,
the autistic student, and the impact of pharmacological interventions on individual and group
assessment.

Evaluation

In addition to examinations, candidates are required to apply their knowledge to evaluate the
technical aspects, and appropriateness of a standardized test for multicultural children. A class
presentation with Power Point overheads and a handout of these findings is distributed to the
class and all class members maintain a notebook of these handouts (PPS 520, Principles of
Educational and Psychological Assessment). Candidates role- play the interpretation and
communication of the results of standardized, norm-referenced, and other assessment
information as they would to a parent and also administer several academic achievement and
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psychological processing instruments to a child and briefly interpret the test results (PPS 520,
Principles of Educational and Psychological Assessment). A review of pertinent articlesis also
prepared by candidatesin GED 501, Seminar in Learning and Development.

Valid observation techniques and standardized test administration techniques utilizing both
traditional and alternative assessment methodsis provided for school psychology studentsin PPS
562, Practicum in School Psychology, where candidates competence is observed in the testing
lab. Appropriate interpretation for multicultural studentsis emphasized utilizing an ecological
approach in PPS 564, Seminar in Educational Assessment and Evaluation, where candidates
interpret assessment results through class homework assignments and compl ete psycho-
educational evaluations. In PPS 571, Case Study Methods for School Psychology, candidates are
required to compl ete an assessment appropriate for the English Language L earner in addition to
other assessments considered valid for students from multicultural backgrounds with avariety of
handicapping conditions. In PPS 572, Assessment and Intervention for Autism, Emotional, and
Behavioral Disordered, assessment, the completion of written psycho-educational evaluations,
and intervention for the emotionally disturbed, autistic and mentally retarded is completed by
candidates. Additionally brief presentations on various pharmacological interventions utilized
with children and their possible side effects are compl eted.
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Generic Standard 5
Comprehensive Prevention and Early Intervention for Achievement

The program provides candidates with opportunities and experiences to display an
understanding of the factors that contribute to successful learning. In order to help pupils
attain high learning goals, the program provides candidates with the knowledge to identify
problems in their earliest stages and to implement prevention and early intervention
strategies for addressing these problems. The program requires candidates to demonstrate
knowledge of classroom, school, family, and community factors that support pupil learning
and to develop skills to assist pupils who experience learning difficulties.

o How effectively do candidates display an understanding of the strategies, methods, and
approaches to prevent the development of problems that impede learning?

e To what degree do candidates demonstrate knowledge of the characteristics of pupils whose
academic progress is less than satisfactory?

Prevention and Early Intervention

Since complex pressures in today’ s society produce barriers that inhibit pupils’ social,
intellectual, and emotional development, pupil personnel service specialists are required to know
how to build pupil assets and assist them in overcoming these barriersto learning. The case
study approach is an effective learning tool to help candidates become knowledgeable of
preventive strategies, methods and approaches, and then, apply that knowledge to prevent the
development of problems that impede learning and achievement. Five of our courses that use the
case study approach for these purposes are the courses: GED 501, Seminar in Learning and
Development; PPS 550, Violence Prevention and Crisis Intervention; PPS 556, Seminar in
Functional Analysis and Behavior Change; PPS 562, Practicum in School Psychology; and PPS
520, Principles of Educational and Psychological Measurement.

In PPS 520, Principles of Educational and Psychological Measurement, and PPS
512,Consultation and Collaboration in Multicultural Settings, candidates role-play participation
on a School Consultation Team where prevention and early interventions are developed. This
role-playing activity is also repeated during PPS 512, Consultation and Collaboration in
Multicultural Settings, and in PPS 562, Practicum in School Psychology, just prior to candidates
first observations and service learning experience. In PPS 556, Seminar in Functional Analysis
and Behavior Change, and PPS 512, Consultation and Collaboration in Multicultural Settings
candidates also write 504 Accommodation Plans and behavior plans as early intervention
methods.

In SPE 460, Introduction to Special Education, candidates review the field of
exceptionalities with an emphasis on the criteria for early detection. Candidates
demonstrate their understanding of the characteristics, eligibility criteria, legal rights, and
exemplary school programs for diverse learners with disabilities.

In PPS 512, Consultation and Collaboration in Multicultural Settings candidates |earn and
practice consultation models and strategies for working with parents, teachers, and relevant
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community professionals. Candidates learn how to diagnose specific types of problemsin their
early stages of development (i.e. developmental, conduct disorders; academic problems) that
generally lead to less than satisfactory academic progress. Candidates demonstrate their abilities
to organize early intervention teamsto prevent pupil problemsin their beginning stages of
development.

In PPS 550, Violence Prevention and Crisis Intervention, candidates demonstrate their
knowledge of specific types of crises such as school violence, domestic violence, abuse,
molestation and rape, depression and suicide, loss and grief, gender variance and sexual
orientation, substance abuse, post traumatic stress disorder, and AIDS. The course focuses on the
situations’ antecedent factors that often lead to crises for children, youth, and their families and
the legal and ethical roles that School Psychologists have in reporting and intervening in crisis
situations. Candidates demonstrate their abilities to detect crisesin their early stages of
development and specific strategies for early intervention when crisis factors are detected.

e How do candidates demonstrate knowledge of a variety of strategies, programs,
interventions, methods and techniques proven to promote academic success?

Intervention, Programs, Methods and Technigues

Interventions, methods and techniques are needed with general and special education studentsin
avariety of placements. Each candidate must have approaches that can be adapted and modified
to meet the individual needs of students they will help in our schools. It can be a disadvantage
when candidates do not have experience as genera education or special education teachers or
knowledge of curricular interventions. To thisend, all candidates in the school psychology
program at CSUDH are required to take SPE 568, Curriculum and Instruction for the
Mild/Moderate Learning Handicapped, a class where they are involved with special education
curriculum, methods, techniques, and direct instruction.

To develop intervention for some of the more difficult and/or severely handicapped students
which may be “Fully Included” or in need of intervention in avariety of placements, PPS 572,
Assessment and Intervention for Autism, Emotional, and Behavioral Disorders, focuses on
intervention, strategies and specific programs for some of the most difficult studentsin a school
including, the emotionally disturbed, autistic and behavior disordered. Candidates visit programs
for the emotionally disturbed and present on the classroom management strategies from each
program they have observed. A notebook of classroom management systems is maintained.
Teams also present on a variety of interventions for the autistic student such as: Circle of

Friends, Discrete Trial Training, Social Stories, TEAACH etc.

SPE 560, Language/Speech Development, Disabilities and Alternate Communication Systems,
addresses intervention and evaluation of outcomes from alanguage/communication perspective.
Students learn about assistive communication devices in addition to interventions for the student
with mild language delays. In PPS 556, Seminar in Functional Analysis and Behavior Change
candidates are taught methods to eval uate the effectiveness of instructional and behavioral
intervention. Modification of these methodsis also addressed. In PPS 512, Consultation and
Collaboration in Multicultural Settings, candidates present on a variety of effective approaches
to help students overcome barriersto learning. SPE 524, Advanced Leadership, Management
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and Curriculum Modification for Diverse Learners provides the candidate with experience and
understanding of modification and accommodation in the general education classroom.

¢ How do candidates demonstrate knowledge of the effects of grade retention on achievement,
learning, and social and emotional development?

e How do candidates demonstrate knowledge of institutional and environmental
conditions that place pupils at risk for failure or early dropout?

Grade Retention, Risk for Failure, Early Dropout

In PPS 556, Seminar in Functional Analysis and Behavior Change, candidates read and
discuss Best Practices articles on retention outcomes, as well as discussing the Light
Retention Scale and/or other scales that may help with retention decisions. Research
previously found retention, and specifically multiple retention, to be akey predictor of
later drop outs. Since California has chosen to utilize retention on amore regular basis,
heated discussion generally arisesin PPS 556 with candidates holding strong beliefs on
both sides of the issue.

e In what ways do candidates demonstrate knowledge of assessment
procedures including tests, record reviews, observations, and interviews as
part of the process of early identification of learning problems?

Assessment

In PPS 520, Principles of Educational and Psychological Measuremen, candidates learn
methods of collecting data that contribute to the early identification of learning problems.
Candidates evaluate students' results on the group administered STAR testing, making decisions
about appropriate intervention, and the possibility of learning problems. Observation
techniques, record reviews and interviewing approaches are also discussed and role-played.
Candidates first complete individual assessment of a student’ s achievement and psychological
processing is completed in PPS 520. Based on their findings candidates make decisions about
appropriate interventions and write recommendations as well as one goal and objective. Also in
this class, participation on school consultation teamsis role-played aswell asin PPS 512
Consultation and Collaboration in Multicultural Settings.

e How effectively do candidates demonstrate knowledge of methods and
techniques for resolving conflict between and among pupils and groups of
pupils and for promoting positive intercultural, interethnic relationships
among pupils, family and school staff?

Resolving Conflict

Several coursesin the School Psychology program provided School Psychology candidates with
opportunities to develop skills for promoting harmonious intercultural/interethnic rel ationships
among pupils, family, and school staff. In PPS 530 Seminar in Techniques of Individual
Counseling, candidates learn foundational knowledge of multiethnic groups including African
Americans, Asian Americans, Hispanic/Latin Americans, and Native Americans. Candidates
draw on this knowledge as they practice counseling skills in guided practice exercises designed
to help clients of all backgrounds become involved in the counseling process, explore and
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understand the nature of their concerns, resolve conflicts, set goals, and develop change
programs.

In PPS 550, Violence Prevention, Remediation, and Crisis Intervention, candidates demonstrate
knowledge for resolving major conflicts between and among pupils and groups of pupils (i.e.
racial-ethnic) and for promoting positive intercultural and interethnic relationships. Candidates
role-play case studies to demonstrate knowledge for resolving conflict between and among
pupils and groups of pupils and for promoting positive intercultural and interethnic rel ationships.
Skills learned in PPS 550, Violence Prevention and Crisis Intervention are reinforced in PPS
556, Seminar in Functional Analysis and Behavior Change, where intercultural conflict

resol ution between two teachersis role-played by all candidates and the creation of an
intercultural group or gang conflict resolution plan is created.

e How well do candidates demonstrate knowledge of methods of promoting
positive and supportive relationships with pupils such as counseling, teacher
collaboration, class room consultation, advocacy, peer counseling and parent
education in working with school staff, parents and other persons having
influence on pupils’ lives?

Counseling
In PPS 545 Counseling Children, Youth, and Families candidates demonstrate the

principles and counseling skills of Individual Psychology. Candidates |earn how to work
with children, youth, or parents that are discouraged or angry or are pursuing
dysfunctional goals. Candidates learn how to translate the principles and practices of
Individual Psychology to parent education, classroom consultation, teacher collaboration,
and pupil counseling. Candidates demonstrate knowledge of methods of promoting
positive and supportive relationships with pupils by performancesin group exercises and
0N course examinations.

Evaluation

Candidates use the case study to demonstrate the knowledge to prevent the devel opment of
problems that impede learning in the courses: GED 501, Seminar in Learning and Development;
PPS 550, Violence Prevention and Crisis Intervention; PPS 556, Seminar in Functional Analysis
and Behavior Change; PPS 564, Practicum in School Psychology; and PPS 520, Principles of
Educational and Psychological Measurement.

In PPS 556, Seminar in Functional Analysis and Behavior Change, candidates write 504
Accommodation Plans and behavior plans as early intervention methods. In SPE 568,
Curriculum and Instruction for the Mild/Moderate, a candidate demonstration of direct
instruction isrequired in class aswell asinthefield. For PPS 572, Assessment and Intervention
for Autism, Emotional, and Behavioral Disorders, candidates give class presentation on the
classroom management systems they observed on their visits to programs for the emotionally
disturbed. Class handouts are required and each candidate maintains a notebook of classroom
management systems. Teams also present on a variety of interventions for the autistic student
such as Circle of Friends, Discrete Trial Training, Social Stories, TEAACH etc. A brief cut from
avideo showing the method must be included as well as class handouts. Each candidate
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maintains a notebook of interventions for autism. The first complete individual assessment of a
student’ s achievement and psychological processing is completed in PPS 520 by both school
counseling candidates and school psychology candidates. Based on their findings they make
decisions about appropriate interventions and write recommendations as well as one goal and
objective. Other coursesincluded in this section evaluate candidates using examination of
course content contained in lectures and in assigned readings, by role-play, or by aclass project.

In PPS 520, Principles of Educational and Psychological Measurement; PPS 512, Consultation
and Collaboration in Multicultural Settings; and PPS 562, Practicum in School Psychology,
candidates are observed during group role-play of Student Success Teams (a.k.a. School
consultation teams). In PPS 512, Consultation and Collaboration in Multicultural Settings,
candidates also give class presentation on interventions for a number of academic, behavioral,
and/or motivational problems.



Generic Standard 6
Professional Ethics and Legal Mandates

The program provides candidates with opportunities and experiences to display an understanding
of professional codes of ethics and current legal mandates, as well as an awareness of the range of
legal issues, such as, statutory, regulatory, and case law affecting the delivery of pupil services. The
program requires candidates to demonstrate the ability to access information about legal and
ethical matters.

¢ How do candidates demonstrate familiarity with laws and regulations pertaining to children
and families, such as child abuse and neglect reporting laws, client confidentiality,
attendance and truancy laws and federal and state mandates related to special education?

e Inwhat ways do candidates demonstrate knowledge and skills to effectively advocate for
children, families, and school staff to ensure that the spirit and intent of relevant laws and
legal mandates are maintained?

e Inwhat ways do candidates demonstrate knowledge of the implications and legal
applications of due process?

Knowledge of Laws and Requlations

Through readings, class discussion, and group problem solving of moral dilemmasin PPS 508,
Multicultural and Legal Issues in Counseling and in School Psychology, and SPE 524, Advanced
Leadership, Management and Curriculum Modification for Diverse Learners, school psychology
candidates acquire knowledge and advocacy skills related to pertinent federal and state laws
pertaining to children and families such as. child abuse and neglect reporting laws, client
confidentiality, attendance and truancy laws and federal and state mandates related to special
education. Candidates demonstrate knowledge of both federal and California education laws and
regulations that govern the practices and proceduresin California regular and special education
(i.e. IDEA; ADA; 504, Title V Californialaws for children and families regarding truancy and
neglect). Candidates demonstrate their knowledge of such ethical/legal considerations as due
process and the protection in evaluation procedures, least restrictive environment, and the
collection, maintenance, and dissemination of pupil records.

In PPS 571, Multicultural Case Study Methods for School Psychology, candidates demonstrate
knowledge of specia education laws through examination and completion of psycho-educational
evaluations and mock Individualized Educational Planning meetings while following legal
mandates. 1n the mock 1EP meeting, candidates are required to explain due process to the parent
in an understandable way.

e How well do candidates demonstrate ability to keep informed of changes in laws and
regulations related to California public education?

Current Changes in Laws
School Psychology candidates show an abilities to keep informed of changesin federal and
Californialaws and regulations involved in California public education by demonstrating
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knowledge of text and Web site information from their professional associations (i.e. California
and the National Associations of School Psychologists; Council for Exceptional Children) as
presented in PPS 508, Multicultural and Legal Issues in Counseling and in School Psychology.

e How effectively do candidates demonstrate ability to recognize and evaluate
potential ethical conflicts that arise within the school setting?

e How do candidates demonstrate knowledge of the appropriate options to be pursued
when confronted with ethical dilemmas?

Ethical Conflicts

School Psychology candidates demonstrate their ability to recognize and evaluate potential
ethical conflicts that arise within the school setting by appropriately addressing moral
dilemmalethical conflicts presented to them in PPS 508, Multicultural and Legal Issues in
Counseling and in School Psychology. Ethical conflicts are aso discussed in PPS 530, Seminar
in Techniques of Individual Counseling; PPS 540, Seminar in Techniques of Group Counseling;
and PPS 550, Violence Prevention and Crisis Intervention. Finally, ethical conflicts during field
placements are addressed when meeting regularly with their university supervisor and with their
on-site supervisor during their practicum, fieldwork, or internship. Candidates are required to
keep activity logs of activitiesand time. Fieldwork or intern candidates must be rated highly in
the area of ethics and legal behavior by their on-site and university-based supervisors before they
will be recommended for a credential.

Evaluation

Candidates demonstrate knowledge of the law as well asimplications and legal applications of
due process by discussion, by responding to moral dilemmas/ethical conflicts, and/or by
accurately responding to examinations that relate to these issuesin PPS 508, Multicultural and
Legal Issues in Counseling and in School Psychology; SPE 524, Advanced Leadership,
Management and Curriculum Modification for Diverse Learners; PPS 564, Seminar in
Multicultural Educational Assessment and Evaluation; and PPS 571, Multicultural Case Study
Methods for School Psychology. Presentation of case studies that demonstrate their knowledge
and skills to effectively advocate for children, families, and school staff by maintaining the spirit
and intent of laws are made in PPS 571, Multicultural Case Study Methods for School
Psychology. Classroom role-play allows evaluation of how candidates address ethical situations
presented to them in PPS 508, Multicultural and Legal Issues in Counseling and in School
Psychology; PPS 530, Seminar in Techniques of Individual Counseling; PPS 540, Seminar in
Techniques of Group Counseling; and PPS 550, Violence Prevention and Crisis Intervention.
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Generic Standard 7
Family-School Collaboration

The program provides candidates with opportunities and experiences to display an understanding
of the ways in which pupil development, well-being, and learning are enhanced by family-school
collaboration. The program requires candidates to work with parents to foster respectful and
productive family-school collaboration.

e Inwhat ways do candidates demonstrate awareness of the importance of family-school
relationships in fostering pupil development?

e To what degree do candidates demonstrate an understanding of family-centered
approaches to collaboration with schools?

Family-School Relationships

Candidatesin, PPS 512, Consultation and Collaboration in Multicultural Settings and in PPS
510, Leadership and Development of Educational Systems are required to demonstrate an
awareness of the importance of productive relationships between the family and the school in
fostering pupil development. A family system approach is used to help candidates gain an
understanding of the importance of the family-school connection in promoting pupil
development in PPS 512. Candidatesin both PPS 512 and PPS 510 are engaged in class
discussion based on lectures and assigned readings.

e In what way do candidates become aware of the benefits of family involvement at
different grade levels?

e How do candidates demonstrate knowledge of ways to assist families to become
actively involved in pupil development and learning?

Family Involvement in Pupil Learning and Collaboration on Plans

Candidates become knowledgeable of how pupil development, well-being, and learning are
enhanced by family-school collaboration at different grade levelsin the course, PPS 512,
Consultation and Collaboration in Multicultural Settings, by actively participating in discussion
based on lectures and assigned readings. Also, in PPS 512, candidates are required to create a
four-week parent education program or a school change program to enhance student achievement
and family involvement.

e How do candidates demonstrate ability to help families and school staff to effectively
communicate and collaborate when developing educational or behavioral plans to assist
pupil development and learning?

Family Collaboration When Developing Plans

In PPS 510, Leadership and Development of Educational Systems, candidates acquire knowledge
and skill to help families and school staff to communicate and collaborate effectively. These
skill are applied when devel oping educational and behavioral plans that will assist pupilsin their
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development and learning in PPS 512, Consultation and Collaboration in Multicultural Settings,
PPS 556, Seminar in Functional Analysis and Behavior Change and SPE 524 Advanced
Leadership, Management and Curriculum Modification for Diverse Learners.

Ultimately, candidates help to create behavioral plansin the field with parents and school staff
during PPS 562, Practicum in School Psychology; PPS 566, Practicum Il in School Psychology;
and PPS 585, Fieldwork for School Psychologists.

e How clearly do candidates demonstrate knowledge about and respect for family
structure and socio-cultural diversity?

Respect
Respect for family structure and socio-cultural diversity is emphasized in most of our classes, but

specific emphasisin this areais provided through lecture and class discussion in PPS 512,
Consultation and Collaboration in Multicultural Settings, and PPS 508, Multicultural and Legal
Issues in Counseling and School Psychology. Through role-playing of School Consultation
Teamsin PPS 520, Principles of Educational and Psychological Measurement, and the role-
playing of 1EP meeting in PPS 571, Case Study Methods for School Psychology, candidates
actively demonstrate respect for family structure and socio-cultural diversity.

e What types of experiences do candidates have in helping to implement efforts to
build and maintain family-school relationships?

e How do candidates demonstrate knowledge and skills in helping schools to
overcome barriers to family involvement?

Overcoming Barriers and Building Family Relationships/Involvement

Candidates in the course, PPS 512, Consultation and Collaboration in Multicultural Settings,
have the choice of designing a school-wide plan for building and maintaining family-school
relationships and enhancing student achievement or writing afour-week parent education
program. Either of these projects could help to build and maintain family-school relationships
and overcome barriers to family involvement. Also, during the service learning components of
PPS 562, Practicum in School Psychology; PPS 566, Practicum Il in School Psychology; and the
field placementsin PPS 585, Fieldwork for School Psychologists, candidates become actively
involved at schools and may attempt to implement their plan from PPS 512. Specific
competencies are required of all candidatesin their practicum and fieldwork or internship
experiences which directly relate to these questions.

Evaluation

In addition to examinations, discussion of assigned reading, and classroom role-play, candidates
knowledge of parent education is applied to the creation of afour-week parent education
program or design of a school wide program to enhance students' academic success and build or
maintain family-school relationshipsin PPS 512. Additionally, candidates are evaluated by their
field supervisors during service learning and internship/fieldwork experience on specific
competencies related to family involvement, consultation and collaboration skills (PPS 562, PPS
566, and PPS 585).
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Through role-playing of School Consultation Teamsin PPS 520, Principles of Educational and
Psychological Measurement, and the role playing of IEP meeting in PPS 571 Case Study
Methods for School Psychology, candidates actively demonstrate respect for family structure and
socio-cultural diversity.

Candidates work collaboratively to communicate effectively in devel oping educational
accommodation plans and behavioral support plans that will assist pupilsin their development
and learning in PPS 556, Seminar in Functional Analysis and Behavior Change; PPS 512,
Consultation and Collaboration in Multicultural Settings; and SPE 524, Advanced Leadership,
Management and Curriculum Modification for Diverse Learners.
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Generic Standard 8
Self-esteem and Personal and Social Responsibility

The program provides candidates with opportunities and experiences to assess their own self-
esteem and to demonstrate an understanding of principles associated with the building of (a) self-
esteem, (b) personal and social responsibility, and (c) their relationship to the lifelong learning
process.

¢ Inwhat ways do candidates demonstrate knowledge of how the unique qualities of each
individual are accepted, appreciated, affirmed and used as a bridge to positive personal
relations?

¢ In what ways do candidates display an understanding of the benefits of positive personal
self-esteem and its impact on pupil resiliency and learning?

Acceptance, Affirmation and Self-Esteem
Candidates gain the knowledge of how the unique qualities of each individual are accepted,
appreciated, affirmed and used as a bridge to positive personal relationsin avariety of courses.

These courses aso focus on self-esteem’ simpact on pupil resiliency and learning. Candidatesin
PPS 530, Seminar in Techniques of Individual Counseling, learn the basic counseling skills and
how to utilize them appropriately with a diverse group of personsto bridge personal relations. In
the course, PPS 540, Seminar in Techniques of Group Counseling, candidates practice building
cohesive relationships with othersin the group. They are trained to accept, appreciate and affirm
others within this setting and are encouraged to transfer their knowledge and skills to their world
outside the classroom. PPS 512, Consultation and Collaboration in Multicultural Settings,
provides candidates with opportunities to practice and apply consultation skills that foster the
self-esteem and unique qualities of school stakeholders, parents, teachers, and children.

e To what extent do candidates understand the importance of school organizational
and educational policies and procedures as they relate to effective classroom
management, positive adult-pupil relationships, effective approaches to discipline,
and the development of personal and social responsibility and self-esteem?

School Organization

The course, PPS 510, Leadership and Development of Educational Systems, focuses on the
comprehensive guidance program, providing an underlying foundation for school discipline
policies and procedures. Class lecture, discussion and class presentations on field interviews
help candidates understand the importance of school organization and educational policiesto
effective classroom management, school relationships, discipline, social responsibility and self -
esteem.

Candidates in the course, PPS 545, Counseling Children, Youth and Families, gain knowledge of
positive discipline policies and procedures, based on Adlerian principles and their effects on
interpersonal relationships and personal responsibility. In PPS 512, Consultation and
Collaboration in Multicultural Settings, PPS 556, Seminar in Functional Analysis and Behavior
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Change, candidates specifically focus on educational policies and effective classroom
management and discipline from a behavioral and cognitive perspective. Self esteem and its
impact on pupil resiliency and learning isalso afocus. Finally, in PPS 572, Assessment and
Intervention for Autism, Emotional, Behavioral Disorders candidates visit public and nonpublic
schools and learn about classroom management, intervention, and school organization for some
of our most challenging students.

e To what extent do candidates know how schools, families and communities act as
partners in guiding pupils’ acquisition of self-esteem, social and personal
responsibility?

School, Family and Community Partnerships

The course, PPS 512, Consultation and Collaboration in Multicultural Settings, provides
candidates with the opportunity to learn consultative and collaborative methods for helping
schools, families and communities, to guide pupils acquisition of self-esteem. Candidates gain
knowledge of specific educational consultation models and practice the use of at |east one of
those models to guide self-esteem acquisition. They learn the use of the School Consultation
Team approach that includes representatives from schools and families.

e In what ways do candidates demonstrate an understanding of how self-esteem
affects each pupil and the overall school climate?

Individual Self-Esteem and Overall School Climate

Candidates gain an understanding of the relationship between self-esteem and school
climate in the courses, PPS 510, Leadership and Developmental of Educational Systems,
in which they are required to develop classroom guidance lessons for the purpose of

hel ping pupils acquire self-esteem that |eads to improved school climate.

e To what degree do candidates understand how personal and social responsibility relate to
citizenship in a changing society?

Personal and Social Responsibility

Candidates in the course, PPS 545, Counseling Children, Youth and Families, gain knowledge
of personal and socia responsibility and its relationship to citizenship from required readings
based on Adlerian Psychology and Choice Theory and discussions based on those readings.
Social and personal responsibility are grounded in these two theory bases. Candidates, after
reading and discussion, are asked to present their findings within the classroom setting.

e To what extent do candidates recognize how their own self-esteem affects pupils, staff, and
families?

Personal Self-Esteem’s Impact on Others
Candidates in the course, PPS 545, Counseling Children, Youth and Families, are required to
gain knowledge of the concepts of Individual Psychology and to use those conceptsin acase

61



study project with achild or adolescent. In this project the counselee’ slife style is addressed,
including how one feels about self and self in relation to others. Increasing one’' s socia interest is
one of the major goals toward which the candidate is trained to encourage the counselee. Prior to
counseling the counsel eg, the candidate practices counseling another candidate and then
becoming that candidate’ s counselee. The candidate experiences, first-hand, the benefits of
positive personal self-esteem and how it affects others.

e In what ways do candidates demonstrate knowledge of curriculum related to self-
esteem, personal and social responsibility?

Self-Esteem Related Curriculum

Candidates in the course, PPS 510, Leadership and Development of Educational Systems, learn
to develop curriculum for connecting self-esteem and personal and social responsibility. They
are required to develop a guidance curriculum for a specific educational setting, using self-
esteem building and personal and social responsibility as major goals for pupilsin those settings.

e How effectively do candidates demonstrate skill in methods of social skills training
that enhances pupils’ ability to use positive decision making skills in social
situations?

Social Skills Training

In the course, PPS 512, Consultation and Collaboration in Multicultural Settings, candidates
gain skill in methods of social skillstraining that enhance pupils’ ability to use positive decision
making skillsin socia situations. Additional emphasis/review of social skills and other group
counseling approachesis provided in PPS 564, Practicum in School Psychology, before
candidates begin their experiencesin the public schools.

e To what extent do candidates demonstrate knowledge of and ability to use multiple
procedures for the assessment of self-esteem?

Self-Esteem Assessment

In PPS 520, Principles of Educational and Psychological Assessment, candidates are exposed to
multiple procedures for the assessment of self-esteem. In PPS 572, Assessment and Intervention
for Autism, Emotional, and Behavioral Disorder, candidates complete psycho-educational
evaluations, which include the assessment of self-esteem.

Evaluation

Candidates demonstrate knowledge of the relationship between pupil achievement and self -
esteem, that self-esteem, self-affirmation, personal responsibility and social responsibility are
attitudes that contribute to the development of academically capable, active, socially responsible
citizensin society, and that the building of self-esteem and a sense of responsibility are shared by
the pupil, school, family and community in these courses: PPS 530, Seminar in Techniques of
Individual Counseling; PPS 540, Techniques of Group Counseling; PPS 510, Leadership and
Developmental of Educational System; and PPS 545, Counseling Children, Youth and Families.
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In addition to examinations, role-play, case study approaches, and in vivo experience in these
classes, in PPS 510, Leadership and Developmental of Educational Systems, candidates develop
classroom guidance lessons and a guidance curriculum for the purpose of helping pupils acquire
self-esteem and personal and social responsibility. In PPS 572, Assessment and Intervention for
Autism, Emotional, and Behavioral Disorder, candidates complete psycho-educational
evaluations, which include the assessment of self-esteem. In PPS 520, Principles of Educational
and Psychological Assessment, candidates present on a variety of assessments of self-esteem and
maintain notebooks of these and other types of assessments.
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Generic Standard 9
School Safety and Violence Prevention

The program provides candidates with opportunities and experiences to understand ways in which
school environments can enhance the safety and well-being of all pupils. The program provides
candidates with the knowledge and models of systematic school safety planning that include
comprehensive school climate and crisis response plans addressing elements of prevention,
intervention, and treatment. The program provides candidates with opportunities and experiences
to demonstrate knowledge and skills to assist in the development and implementation of a
comprehensive program to reduce the incidence of school site violence. The program provides
candidates with knowledge and skills that address the needs of witnesses, victims and perpetrators
of violence as they relate to improved behavior and enhanced teaching and learning.

o How well are candidates able to help pupils cope with grief and loss in their lives and to
implement procedures to assist those who require more intensive interventions?

Grief and Loss

Candidates in PPS 550, Violence Prevention & Crisis Intervention learn to assist pupils in coping
with grief and loss through lecture, role-play, and case notes. They demonstrate their skill in
helping pupils cope with personal grief and loss and to implement procedures to assist those
requiring intensive intervention. School base curriculums and children’s literature related to grief
and loss are also reviewed and discussed.

o To what extent are candidates aware of issues and procedures related to successfully
identifying those youths who exhibit behaviors suggesting that they might be at risk of
violence, victimization or perpetration?

¢ Inwhat ways do candidates demonstrate knowledge of theories of violence and aggression,
particularly as they relate to pupil’s development?

¢ In what ways do candidates demonstrate knowledge about exposure to violence as a
significant developmental risk factor in the lives of children and adolescents?

Identifying Youths at Risk for Violence, Victimization or Perpetration

Identification of at children and youth at risk for violence perpetration is addressed with an
emphasis on pupil development, risk factors, history, and warning signsin three different classes
PPS 550, Violence Prevention & Crisis Intervention, PPS 556, Seminar in Functional Analysis
and Behavior Change and PPS 572, Assessment and Intervention for Autism, Emotional, and
Behavioral Disorders. Identification of children and youth at risk for victimization is most
specifically covered in PPS 550, Violence Prevention & Crisis Intervention. Readings, lecture,
examination and class discussion are all utilized.

In GED 501, Seminar in Learning and Development, knowledge about exposure to violence as a
significant developmental risk factor is discussed in connection with a number of theoretical
perspectives including: Bandura s Socia Learning Theory, Kohlberg's Theory of Moral
Development, as well as basic behavioral theory.

e Towhat degree do candidates demonstrate knowledge of bullying behavior in school and



have skills in applying research-based models and programs designed to limit the
occurrence of bullying on school campuses?

Bullying Behavior

Characterigtics of violent students, including bullying behavior, are examined within the
classroom setting in PPS 550, Violence Prevention & Crisis Intervention and PPS 556, Seminar
in Functional Analysis and Behavior Change through lecture and readings.

¢ In what ways do candidates demonstrate knowledge of methods of assessment that
contribute to interventions for the development of pupils’ self-esteem and lowering the risk
of suicide and substance abuse?

Development of Self-Esteem

The course, PPS 545, Counseling Children, Youth and Families, requires that candidates
demonstrate knowledge of methods of assessment that contribute to interventions for the
development of pupils self-esteem, thus lowering the risk of suicide and substance abuse. A
case study project and examinations addressing specific situations for assessment provide
avenues through which candidates demonstrate their knowledge in this area.

e How aware are candidates of the influence of environmental, community context, and
substance use on the occurrence of violence and how capable are they in incorporating this
knowledge into a comprehensive school safety plan?

School Safety Plan

PPS 550, Violence Prevention and Crisis Intervention specifically addresses environmental
community context, and substance use' s impact on the occurrence of violence and subsequently
incorporates this knowledge. Students participate in class discussion, many role-playing
opportunities, and the small group development of a school safety program to reduce the
incidence of school site violence.

o How comprehensive are candidates’ knowledge about school-wide programs designed to
implement conflict management and peace building into the school environment, including
the classroom and the schoolyard?

School-Wide Programs

Candidates are provided with opportunities and experiences to understand ways in which school
environments can enhance the safety and well being of all pupils. Prevention, early intervention,
conflict resolution, crisisintervention and treatment are addressed from both a systemic
perspective and from an interpersonal approach.

In the course, PPS 550, Violence Prevention and Crisis Intervention small groups present on
school-wide programs designed to implement conflict management and peace building into the
school environment, including the classroom and the schoolyard.

e How do candidates demonstrate knowledge and skills related to implementing crisis
interventions and management, including triage (prioritizing needs in emergency
situations), psychological first aid, and follow-up with pupils, parents, and school staff?
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o How effectively are candidates able to use negotiation skills, conflict management skills, and
mediation skills to help school staff communicate with difficult and /or
angry parents, pupils, teachers, and other school staff?

e To what extent do candidates demonstrate knowledge about the role that both inter-group
conflicts and gang activity can play in the occurrence of school site violence?

Systemic Crisis Intervention, Interpersonal Conflict Resolution and Group Conflict
Characteristics of violent students, such as bullying behavior, gang involvement, and inter-group
conflict are addressed in the course, PPS 550, Violence Prevention and Crisis Intervention
primarily through classroom discussion and role plays that are based on assigned readings and
classroom lecture.

Skills learned in PPS 550, Violence Prevention and Crisis Intervention are reinforced in PPS
556, Seminar in Functional Analysis and Behavior Change, where systemic crisis intervention
following crisis such as a student suicide or incident of school violence is addressed.
Intercultural conflict resolution between two teachersisrole- played by all candidates and the
creation of an intercultural group or gang conflict resolution plan is created.

Evaluation

Class role-plays are used, in PPS 550, Violence Prevention and Crisis Intervention; PPS 556,
Seminar in Functional Analysis and Behavior Change; and PPS 572, Assessment and
Intervention for Autism, Emotional, and Behavioral Disorders, so that candidates may have
practice dealing with grief, conflict resolution, negotiation, bullying behavior, suicide prevention
and substance abuse. Intercultural conflict resolution between two teachersis also role-played
by all candidates in PPS 556, Seminar in Functional Analysis and Behavior Change, and the
creation of an intercultural group or gang conflict resolution planis created. This conflict
resolution plan may be created in class by small groups or included on the exam as an essay
guestion.

Small groups each develop a school safety program to reduce the incidence of school site
violence at their fictional school sitein PPS 550, Violence Prevention and Crisis Intervention.
Additionally in PPS 550, small groups present on school-wide programs designed to implement
conflict management and peace building into the school environment, including the classroom
and the schoolyard. Examination is used to further evaluate learning in PPS 550, Violence
Prevention and Crisis Intervention; PPS 556, Seminar in Functional Analysis and Behavior
Change; PPS 572, Assessment and Intervention for Autism, Emotional, and Behavioral
Disorders; aswell asin GED 501, Seminar in Learning and Development; and in PPS 545,
Counseling Children, Youth and Families.

66



Generic Standard 10
Consultation

The program provides candidates with opportunities and experiences to demonstrate knowledge
and application of theories, models, and processes of consultation. The program provides
candidates with opportunities and experiences to display the ability to use communication,
interpersonal, and problem solving skills in consultation with teachers, administrators, other school
personnel, family members, community groups, and agencies. Candidates demonstrate skills in
decision-making process when consulting and collaborating with others to (a) identify problem
areas, (b) collect and analyze information to understand problems, (c) make decisions about service
delivery, and (d) evaluate the implementation and outcome of the service delivery plan.

e How do candidates demonstrate knowledge of individual and organizational consultation
processes, including methods of initiating, developing, implementing, and concluding
consultative relationships?

Individual and Organizational Consultation

Each candidate demonstrates knowledge of individual and team consultation processes,
including methods of initiating, developing, and concluding consultative relationships. In PPS
545, Counseling Youth and Families, candidates study developmental and socio-cultural issues
and the methods necessary for initiating and developing liaison work with medical and mental
health professionals and community agencies.

In PPS 512, Consultation and Collaboration in Multicultural Settings and in PPS 510,
Leadership and Development of Educational Systems, individual and organizational consultation
processes are taught in a sequential manner from the first stage of initiation to the conclusion of
the consultative relationship. School Psychology and school counseling candidates examine
consultation theories, consultation models, and consultation processes that can be used for
effective functioning with students, parents, teachers, community professionals and outside
agencies to address pupils’ needs.

e How do candidates demonstrate knowledge of factors that promote the development of
effective relationships among teachers, staff, families and others, taking into consideration
the influence of diverse cultures and languages?

Development of Effective Relationships

The development of positive effective relationshipsis an important aspect of many of our
classes. The PPS School Psychology and School Counseling programs pride ourselves on our
strong focus on diversity and the collaborative opportunities our candidates have to demonstrate
and promote relationships among diverse peers within our program. PPS 530, Seminar in
Techniques of Individual Counseling, places specific emphasis on the development of
relationships with teachers, staff, families and others from a multicultural perspective through
examination and guided practice. In PPS 545, Counseling Youth and Families, advanced
techniques for liaison work are developed.

During the practicum and fieldwork/internship courses for school psychologists, PPS 562, PPS
566 and PPS 585, candidates receive supervised training in elementary and secondary school
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settings that involves, among other skills, consultation and collaboration with parents, school
staff, and others. Pupil advocacy approaches are practiced in these intensive programs. All of
the techniques and skills learned in course work pertaining to groups and relationship building
are implemented and practiced in the candidates practicum and/or fieldwork placement.

e Inwhat ways do candidates demonstrate knowledge and application of consultation
principles and practices used to assist school staff in learning about (among other things)
classroom management, school discipline, learning styles, the interpretation of test results,
the improvement of pupil attendance and learning and achievement?

¢ How well do candidates demonstrate understanding of the impact that teaching methods
and style have on pupil learning in the classroom?

Classroom Management and School Discipline

Classroom management and school discipline for the school psychologist are focused on in PPS
512, Consultation and Collaboration in Multicultural Settings and in PPS 556, Seminar in
Functional Analysis and Behavior Change. Best practices for school psychologists and
application of the law is emphasized while behavioral principles, cognitive strategies and
Adlerian approaches are all utilized, when appropriate. In PPS 572, Assessment and Intervention
for Autism, Emotional, and Behavioral Disorders, candidates visit nonpublic and public
programs to evaluate classroom management approaches, school-based or school-linked
services, community-based and school-based systems of care and support. Their findings are
then presented to the class.

Interpreting Test Results

The interpretation of test results and learning styles are included for school counselors and school
psychologistsin PPS 520, Principles of Educational and Psychological Measurement, aswell asin PPS
512, Consultation and Collaboration in Multicultural Settings. Group test results aswell asindividual
assessments are interpreted with an emphasis on sensitivity and plans for improvement in PPS 520,
Principles of Educational and Psychological Measurement.

For the school psychologist, test interpretation is more fully developed in PPS 562, Practicum in
School Psychology; PPS 564, Seminar in Multicultural Educational Assessment and Evaluation;
PPS 566, Practicum Il in School Psychology; PPS 571, Multicultural Case Study Methods for
School Psychology; and PPS 572, Assessment and Intervention for Autism, Emotional, and
Behavioral Disorders.

Learning Styles, Improvement of Achievement and Teaching Methods

Through readings, lecture, candidate observation of students, and site visitations, learning styles are
addressed in SPE 460, Introduction to Special Education; in SPE 560, Language/Speech Development,
Disabilities and Alternate Communication Systems; and in PPS 512, Consultation and Collaboration in
Multicultural Setting. In SPE 568, Curriculum & Instruction for the Mild/Moderate, the improvement of
learning and achievement is addressed as are teaching methods and styles. Candidates demonstrate direct
instructional methods in the SPE 568 class.

Candidates present on intervention approaches, including teaching methods, in PPS 512,

PPS 572, Assessment and Intervention for Autism, Emotional and Behavior Disorders, later addresses
instructional methodologies for the autistic student.

In the course SPE 460, Introduction to Special Education, candidates examine exceptionality
including the behavioral and learning characteristics of pupilsin terms of development and
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programmatic needs. They also become familiar with the current eligibility criteria, lega rights
and exemplary school programs for pupils with different emotional, intellectual, physical, and
social needs.

Evaluation

Candidates are assessed for competence and knowledge of this standard through examinations,
cooperative learning, and role-play activities (PPS 520, Principles of Educational and
Psychological Measurement), small group activities and examinations (PPS 530, Seminar in
Techniques of Individual Counseling and PPS 545, Counseling Youth and Families), role-
playing, presentations, and individual projects (PPS 510, Leadership and Development of
Educational Systems and PPS 512, Consultation and Collaboration in Multicultural Setting), by
readings and written papers on specified topics (SPE 460, Introduction to Special Education), in
class activities and the taking of alanguage sample (SPE 560, Language/Speech Development,
Disabilities and Alternate Communication System) and two curriculum/ instruction projects
including the demonstration of teaching methods (SPE 568,Curriculum & Instruction for the
Mild/Moderate). On-site supervisors evaluate candidates on the mastery of competencies related
to this standard as they complete their practicum and fieldwork experience (PPS 562, Practicum
in School Psychology and PPS 585 Fieldwork in School Psychology).
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Generic Standard 11
Learning Theory and Psychological Education

The program provides candidates with opportunities and experiences to display an understanding
of learning theories and factors influencing learning and teaching such as cognition, memory,
attention skills, perceptual-sensory processes, emotional states, motivation, organizational skills,
gender, cultural differences, and linguistic differences. Candidates know how to evaluate the
congruence between institutional strategies and pupil learning assets and deficits.

o To what extent do candidates display knowledge about theories of learning?

Theories of Learning

The candidates' knowledge of theories of Iearning comes specifically from GED 501, Seminar in
Learning and Development. In this course, research and practice related to theories about
learning are taught. In addition, the coursework covers the development of cognition and affect.
The course objectives for GED 501, Seminar in Learning and Development, state that candidates
will be able to describe cognitive processes that are critical to learning, understand the nature of
information processing, constructivist learning, the devel opment of thinking skills, problem
solving and crestivity among others. In SPE 568,Curriculum & Instruction for the
Mild/Moderate, candidates apply their knowledge about theories of learning when they
demonstrate direct instructional techniquesin class.

o To what degree do candidates understand the role of parents and other caregivers in the
support of pupil learning?

The Role of Parents in Pupil Learning

A strong family systems approach is applied in PPS 512, Consultation and Collaboration in
Multicultural Settings. The role of parents and other caregiversin the support of pupil learning
is viewed from the family systems approach as well as a behavioral and cognitive behaviora
perspective. In GED 501, Seminar in Learning and Development, asocial learning model is
explored in addition to a variety of other theoretical perspectives.

o To what extent do candidates exhibit knowledge about developing positive, culturally-
sensitive learning environments?

Developing Culturally-Sensitive Learning Environments

Each candidate must demonstrate knowledge about developing positive, culturally-sensitive
learning environments. In PPS 508, Multicultural & Legal Issues in School Counseling and
School Psychology, candidates examine the total process of socialization and the effects of
cultural determinants on human development and learning. Assigned readings, class discussion,
and research al enhance candidates’ learning.

o To what extent do candidates exhibit an understanding of the strategies and techniques to
help pupils accept responsibility for their own learning?

¢ Inwhat ways do candidates demonstrate knowledge about how feelings and emotions
influence the learning process and impacts pupil self-esteem?
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Personal Responsibility and Self Esteem

The faculty in the PPS Program believe it isimportant that candidates have the ability to assist
pupilsin learning effective ways to plan and give direction to their own learning and to develop
self-esteem and positive feelings about learning. Candidates receive a variety of competencies
aimed at human relations training and affective education in PPS 530, Seminar in Techniques of
Individual Counseling. In this course, Cognitive-Behavior techniques and Adlerian approaches,
among others, are reinforced, practiced and applied to educational settings.

¢ Inwhat ways do candidates demonstrate knowledge about barriers to learning?

Barriers to Learning

In addition to the classes listed above, barriersto learning are further addressed through readings,
lecture and class discussion in SPE 460, Introduction to Special Education, which examines
exceptionality including the behavioral and learning barriers of pupilsin terms of development
and programmatic need, and in SPE 560, Language/Speech Development, Disabilities and
Alternate Communication Systems. In SPE 524, Advanced Leadership, Management and
Curriculum Modification for Diverse Learners accommodations and modifications are
developed as methods to overcome barriers to learning.

Evaluation

Along with examinations, candidates' understanding of |earning theories and factors influencing
learning and teaching is evaluated through group presentations, review of articles, and reflective
writing on dialectical discussion questions/hypotheses (GED 501, Seminar in Learning and
Development), demonstrations of direct instruction techniques (SPE 568,Curriculum &
Instruction for the Mild/Moderate), cooperative learning activities and a paper (PPS 508,
Multicultural & Legal Issues in School Counseling and School Psychology), role play (PPS 530,
Seminar in Techniques of Individual Counseling), role-play, presentations on classroom
interventions (PPS 512, Consultation and Collaboration in Multicultural Setting), classroom
discussion, site visitation (SPE 460, Introduction to Special Education), in class exercises and a
weekly journal ( SPE 560, Language/Speech Development, Disabilities and Alternate
Communication Systems).
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Generic Standard 12
Professional Leadership Development

The program provides candidates with opportunities and experiences to display an understanding
of the development, improvement and evaluation of programs that support effective pupil learning.
The program also provides candidates with an understanding of the importance of leadership by
the pupil personnel services provider in operating as a systems change agent.

e How well do candidates display knowledge of and skill in program development,
implementation, and evaluation?

Program Development and Evaluation

Following reading and class lecture candidates display knowledge of and skill in program
development, implementation, and evaluation by completing development and evaluation
assignments related to the comprehensive guidance program in the course, PPS 510, Leadership
and Development of Educational Systems. In both PPS 510 and PPS 512, Consultation and
Collaboration in Multicultural Settings, candidates create either a needs assessment or program
evaluation with their peers. All class members receive xeroxed copies of all projects completed
inthe PPS 512 classfor their later use. Finally candidates application of program development
and evaluation are evaluated by field supervisors during practicum and fieldwork/internship
placementsin PPS 562, Practicum in School Psychology; PPS 566, Practicum Il in School
Psychology and PPS 585, Fieldwork in School Psychology.

¢ In what ways do candidates demonstrate an understanding of various sources of funding
that support instructional and pupil support services programs?

o How well do candidates demonstrate knowledge of the systems and resources at the
building or district level ?

¢ In what ways do candidates demonstrate knowledge of current trends in school reform?

Systems, Resources, Funding and Reform

Within a group of related assignments in the course, PPS 510, Leadership and Development of
Educational Systems, candidates are required to visit school facilities and interview school
personnel. They introduce their findings by presenting detailed reports that demonstrate their
knowledge of the systems, resources, and funding sources for instructional and pupil support at
the building or district level. Candidates demonstrate their knowledge of current trends in school
reform by reports presented in class, based on interviews with school personnel and persona
research.

¢ Inwhat ways do candidates exhibit knowledge of an array of methods for effectively
communicating information to influence change?

e How do candidates exhibit the ability to present data effectively that influences change and
supports improved outcomes for pupils?
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Communication for Change

Candidates learn an array of methods for effectively communicating information to influence
change in the course, PPS 585, Fieldwork in School Psychology. Candidates are required to
exhibit the ability to present effectively data that influence change and support improved
outcomes for pupils. In PPS 520, Principles of Educational and Psychological Assessment,
candidates demonstrate an ability to use Power-Point overheads to present data and effectively
communicate information, which supports improved outcomes for pupils.

Evaluation

In both PPS 510, Leadership and Development of Educational Systems, and PPS 512,
Consultation and Collaboration in Multicultural Settings, candidates create either a needs
assessment or program evaluation with their peers which is evaluated by the instructor. Also, in
PPS 510, instructors evaluate written reports following school visitation and interview of school
personnel addressing school reform, funding sources, supervision of community based
employees, aswell as program evaluation and other relevant areas. Following these interviews
and class readings, candidates work together to discuss and create a guidance program. Program
development and evaluation are essential parts of their subsequent class presentations which are
evaluated by the instructor. Knowledge of program development and evaluation is put into
action in the field during PPS 562, Practicum in School Psychology; PPS 566, Practicum Il in
School Psychology and PPS 585, Fieldwork in School Psychology. Field supervisors evaluate
their competence in these areas on a scale of 1 (low competence) to 5 (high competence) when
compared with others at same point of training.

Candidates learn an array of methods for effectively communicating information to influence
change in the course, PPS 585, Fieldwork in School Counseling. Candidates are required to
exhibit the ability to present effectively data that influence change and support improved
outcomes for pupils. In PPS 520, Principles of Educational and Psychological Assessment
candidates demonstrate an ability to use Power-Point overheads to present data and effectively
communicate information, which supports improved outcomes for pupils.
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Generic Standard 13
Collaboration and Coordination of Pupil Support Systems

The program provides candidates with opportunities and experiences to collaborate effectively with
community-based organizations, agencies, and other professionals. Candidates demonstrate
knowledge of programs and services within a comprehensive model of support at the school site
level designed to promote high expectations and increase pupil learning and achievement.

e Inwhat ways do candidates demonstrate knowledge of organizing and managing services of
community based organizations and agencies on a school site?

e What is the level of candidates’ knowledge about models of school-based or school-linked
services that promote pupil learning and success?

¢ How well do candidates understand community-based and school-based or school-linked
services that promote pupil learning and success?

e How well do candidates understand community-based and school-based systems of care and
support?

e To what extent can candidates provide leadership in the development and maintenance of
viable school-community partnerships?

Community Based Services on a School Site

The PPS 510 course, Leadership and Development of Educational Systems, requires candidates
to demonstrate knowledge of organizing and managing services of community-based
organizations and agencies on a school site through cooperative group work. Candidatesin PPS
585, Fieldwork in School Psychology, provide leadership in the development and maintenance of
viable school-community partnerships.

In our local area, services provided by community-based organizations on a school site such as
Occupational Therapy, Physical Therapy, Speech Therapy, Discrete Trial Training and
Counseling, vary dramatically from school district to school district and even school to school. In
PPS 510, Leadership and Development of Educational System, and in PPS 572, Assessment and
Intervention for Autism, Emotional, and Behavioral Disorders, lecture by the instructor and/or
guest speakers address the organi zation, management, and supervision of services of community-
based organizations and agencies on a school site.

In Los Angeles Unified School District, severa of the schools have complete mental health
clinics on school campuses such as Elizabeth Street School, which isaK-12 program. Since
programs such as these are till not common within our local area, the CSUDH school
psychology program empowers our candidates to be advocates and change agents with a broad
vision of service and potential for the future in PPS 510.

Within a group of related assignmentsin, PPS 510, Leadership and Development of Educational
Systems, candidates are required to visit school facilities and interview school personnel. Since
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many of our local school districts have services of some sort provided by community-based
organizations or agencies, candidates learn firsthand about the experiences of school personnel
who work at these sites. Since the services vary so dramatically, it is highly informative when
candidates present their findingsin class. Materials acquired on their visits are circulated in class
for review by all class members. Both the reports and materials help all candidates develop
greater knowledge.

In PPS 572, Assessment and Intervention for Autism, Emotional, and Behavioral Disorders,
candidates visit nonpublic and public programs to evaluate classroom management approaches,
school-based or school-linked services, community-based and school-based systems of care and
support. Their findings are then presented to the class. Class discussion focuses on
organizational issues and the pros and cons of community-based and school-based systems.

o To what degree do candidates demonstrate knowledge of and skills in collaborating with
public and private community-based organizations, agencies, and others that contribute to
improve learning outcomes for pupils?

e How effectively can candidates access and utilize resources within the community?

Collaborating with Community-Based Organizations

PPS 585, Fieldwork in School Psychology, provides candidates with the opportunity to gain
knowledge in collaborating with public and private community-based organizations, agencies,
and others that contribute to improve learning outcomes for pupils. Candidates are required to
build aresource base within the community they work or live. They are to examine each of these
resources personally, either by phone or on site, to test their acceptability for providing care and
support for pupils within that setting.

e To what extent do candidates demonstrate knowledge of multi-disciplinary teams,
teamwork, team building and skill in functioning as a team member within schools and with
community-based organizations?

Knowledge of Teams

The development of teamwork, team building and skill in functioning as ateam member are
developed in avariety of classes where cooperative learning activities are fostered. For example,
in PPS 572, Assessment and Intervention for Autism, Emotional, and Behavioral Disorders,
teams of candidates research, observe, and finally give a Protocol Process Presentation on
various interventions for Autism such as: Floortime, Discrete Trial Teaching, Occupational
Therapy, Social Stories, and Circle of Friends. After the presentation, all team members provide
written feedback about their teamwork experience.

Through activities and experiencesin PPS 512, Consultation and Collaboration in Multicultural
Settings, and PPS 562, Practicum in School Psychology, candidates first role-play participation
on multi-disciplinary teams and later observe and participate on Student Success Team (a.k.a
School Consultation Teams) and/or Individualized Educational Planning Teams within schools
and with community-based organizations.

In PPS 566,Practicum Il in School Psychology, and PPS 585, Fieldwork in School Psychology,
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candidates continue their experiences on Student Success Team (a.k.a. School Consultation
Teams) and Individualized Educational Planning Teams within schools and with community-
based organizations. Also included are activities designed to help candidates become
knowledgeable about community resources and referral agencies.

e How do candidates demonstrate the ability to implement assessment and data gathering
procedures to document the nature and scope of the need for pupil support services?

e To what extent are candidates knowledgeable about the organization and dissemination of
information about a school or district’s comprehensive pupil support service plan?

o What are candidates’ level of knowledge about creating formal memoranda of
understanding with public and private child-serving agencies to clarify roles and services as
part of a broader pupil services plan?

Assessment and Data Gathering

The ability to implement assessment and data gathering procedures to document the nature and
scope of the need for pupil support servicesis developed through readings, lecture and site
observationg/interviewsin PPS 510, Leadership and Development of Educational Systems. In
PPS 512, Consultation and Collaboration in Multicultural Settings, candidates create either a
needs assessment or program evaluation with their peers, based on previous class readings and
lecture. All class members receive xeroxed copies of all projects completed in the class.

In PPS 510, Leadership and Development of Educational Systems, candidates are required to
visit school facilities and interview school personnel. One of the focuses of their interview isthe
data gathering and needs assessment procedures that are used by the specific personnel they
interview as well as brochures, reports and other information sharing devices used to disseminate
information about their comprehensive pupil support services. Candidatesin PPS 510,
subsequently create a sample brochure about pupil support services that they imagine themselves
supervising and providing.

Evaluation

Candidates in the PPS 510, Leadership and Development of Educational Systems course
demonstrate knowledge of organizing and managing services of community-based organizations
and agencies on a school site by responding to specific assignments.  They further demonstrate
knowledge in collaboration by completing assignments that require them to investigate
institutions engaged in pupil services and report their findings in writing aswell as through class
presentation. In PPS 585, Fieldwork in School Psychology, candidates are required to build a
resource base within the community they work or live. They are to examine each of these
resources personally, either by phone or on site, to test their acceptability for providing care and
support for pupils within that setting.

Candidatesin PPS 562, Practicum in School Psychology, are evaluated by their supervisors as
they observe and participate on Student Success Team (a.k.a. School Consultation Teams) and/or
Individualized Educational Planning Teams within schools and with community-based
organizations. Candidates continue their experienceson Student Success Team (a.k.a. School
Consultation Teams) and Individualized Educational Planning Teams within schools and with

76



community-based organizations. Candidates are again evaluated by their supervisors.

In PPS 572, Assessment and Intervention for Autism, Emotional, and Behavioral Disorders,
candidates also visit nonpublic and public programs to eval uate classroom management
approaches, school-based or school-linked services, community-based and school-based systems
of care and support. Their findings are then presented to the class.
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Generic Standard 14
Human Relations

The program provides candidates with opportunities and experiences to demonstrate
self-awareness, sensitivity to others, and skillfulness in relating to individuals and groups. The
program provides candidates with opportunities and experiences to understand the importance of
socio-psychological concepts of group formation, reference groups, inter-group and intra-group
relations and conflict. The program provides candidates with opportunities and experiences to
demonstrate an ability to facilitate group process and mediate conflict.

e To what extent do candidates demonstrate knowledge of theories and conceptual models of
interpersonal relations and communications?

Theories and Conceptual Models

Experiential learning in the use of communication skills requiring self-awareness, sensitivity to
others, and skillfulness in relating to individuals and groups is required in PPS 530, Seminar in
Techniques of Individual Counseling, PPS 540, Seminar in Techniques of Group Counseling,
and PPS 512, Consultation and Collaboration in Multicultural Settings.

Through lecture, readings, and role-play experiencesin PPS 530, Seminar in Techniques of
Individual Counseling, candidates acquire theoretical knowledge and specific skillsidentified in
research and counseling practice as being necessary for effective helping with personal and
socia development. Through PPS 540, Seminar in Techniques of Group Counseling, candidates
demonstrate knowledge of avariety of theoretical group counseling approaches that are
appropriate for a diverse culture in educational and community settings. They learn to develop an
approach congruent with their own personal philosophy of group counseling and lead a group
using that approach. Lecture and role-play are used in PPS 512, Consultation and Collaboration
in Multicultural Settings, where candidates |earn theoretical models of positive group facilitation
for use with school personnel, families, pupils, and community members.

o How effectively do candidates demonstrate ability to use communication skills to facilitate
pupils’ efforts to develop positive supportive relationships with teachers and peers?

Communication

Both PPS 530, Seminar in Techniques of Individual Counseling, and PPS 540, Seminar in
Techniques of Group Counseling, provide direct experiential learning in the use of
communication skills. Communication skills are further devel oped through role-play in PPS
512, Consultation and Collaboration in Multicultural Settings. The use of communication skills
to facilitate pupils efforts to develop positive supportive relationships with teachers and peersis
ultimately demonstrated at school sitesin PPS 562, Practicum in School Psychology; PPS 566,
Practicum 11 in School Psychology; and PPS 585, Fieldwork in School Psychology.

o How well do candidates demonstrate the ability to help the school community foster an
appreciation for ethnic and cultural diversity and to facilitate management of interethnic or
intercultural conflict when it arises on the school site?
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e Inwhat ways do candidates demonstrate awareness of group dynamics and methods to
facilitate inter-group relations and mediate conflict when it arises on the school site?

PPS 550, Violence Prevention and Crisis Intervention, and PPS 556, Seminar in Functional
Analysis and Behavior Change, each provide opportunities for candidates to learn to foster an
appreciation for diversity and apply steps for interethnic and intercultural conflict resolution.

PPS 550, Violence Prevention and Crisis Intervention, utilizes discussion, the sharing of
personal experience, lecture, and class readings to focus on school-wide strategies and activities
that help to create a school community that fosters appreciation for ethnic and cultural diversity.
Role-play is an integral part of this class that addresses intergroup relations and conflict
resolution. The role-playing of intercultural conflict resolution between two teachersis
completed in pairs during PPS 556. Faculty’s personal experience with a school-wide conflict
resolution is discussed, atheoretical approach for intervention is taught and evaluated by role-
play and/or exam where candidates are given a scenario and asked to create a plan to solveit.

Evaluation

Candidate knowledge of the major individual theories as well as knowledge of the general stages
of helping is evaluated by examinations (PPS 530, Seminar in Techniques of Individual
Counseling). Candidates knowledge of the theories and corresponding techniquesis evaluated in
a paper in which they are required to compare and contrast ten group counseling theories and
determine which four of those theories best express their personal philosophy of group
counseling and how they apply their own counseling philosophy in a group setting (PPS 540).
Classrole-play isalso utilized for evaluation (PPS540, Seminar in Techniques of Group
Counseling; PPS 530, Seminar in Techniques of Individual Counseling; and PPS 512,
Consultation and Collaboration in Multicultural Settings).

Opportunities for candidates to learn and apply steps for interethnic and intercultural conflict
resolution are provided in PPS 550, Violence Prevention and Crisis Intervention, and PPS 556,
Seminar in Functional Analysis and Behavior Change and are evaluated by instructor
observation. The role-play of intercultural conflict resolution between two teachers is completed
in pairsduring PPS 556. Written examination is also a primary evaluation tool in PPS 556, a
school wide conflict resolution model is taught and evaluated by either role-play or exam where
candidates are given a scenario and asked to create a plan to solveit.
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Generic Standard 15
Technological Literacy

The program provides candidates with opportunities to understand and demonstrate skills in
current technology for communication and collecting, organizing, distributing, and analyzing data
and resources in order to facilitate effective and appropriate outcomes in program management
and individual student achievement.

e How well do candidates demonstrate knowledge of pertinent computer hardware and
software, such as word processing and database and computer presentation applications?

¢ To what extent do candidates demonstrate computer-based technology skills in such areas
as accessing the internet, downloading files, communicating with others through the use of
e-mail and otherwise making use of computer technology as a resource tool?

Computer-Based Literacy

One of the entrance requirements for the school psychology credential requires that candidates word
process their Statement of Purpose using a computer word processing program. At the end of their
statement they must include the type of computer and program they used to complete the statement.
Additionally, a signed statement must be included indicating that they have word processed this statement
themselves and have basic word processing skills.

Candidates in the course, PPS 510, Leadership and Development of Educational Systems, gain
knowledge of pertinent computer hardware and software from graduate students in the
Computer-Based Education Option within our department. Computer-based students fulfill
partial requirements for their program by expanding our candidates' technological literacy.
Candidates are taught how to use Power Point to give a presentation.

Graduate students in the Computer-Based Education Option again work with our candidatesin
PPS 520, Principles of Educational and Psychological Assessment. They attend asessionin a
university computer laboratory and are taught how to research information and download files on
standardized tests on the internet. During the same lab session, students review how to use
Power Point to create professional looking overheads or give a presentation. A class
presentation on an individual standardized test with at least two Power Point overheadsis
subsequently required of teams of candidates. Some students choose to give a complete Power
Point presentation rather than using overheads. Candidates are also required to send one e-mail
to their instructor during this class. Candidates in the course, GED 500, Research Methods in
Education, gain knowledge of pertinent data analysis programs as they attend sessionsin a
university computer laboratory that is housed in the School of Behavioral Sciences.

o To what extent do candidates understand legal and ethical issues related to computer-based
research?

e To what extent do candidates understand the appropriate use of computer-based
technology and data-management systems, in support services, teaching, learning and data-
based research.
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Legal and Ethical Issues

GED 500, Research Methods in Education, reviews legal and ethical issues related to computer-
based research as well as the appropriate use of computer-based technology and data-
management system. Additionally, computer applications to complete research at the CSUDH
library and through the CSU system are demonstrated. Computer applicationsinvolved in
solving problems and analyzing research data provide candidates with the training to apply
technology to complete statistical analysis such as correlations, t-tests, and analysis of variance.
The interpretation of this statistical analysisis then used to simulate databased decision-making
and solving problems.

Evaluation

Candidates demonstrate their knowledge of word processing skills through their Statement of
Purpose used in application to the program. A class presentation with Power Point overheads
and a handout of these findings is distributed to the class and al class members maintain a
notebook of these handouts (PPS 520, Principles of Educational and Psychological
Assessment). A Power Point class presentation is made and participation in class discussion
related to legal and ethical issuesin computer-based technology is evaluated (PPS 510,
Leadership and Development of Educational Systems). Candidates demonstrate their learning in
the computer lab by locating information on the Internet related to the specific standardized test
they will be presenting on in PPS 520.

In addition to exams, students complete a computer applications project where the interpretation

of their computer based statistical analysisis then used to simulate databased decision making
and solving problems (GED 500, Research Methods in Education).
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Generic Standard 16

Supervision and Mentoring

The program provides candidates with opportunities and experiences to demonstrate knowledge of
models of supervision used to mentor pre-professionals in practica and field experience placements.
Candidates recognize the important role that field-site supervisors play in pre-professional training
of future pupil personnel service providers.

o How effectively do candidates demonstrate familiarity with supervision and mentoring
models such as: administrative, behavioral, clinical, or professional growth and
development?

o How well do candidates demonstrate knowledge of current professional literature about
best practices in supervising field experience training?

Each candidate demonstrates knowledge of supervision and mentoring models as well as current
professional literature about practicesin the supervision field in PPS 510, Leadership and
Development of Educational Systems. Candidates are provided with specific mentoring models
and role-play the application of these modelsin class. Thislearning is also emphasized in the
course SPE 524, Advanced Leadership, Management and Curriculum Modification for Diverse
Learners, where candidates may choose to complete a school-based supervision observation/
evaluation among other options.

¢ Inwhat ways do candidates demonstrate knowledge of professional guidelines and
standards for the supervision and mentoring of each credential candidate in field
experience placement?

¢ Inwhat ways do candidates display knowledge of mentoring and consultation among
professional colleagues?

Candidates in the courses PPS 510, Leadership and Development of Educational Systems, and
PPS 566, Practicum Il in School Psychology, acquire knowledge of professional guidelines and
the standards for supervision and mentoring of each credential candidate in field experience
placement. The PPS 510 course offers candidates the opportunity to discuss the guidelines and
standards for supervision after reading and discussing assigned materials. The PPS 585 course
offers candidates the opportunity to receive supervision and mentoring firsthand from an expert
in their field as they study the professional guidelines and standards for supervision and
mentoring.

During small group supervision meetings for PPS 585, Fieldwork in School Psychology,
candidates again review guidelines and standards for supervision and mentoring. Candidatesin
their second semester of supervision are required to individually mentor candidates in their first
semester of supervision outside of class and during cooperative class activities. Candidates
thereby apply their knowledge of mentoring and consultation among colleagues. Finally,
candidates are required to compl ete a written evaluation of their site supervisor at the end of their
fieldwork/internship experience, which requires application of their acquired knowledge of
guidelines and standards.
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Evaluation

Candidates demonstrate their familiarity with supervision and mentoring models through
discussion, (PPS 510, Leadership and Development of Educational System, and PPS 566,
Practicum Il in School Psychology). They may also choose to complete a school-based
supervision observation/ evaluation (SPE 524, Advanced Leadership, Management and
Curriculum Modification for Diverse Learner). The mentoring of colleaguesis completed by
observation of their interaction with their peersin PPS 585, Fieldwork in School Psychology.
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School Psychology Specialization Standards
I. Core Knowledge Base and Foundations

Standard 17
Psychological Foundations

The program provides candidates with a strong foundation in the knowledge base for the discipline
of psychology in order to facilitate the individual development of all pupils. This knowledge base
includes biological foundations of behavior, human learning, social and cultural bases of behavior,
child and adolescent development, and the diversity of individual differences in development and
learning.

o To what extent do candidates demonstrate knowledge of child and adolescent development?
e To what extent do candidates demonstrate knowledge of human learning?

Knowledge of Development and Learning

Candidates in the school psychology program are expected to be well-versed in theories of
normal human growth and atypical development so as to understand the different levels of
maturity of the pupils with whom they will be concerned. Since the School Psychology Program
focus on Pre-K through 12 school age students, most of the coursework in the candidates plan of
study has a developmental perspective; however, GED 501, Seminar in Learning and
Development, provides the theory, research and practice related to learning and development by
emphasizing the biological and psychological factorsin individual differences. In GED 501,
candidates demonstrate the application of their learning from reading and lecture through the
critical analysis of case studies and relevant research. In SPE 560, Language/Speech
Development, Disabilities and Alternate Communication Systems, candidates develop a more
advanced understanding of language development and apply this understanding in their
evaluation of alanguage sample they record.

¢ In what ways can candidates display knowledge of individual differences, such as human
exceptionalities and developmental psychopathology?

e How do candidates demonstrate knowledge of biological foundations of behavior, such as
biological bases of development, neuropsychology, physiological psychology, and
psychopharmacology

Individual Differences and Biological Foundations of Behavior

Exceptionalities and individual differences in human growth and development as well as
biological bases of development are addressed through several courses. In GED 501, Seminar in
Learning and Development, candidates are first exposed to individual differences and human
exceptionalities as well as afoundational understanding of cognitive processes that are critical to
learning, physiological psychology and neuropsychology. Through lecture and readingsin SPE
460, Introduction to Special Education, human exceptionality is then addressed from
developmental, diagnostic, legal, and educational perspectives. An understanding of
physiological psychology and biological bases of development isincorporated into an
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understanding of children who legally qualify for special education services. In SPE 560,
Language/Speech Development, Disabilities and Alternate Communication Systems, advanced
understanding of exceptionalities in language development is al'so devel oped.

In PPS 555, Seminar in Functional Analysis and Behavior Change, knowledge of
neuropsychology and psychopharmacology related to attentional deficit disordersis devel oped.
At amore advanced level developmental psychopathology, some neuropsychol ogy,
physiological psychology, and psychopharmacology are addressed in PPS 572, Assessment and
Intervention for Mental Health and Emotional Disturbance.

¢ How well do candidates demonstrate knowledge of social and cultural bases of behavior,
such as cross-cultural research, social development, social and cultural diversity, and social
psychology?

Social and Cultural Bases of Behavior

Each candidate is required to demonstrate knowledge of socio-cultural bases of behavior
specifically in PPS 508, Multicultural & Legal Issues in School Counseling and School
Psychology, which examines the total process of socialization and the effects of cultural
determinants on human development and learning. GED 501, Seminar in Learning and
Development, also addresses how the interaction of culture, language, and socio-political factors
contribute to an individua’ s learning and development.

o How effectively do candidates demonstrate knowledge and application of learning theory
and cognitive strategies related to the instructional process?

e To what extent do candidates demonstrate knowledge of empirically-supported components
of effective instruction and alternate instructional methodology?

Learning Theory, Cognitive Strategies and Effective Instruction

L earning theory and cognitive strategies are first addressed in GED 501, Seminar in Learning and
Development. The nature of information processing, constructivist learning, the development of thinking
skills, problem solving and creativity are all explored. Empirically-supported components of effective
instruction and alternate instructional methodology islater addressed with more depth in SPE 568,
Curriculum and Instruction for the Mild/Moderate, which provides candidates with knowledge of specific
reading and math instructional methodology for the learning disabled. PPS 572, Assessment and
Intervention for Autism, Emotional, and Behavioral Disorders, later addresses i nstructional

methodol ogies for the autistic student. In PPS 512, Consultation and Collaboration in Multicultural
Settings candidates present on a variety of instructional methodologies to help general education students
overcome barriersto learning and finally in, SPE 524, Advanced Leadership, Management and
Curriculum Modification for Diverse Learners aternate instructional methodology, accommodations and
modifications are addressed to meet the needs of al learners.

o To what extent do candidates demonstrate skills in communication and the interpersonal
skills necessary to work with school staff and parents to improve instruction?

Communication and Interpersonal Skills
Both PPS 530, Seminar in Techniques of Individual Counseling, and PPS 540, Seminar in
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Techniques of Group Counseling, provides direct experientia learning in the use of
communication skills. In PPS 512, Consultation and Collaboration in Multicultural Settings,
candidates work directly on consultation skills to be used with school staff and parentsto
improve instruction through role-play. Communication and interpersonal skills are an integral
part of the ability to consult. The use of communication skills to facilitate pupils effortsto
develop positive supportive relationships with teachers and peersis ultimately demonstrated at
school sitesin PPS 562, Practicum in School Psychology; PPS 566, Practicum Il in School
Psychology; and PPS 585, Fieldwork in School Psychology.

Evaluation

In addition to examinations, candidates’ knowledge related to individual differencesin growth,
development, and learning is evaluated through concept maps/chapter summaries, weekly critical
analysis of case studies, and presentations of analysis of relevant research related to theories of
typical growth and development (GED 501, Seminar in Learning and Development), completion
of the analysis of language samples (SPE 560, Language/Speech Development, Disabilities and
Alternate Communication systems), presentations on classroom interventions (PPS 512,
Consultation and Collaboration in Multicultural Settings,), interactive group presentations
(ak.a. Protocol Process presentations) of techniques used with the autistic child (PPP 572,
Assessment and Intervention for Autism, Emotional, and Behavioral Disorder), critiques of
facility visitations and descriptions of various agencies and organizations that provide services to
students with disabilities in written and oral formats (SPE 460, Introduction to Special
Education). Evaluation of knowledge of the influence of cultural and racial differencesrelated to
development is accomplished by readings and written papers on specified topics (GED 501,
Seminar in Learning and Development). A live demonstration of a specific direct instruction
lesson and an anecdotal description and documentation of a small group tutorial to reading
comprehension or written expression is required in SPE 568, Curriculum and Instruction for the
Mild/Moderate, and role-play experiences evaluated by the instructor are included in PPS 530,
Seminar in Techniques of Individual Counseling; PPS 540, Seminar in Techniques of Group
Counseling; and PPS 512, Consultation and Collaboration in Multicultural Settings.
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School Psychology Specialization Standards
I. Core Knowledge Base and Foundations

Standard 18

Educational Foundations

The program provides candidates with a foundation in the knowledge base of education concerning
the organization and operation of schools, school and community-based resources, as well as
alternate service delivery systems. The program requires candidates to be prepared to help design
and operate programs to promote school-family interactions. The program requires candidates to
be knowledgeable about: (a) family influences on pupil cognitive, motivational, and social
characteristics that affect classroom performance; (b) family involvements in education; (c) ways to
promote partnerships between parents and educatiors to improve outcomes for pupils; (d) cultural
issues that impact home-school collaboration; and (e) methods to facilitate safe and caring school
communities.

e Inwhat ways do candidates demonstrate knowledge about the organization and operation
of schools, school and community-based resources, as well as alternate service delivery
programs?

e How do candidates demonstrate knowledge about how to design and organize programs
that promote learning and prevent problems, as applied to individuals, groups, and
systems?

Organization and Operation of Schools

Commonalities and differences in the organization and operation of schoolsis explored in PPS
510, Leadership and Development of Educational Systems, through readings, discussion, site
interview/observation. Alternate service delivery modelsin the schools and differencesin job
requirements for the school psychologist and school counselor are also areas of focus.
Candidates actually design and organization the pupil personnel servicesfor a school district in
this class.

¢ How do candidates demonstrate knowledge about family involvement in education and
ways to improve collaboration between parents and educators to enhance pupils’
development and achievement?

e To what extent do candidates demonstrate knowledge of cultural issues that impact home-
school collaboration?

Home-School Collaboration

Ways of improving collaboration between parents and educators is directly addressed in PPS
512, Consultation and Collaboration in Multicultural Settings, which devel ops the candidates
knowledge of family systems approaches for collaboration through class readings, lecture and
role-play. Knowledge of the cultural issues that impact home-school collaboration is also
addressed asis awareness of afamily’s developmental position in the family life cycle, family
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rules, roles, and expectations. Socio-cultural diversity is emphasized in most of our classes, but
PPS 508, Multicultural & Legal Issues in Counseling and School Psychology, looks specifically
at cultural and socioeconomic issues and PPS 530, Seminar in Individual Counseling
Techniques, develops knowledge of helping skills when working with traditional American
groups such as African American, Asian American, European American, Hispanic/Latin
American, and Native American people. Candidates are evaluated based on an assessment of
their in vivo performances and on exams designed to assess their knowledge of counseling and
diversity issues.

¢ Inwhat ways do candidates demonstrate knowledge of various private agencies and
resources available within the community and how do candidates make use of technology,
such as the Internet, that can provide a variety of services and information to pupils and
their families?

Community Resources

In PPS 585, Fieldwork in School Psychology, candidates are required to create

referral list sources available within the community and communicate with key contact people at
each site. Internet skills are required in PPS 520, Principles of Educational and Psychological
Assessment, where candidates must complete Internet research and obtain information about a
standardized test of their choice.

Evaluation

In addition to examinations and classroom role-play, candidates actually design and organize the
pupil personnel servicesfor a school district (PPS 510, Leadership and Development of
Educational Systems). Examination and instructor evaluation of role-play is utilized in 512,
Consultation and Collaboration in Multicultural Settings and PPS 530, Seminar in Individual
Counseling Techniques. PPS 508, Multicultural & Legal Issues in Counseling and School
Psychology uses written examination to evaluate candidates’ knowledge of cultural issues that
impact home-school collaboration. In PPS 585, Fieldwork in School Psychology, candidates
create referral list sources available within the community and communicate with key contact
people at each site. In PPS 520, Principles of Educational and Psychological Assessment,
candidates must complete I nternet research and obtain information about a standardized test of
their choice.
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School Psychology Specialization Standards
I. Core Knowledge Base and Foundations

Standard 19

Legal, Ethical and Professional Foundations

The program provides candidates with the knowledge base specific to the professional specialty of
school psychology. This knowledge base includes (a) the history and foundations of school
psychology, (b) legal and ethical issues, (c) professional issues and standards, (d) alternate models
for the delivery of school psychological services, (e) emergent technologies, and (f) the roles and
functions of the school psychologist. The program requires candidates to practice in schools in
ways that meet all appropriate, ethical, professional, and legal standards both to enhance the
quality of services and protect the rights of all parties.

o To what degree are candidates knowledgeable of the history and foundations of school
psychology?

e How do candidates demonstrate knowledge of alternate models for the delivery of school
psychological services, emergent technologies, and the roles and functions of the school
psychologist?

o To what extent are candidates familiar with the content of the codes of ethics and service
delivery standards of national (National Association of School Psychologists and American
Psychological Association) and state (California Association of School Psychologists)
professional organizations?

History, Ethics, Delivery Standards and Alternate Models

Since legal and ethical issues are critical aspects of the jobs of many school psychologists,

this standard is woven through a number of our classes. In PPS 510, Leadership and
Development of Educational Systems, candidates are first exposed to the history and foundations
of school psychology as well as the school psychologist’s role and alternate models of delivery.
In PPS 530, Individual Counseling, School Psychology candidates become familiar with the
codes of ethics and service delivery standards.

e To what extent are candidates knowledgeable of the legal requirements that determine the
pupil’s rights to and eligibility for special education services and the processes that protect
pupils’ rights?

Rights and Eligibility for Special Education

Through reading and lecture in SPE 460, Introduction to Special Education, PPS 562, Practicum
in School Psychology, and PPS 571, Case Study Methods for School Psychology, school
psychology candidates |earn about categories of exceptionality as defined in federal and
California state laws and the eligibility for these disability categories. Additionally in PPS 571,
Case Study Methods for School Psychology, and SPE 524 Advanced Leadership, Management
and Curriculum Modification for Diverse Learners, candidates demonstrate, through
examination, an understanding of due process and the processes that protect pupils’ rights.

90



e To what degree are candidates aware of the many sources and content of laws and
regulations and are able to participate in a variety of decision-making activities in the
school setting that involve the legal rights of pupils and their parents or guardians?

Laws, Regulations and Decision Making

In PPS 508 Multicultural and Legal Issues in Counseling and School Psychology, and SPE 524,
Advanced Leadership, Management and Curriculum Modification for Diverse Learners, school
psychology candidates gain a broad knowledge of the legal framework and organizational
patterns of public education proceeding from the United States Department of Education, to the
California State Department of Education, to the County Offices of Education, and to local
school districts. Candidates demonstrate knowledge of the laws, state codes, regulations, and
court decisions with afocus on laws relating to children and youth, schools, special education
and pupil personnel services. Candidates demonstrate their ability to deal with the implications
and trends of court decisions on federal, state, and local laws, and how the latter affect the roles
of the school psychologist, teacher, and administrator

After first experiencing guided practice in PPS 571, Case Study Methods for School Psychology,
actual decision making opportunities that involve the legal rights of pupils and their parents are
experienced in PPS 585, Fieldwork for School Psychologists, where candidates demonstrate
competence in serving as members of student study, student assessment, and |EP teams under
the supervision of a credentialed school psychologist.

Candidates learn to conduct psycho-educational evaluations with multi-ethnic students using
alternative assessment measures and strategies when they are appropriate. Candidates
demonstrate knowledge of school district forms which must be completed to document
compliance with federal and state laws and school district policies when evaluating students for
special education. School Psychology candidates are required to understand state laws (e.g.
IDEA) and district procedures on “transition planning.” They demonstrate an understanding of
state laws and school district procedures on attendance and truancy, suspension, and expulsion of
both regular and special education students. Candidates must demonstrate knowledge of the use
of student advocates and trangators by parents in evaluation procedures, in the determination of
|EP goals and objectives, and in placement decisions. Also, School Psychology candidates are
informed of the “fair hearing” process and California state procedures for resolving school
district and parent disputes regarding special education services (please see Appendix H--
Supervisor: School Psychology Fieldwork Competency Evaluation Form - CBC Standard 27).

e To what extend do candidates demonstrate knowledge of and the ability to participate in
the development and implementation of 504 Plans in the school setting?

504 Plans

In PPS 555, Seminar in Functional Analysis and Behavior Change, and PPS 512, Consultation
and Collaboration in Multicultural Settings, candidates’ role-play participation on School
Consultation Teams and participate in the development, writing and implementation of 504
Accommodation Plans. In PPS 562, Practicum in School Psychology, and/or PPS 566,
Practicum 11 in School Psychology, candidates will be evaluated by their field supervisorsin
their consultation skill and 504 accommodation plan participation depending on the opportunities
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available at their practicum site.

o \When appropriate how do candidates demonstrate ability to adhere to (a) due process
guidelines in all decisions affecting pupils; (b) accepted standards in assessment,
consultation, and general professional practice; and (c) all legal requirements, as in
response to legal decisions?

Adherence to Due Process, Legal Requirements, and Accepted Standards

In PPS 564, Seminar in Educational Assessment and Evaluation; PPS 562, Practicum in School
Psychology; and PPS 571, Case Study Methods for School Psychology, school psychology
candidates learn to select, administer, and interpret the results of both traditional and aternative
ecological assessment methods consistent with due process laws, provisions, and school district
procedures. Candidates demonstrate their knowledge of referral and assessment procedures,
assessment methods, and strategies in the evaluation of studentsin all areasrelated to their
suspected disabilities. Accepted standards of consultation are taught and adhered to in PPS 512,
Consultation and Collaboration in Multicultural Settings in role-play, class discussion, and
examination. In PPS 585, Fieldwork in School Psychology, previous learning related to
consultation, due process, accepted standards and legal requirementsis applied at Pre-K through
12 school sites.

In PPS 571, Case Study Methods for School Psychology, and in PPS 572, Assessment and
Intervention for Autism, Emotional, and Behavioral Disorder, candidates apply their
understanding of the eligibility criteriafor various disabilities and the due process laws,
processes, and procedures which must be followed and documented in conducting ecological
psycho-educational evaluations of students. Candidates are required to obtain samples of
documents used for conducting psycho-educational evaluations (e.g., assessment plans, parent
permission, student and parent rights). Accepted standards are applied to determine specific
student needs (e.g., social-emotional, behavioral, academic, or vocational needs) and develop a
proper IEP. Accepted standards are further used to determine Designated Instructional Services
(e.g., speech/language, occupational therapy, counseling, etc.) and select the least restrictive
special education placement options for students, which include a consideration of the
integration of the disabled student with non-disabled students. In PPS 572, Assessment and
Intervention for Autism, Emotional, and Behavioral Disorder, strategies for intervention and
instruction of the autistic student are fully reviewed as are interventions and class management
approaches for students with mental health needs, so that school psychologists may later act as
informed consultants for parents.

¢ In what ways do candidates participate in an ongoing formative process that helps them
identify their personal strengths and weaknesses for the purpose of improving the
candidates’ expertise in the practice of school psychology?

Personal Strengths and Weaknesses
Candidates maintaining a portfolio of practica activities throughout their school psychology
program facilitate an ongoing formative process. Skills are evaluated by either their instructor
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on campus or field facilitator at their school site. In PPS 562, Practicum in School Psychology,
and PPS 566, Practicum Il in School Psychology, the candidates' practica portfolios are
individually reviewed with them and the identification of their personal strengths and
weaknesses for the purpose of improving is facilitated.

In PPS 540, Seminar in Techniques of Group Counseling, candidates write a written report on
their personal learning during their small group experiences which further develops their
identification of strengths and weaknesses and |eads toward improvement. The identification of
their personal strengths and weaknesses when scoring tests and interpreting resultsis
documented on detailed ongoing running records completed by the instructor after each project
in PPS 562, Practicum in School Psychology, and PPS 564, Seminar in Educational Assessment
and Evaluation. Since the candidates are given these running record forms at the beginning of
the semester and they are required to resubmit them with each project it aerts them: 1) to the
instructors expectation and scoring rubric and 2) it allows them to monitor their progress and
detect any patternin their errors. Persona analysis of candidates negative self-talk aswell as
analysis of personal strengths and weaknessesis aso expected in their reflective journals while
in PPS 562, Practicum in School Psychology; PPS 566, Practicum Il in School Psychology; and
PPS 585, Fieldwork in School Psychology. Aninitial self-assessment iswritten when starting
fieldwork which also asks for reflection on personal strengths and weaknesses.

e How do candidates display ability to resolve dilemmas combining a data-driven, model with
an ethical decision-making process when legal guidelines and ethical codes do not provide
explicit guides to problem resolution?

Legal and Ethical Dilemmas

The ability to resolve dilemmas combining a data-driven model with an ethical decision making
process is most directly addressed in PPS 508, Multicultural & Legal Issues in School
Counseling and School Psychology, where candidates are presented with 10 moral and legal
dilemmas for role-play and discussion throughout the semester.

e How do candidates combine a data-driven model with an ethical decision making process to
resolve problems arising from value conflicts at the individual, group, and organizational
levels?

Resolving Value Conflicts

In PPS 555, Seminar in Functional Analysis and Behavior Change, and PPS 512, Consultation
and Collaboration in Multicultural Settings, candidates practice resolving problems arising from
value conflicts through role-play. Actua opportunities to experience real problems arising from
value conflicts at the individual, group and organizational levels vary according to the field
experiences of each candidate. It is probable that these experiences occur in PPS 562, Practicum
in School Psychology; PPS 566, Practicum Il in School Psychology; and PPS 585 Fieldwork in
School Psychology.

Evaluation
Candidates are evaluated on their knowledge of the history and foundations of school
psychology as well as the school psychologist’s role and alternate models of delivery by examin
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PPS 510, Leadership and Development of Educational Systems. In PPS 530, Seminar in
Techniques of Individual Counseling, familiarity with the codes of ethics and service delivery
standards is evaluated through role-play and discussion, in addition to examination.

Knowledge of law and regulationsis aso evaluated by examination in SPE 460, Introduction to
Special Education, SPE 524, Advanced Leadership, Management and Curriculum Modification
for Diverse Learners; PPS 508, Multicultural and Legal Issues in Counseling and School
Psychology; PPS 562,Practicum in School Psychology; PPS 555, Seminar in Functional
Analysis and Behavior Change; PPS 564, Seminar in Educational Assessment and Evaluation,
and in PPS 571, Case Study Methods for School Psychology.

In PPS 564, Seminar in Educational Assessment and Evaluation, candidates are evaluated by
objective examinations and by credit given for the administration, scoring, and accurate
interpreting of traditional and alternative assessment methods. In PPS 571, Case Study Methods
for School Psychology, candidates are evaluated by objective examinations, credit given for the
completion of four typed case studies, and credit given for the presentation of evaluation results
in simulated | EP team meetings.

In PPS 555, Seminar in Functional Analysis and Behavior Change, and PPS 512, Consultation
and Collaboration in Multicultural Settings, candidates’ role-play participation on School
Consultation Teams and participate in the development and writing of 504 Accommodation
Plans which are evaluated by the instructor. In PPS 562, Practicum in School Psychology,
candidates are evaluated by their field supervisorsin their consultation skills and 504
accommodation plan participation.

Accepted standards of consultation are role-played in PPS 512, Consultation and Collaboration
in Multicultural Settings. In PPS 585, Fieldwork in School Psychology, previous learning related
to consultation, due process, accepted standards and legal requirementsis applied at Pre-K
through 12 school sites. In PPS 585, Fieldwork for School Psychologists, field-site supervisors
who observe candidates in practice eval uate candidate competence. Supervisorsusealto5
point scale (low competence to high competence) when compared to others at the same point in
their training. These signed competency ratings are listed on the Supervisor: School Psychology
Fieldwork Competency Evaluation Form. (Please see Appendix H.)

Candidates' skillsin anumber of areas are rated by either their instructor on campus or field
facilitator at their school site. Supervisorsuse a1 to 5 point scale (low competence to high
competence). In PPS 562, Practicum in School Psychology, and PPS 566, Practicum Il in
School Psychology, the candidates’ practicum portfolios are individually reviewed and the
identification of their personal strengths and weaknesses for the purpose of improving is
facilitated.

Candidates are evaluated when scoring tests and interpreting results on detailed ongoing running
records completed by the instructor after each project in PPS 562, Practicum in School
Psychology, and PPS 564, Seminar in Educational Assessment and Evaluation. Reflective
journals completed by candidates while in PPS 562, Practicum in School Psychology, PPS
566,Practicum Il in School Psychology, and PPS 585, Fieldwork in School Psychology are also
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used for evaluation.

Finally, candidates are evaluated on their resolution of moral and ethical dilemmas as well as
value conflictsin PPS 508, Multicultural & Legal Issues in School Counseling and School
Psychology, PPS 555, Seminar in Functional Analysis and Behavior Change, and PPS 512,
Consultation and Collaboration in Multicultural Settings.
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School Psychology Specialization Standards
I1. Professional Skills and Training

Standard 20

Collaboration and Consultation

Candidates have positive interpersonal skills with which to facilitate communication for the
purposes of consultation and collaboration with teachers, teams of school personnel, community
professionals, agencies, and families. Candidates are prepared to listen, adapt, deal with ambiguity,
and be patient in difficult situations. Candidates are able to clearly present and exchange
information in a variety of contexts with diverse audiences such as families, teachers, school boards,
policy makers, business leaders, and fellow school pupil service providers.

How do candidates demonstrate skills in individual and systems consultation?

To what extent do candidates demonstrate knowledge of behavioral, mental health, organizational
or collaborative consultation approaches?

Individual and Systems Consultation including Behavioral, Mental Health, Organizational
or Collaborative Consultation Approaches

Candidates first demonstrate skill in developing the interpersonal relationships necessary for
effective consultation in PPS 530, Seminar in Techniques of Individual Counseling. Candidates
practice helping skills identified in research and counseling practice as being necessary for
effective helping to occur. Candidates practice preparing, attending, observing, listening, and
responding skills aswell as skillsin interpretation and in program development. They learn how
to deal with resistance and how to guide people through alogical problem solving/decision
making process. Candidates participate in large and small group guided practice situations
where they receive immediate performance feedback (both positive and corrective). Once
candidates begin to demonstrate adequate performance, they practice combinations of skillsin
independent mastery situations. Candidates are evaluated through the use of examinations and
by direct observation of their skills during classroom practice exercises.

Candidates demonstrate knowledge of individual, family systems and systems consultation in
PPS 512, Consultation and Collaboration in Multicultural Settings, and PPS 510, Leadership
and Development of Educational Systems. Candidates acquire knowledge of theories, models,
and processes of consultation collaboration for working with administrators, agencies,
community groups, parents, pupils, and teachers. Through the use of discussion, assigned
readings, and role-playing, candidates demonstrate knowledge and skillsin consultation and
collaboration with professionals. Candidates further demonstrate their skill in developing
collaborative consultation processes in which parents, pupils, teachers, and relevant community
members develop plans to address pupils educational, emotional, and psychological needsin
PPS 571, Case Study Methods for School Psychology, where |EP meetings are role-played.

Behavioral consultation, accommodation plans, and behavioral intervention plans are most
specifically addressed in PPS 512, Consultation and Collaboration in Multicultural Settings and
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PPS 555, Seminar in Functional Analysis and Behavior Change. Menta health consultation is
addressed in PPS 572, Assessment and Intervention for Autism, Emotional, and Behavioral
Disorder.

e How do candidates use knowledge of multicultural factors in individual and system levels
consultation?

e To what extent do candidates demonstrate knowledge about cultural issues that impact home-
school collaboration?

Multicultural Factors and Issues

Each candidate is required to demonstrate knowledge and understanding of how socio-cultural
factors, impact home-school collaboration in PPS 508, Multicultural & Legal Issues, through
examination and collaborative problem solving of moral/legal/ethical dilemmas, and PPS 512,
Consultation and Collaboration in Multicultural Settings, through role-play, discussion, and
examination. The further application of this knowledge is made during PPS 562, Practicum in
School Psychology, PPS 566, Practicum Il in School Psychology, and PPS 585,
Internship/Fieldwork for School Psychologists.

o To what extent are candidates provided the opportunity to participate on child study,
student study teams and other school-based and multi-agency teams designed to develop
and coordinate programs and services for pupils and their families?

Student Success Teams

Participation on school consultation team (currently called Student Success Teams rather than
Student Study Teams) isrole played in PPS 512, Consultation and Collaboration in
Multicultural Settings; PPS 555, Seminar in Functional Analysis and Behavior Change; and PPS
562, Practicum in School Psychology. Actual observation and participation on teams within
public schoolsis also provided in PPS 562, Practicum in School Psychology; PPS 566,
Practicum I1 in School Psychology; and PPS 585, Fieldwork for School Psychologists.

o To what extent do candidates display skills related to problem solving?

Problem Solving

Problem solving is a multidimensional skill which is addressed from many perspectives by
candidates in PPS 510 Leadership and Development of Educational Systems, through the
creation of a school guidance program; PPS 530, Seminar in Techniques of Individual
Counseling, and PPS 550, Violence Prevention and Crisis Intervention, through role-play; PPS
512, Consultation and Collaboration in Multicultural Settings, through the creation of a needs
assessment or outcomes survey; PPS 520, Principles of Educational and Psychological
Measurement, through role-play of a SST team; PPS 508, Multicultural and Legal Issues in
Pupil Personnel Services, by solving moral dilemmas; PPS 564, Seminar in Educational
Assessment and Evaluation, by the creation of pupil recommendations as well as goals and
objectives; PPS 584, Seminar in Techniques of Group Counseling, by group leading; PPS 571,
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Case Study Methods for School Psychology, by role-playing an |EP meeting; and PPS 555,
Seminar in Functional Analysis and Behavior Change, by the analysis of behavior and creation
of abehavior plan for improvement. The majority of these classes utilized role-play and other
participatory experiences to develop individual and collaborative problem solving. Problem
solving through case studies is employed within these classes as group activities and on written
examinations.

e How do candidates display the ability to collaborate with parents and school staff to develop
interventions for pupils experiencing difficulty in schools?

Interventions

Presentations on a variety of academic and behavioral interventions appropriate for students
within the general education classroom are completed during PPS 512, Consultation and
Collaboration in Multicultural Settings. Role-playing experiences are also provided in PPS 512.
Actual collaboration with parents and school staff to develop interventions occurs during PPS
562 Practicum in School Psychology, PPS 566, Practicum Il in School Psychology, and PPS 585
Fieldwork for School Psychologists. Interventions for autistic students and classroom
management approaches for the autistic, emotionally disturbed, or behavior-disordered student
are presented on in PPS 572, Assessment and Intervention for Autism, Emotional, and
Behavioral Disorders. Behavioral interventions are also taught in PPS 555 Seminar in
Functional Analysis and Behavior Change.

¢ Inwhat ways do candidates demonstrate effective consultation skills with teachers, parents
and other professional staff?

o How well do candidates facilitate communication and collaboration with pupils and among
teams of school personnel, community professionals, agencies, schools and families?

¢ Inwhat ways do candidates demonstrate skills in presenting and exchanging information
with diverse audiences such as parents, teachers, school boards, policy makers, business
leaders, and colleagues in a variety of contexts?

Consultation and Presentation

A strong family systems and systems approach is introduced in PPS 512, Consultation and
Collaboration in Multicultural Settings through lecture, readings, presentations, and role-play.
In PPS 585, Fieldwork for School Psychologists, candidates demonstrate knowledge and skill to
facilitate communication and collaboration as well as consultation techniques under the
supervision of a credentialed school psychologist. Candidates are evaluated by their supervisors
onalto 5 scale (low competence to high competence) when compared to others at the same
point in their training.

Candidates are al so required to demonstrate skill in presenting and exchanging information by
providing atraining session for teachers, parents or other school stakeholders as part of their
fieldwork experience. A variety of classes also require group or individual presentations.
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Evaluation

Candidates are evaluated for their knowledge and interpersonal skill in consultation through the
use of examinations and instructor observations of their performance in role-playing exercises
such as role-playing counseling and consultation techniquesin PPS 512, Consultation and
Collaboration in Multicultural Settings and PPS 530, Seminar in Techniques of Individual
Counseling. Therole-play of participation on a school consultation teamisrequired in PPS 512,
Consultation and Collaboration in Multicultural Settings and PPS 562, Practicum in School
Psychology. Candidates are evaluated for their knowledge and performance of consultation
skills by direct observation of their behavior in PPS 585, Fieldwork for School Psychologists.
They are rated for their demonstrated degree of competence by their fieldwork supervisor
(Please see Appendix H --Supervisor: School Psychology Fieldwork Competency Evaluation
Form.)
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School Psychology Specialization Standards
I1. Professional Skills and Training

Standard 21

Wellness Promotion, Crisis Intervention and Counseling

Candidates are prepared to help design, implement and evaluate wellness, prevention, intervention
and other mental health programs at the individual, group and system levels.

They are knowledgeable about academic, behavioral, and serious personal difficulties. As primary
mental health service providers, candidates are able to recognize the behaviors and contexts that
are precursors to the development of internalizing disorders, externalizing disorders, and dropping
out of school. Candidates can design programs and implement prevention, intervention, and
treatment services across the hierarchy of pupils’ development needs. Candidates can work with
school personnel, pupils, parents, and the general community in the aftermath of personal, school
and community crises.

e To what extent do candidates demonstrate knowledge about behavioral, academic, and
socio-emotional difficulties?

Behavioral, Academic, and Socio-emotional Difficulties

Knowledge of behavioral, academic, and socio-emotional difficultiesis critical in the promotion
of wellnessfor al studentsin today’ s schools. Candidates demonstrate knowledge of theories
from behavioral, family systems and systems approachesin PPS 512, Consultation and
Collaboration in Multicultural Settings. The application of these approaches is demonstrated
through candidate presentations on interventions for behavioral, academic, and socio-emotional
difficulties as well as through guided practice.

In PPS 556, Seminar in Functional Analysis and Behavior Change, all candidates develop
positive interventions for serious behavior problems. Additionally, candidates learn about the
characteristics of at risk students and classroom management approaches that may be beneficial
to promote wellness in the general education classroom.

In PPS 572, Assessment and Intervention for Autism, Emotional, and Behavioral Disorder,
candidates gain knowledge about the behavioral, academic, and socio-educational difficulties of
some of our most at risk and challenging students. Candidates demonstrate diagnostic skills by
completing case studies as well as presenting on classroom management systems seen during site
visitations and by researching specific interventions for autism.

In PPS 530, Seminar in Techniques of Individual Counseling, school psychology candidates
demonstrate knowledge of helping skills when working with traditional American groups such as
African American, Asian American, European American, Hispanic/Latin American, and Native
American people. Candidates are evaluated based on an assessment of their in vivo performances
and on exams designed to assess their knowledge of counseling and diversity issues.
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e In what ways do candidates, through their own example, model for others wellness and
personal resilience?

Modeling of Wellness and Personal Resilience

The personal modeling of wellness and resilience is expected by candidatesin all of their classes.
When candidates are required to lead and participate in counseling groups from a variety of
theoretical perspectivesin PPS 540, Seminar in Techniques of Group Counseling, they are
challenged to share about themselves to the extent that they feel comfortable doing so. Many of
our classes include role-plays where candidates take turns playing the helper and the client.
Again, their modeling of wellness and personal resilienceis called into play as these experiences
become meaningful and “rea” for the participants. PPS 530, Seminar in Techniques of
Individual Counseling; PPS 550, Violence Prevention and Crisis Intervention; PPS 545,
Counseling Children, Youth and Families; and PPS 556, Seminar in Functional Analysis and
Behavior Change, al involve meaningful role-play experiences.

¢ To what extent do candidates demonstrate knowledge of the developmental processes
associated with internalizing disorders such as depression, anxiety, and risk of suicide?

e To what extent do candidates demonstrate knowledge of the developmental processes
associated with externalizing disorders such as defiance, aggression, and potentially
destructive behaviors?

Developmental Processes Associated with Mental Health

PPS 550, Violence Prevention and Crisis Intervention, and PPS 572, Assessment and
Intervention for Autism, Emotional, and Behavioral Disorders, explore developmental processes,
prevention, and interventions associated with both internalizing and externalizing conditions
with the candidates through lecture and class readings. Role-play and class readings are also
utilized in PPS 556, Seminar in Functional Analysis and Behavior change, and

PPS 550, Violence Prevention and Crisis Intervention, with afocus on mental health
intervention for the internalizing and externalizing student.

In PPS 530, Seminar in Techniques of Individual Counseling; PPS 556, Seminar in Functional
Analysis and Behavior change; and again in PPS 572, Assessment and Intervention for Autism,
Emotional, and Behavioral Disorders, DSM diagnosisis reviewed for various conditions with
emphasis on identifications of these conditions and their developmental process through class

lecture and readings.

e To what extent do candidates display the ability to design and operate programs that
promote school-family partnerships to enhance pupils’ social and emotional development?

Design and Operation of Programs that Promote School-Family Partnerships

Candidates' have the opportunity to create afour-week parent education program or a school-
wide leadership program designed to motivate students toward their full potential in PPS 512,
Consultation and Collaboration in Multicultural Settings. The completion of either of these
projectsis designed to promote school-family partnerships to enhance pupils’ social/emotional
development and academic success. A school wide Pupil Personnel Services program is created
asagroup project in PPS 510, Leadership and Development in Educational Settings, which
also seeks to promote school-family partnerships.
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o How well do candidates implement prevention and wellness promotion activities across a
broad range of age levels and with a variety of potential problems?

Implementing Broad Ranges of Prevention

In PPS 550, Violence Prevention and Crisis Intervention, small groups of candidates give
classroom presentations on various school-wide programs designed to implement conflict
management and peace building into the school environment, including the classroom and the
schoolyard. In PPS 512, Consultation and Collaboration in Multicultural Settings,
interventions for wellness promotion, prevention, and early intervention are the focus of
individual candidate presentations. Since amajority of the school psychology candidates at
CSUDH have previously worked as teachers, teacher assistants, or school counselors, these
presentations provide all candidates with new ideas and a notebook of interventions for their later
use. Presentations cover mental health issues, academic difficulties, and attendance as well as
being focused at the grade levels of the candidates choice including preschool, early elementary,
late elementary, middle school or high school. Candidates’ implementation of the knowledge
from these classes with students in the public schoolsis observed and evaluated by the fieldwork
supervisor in PPS 585, Internship/Fieldwork for School Psychologists. The opportunity to
implement this knowledge may also be available to candidates during their practicum
experiencesin PPS 562, Practicum in School Psychology, and PPS 566, Practicum Il in School
Psychology. Itisnot certain that al candidates will have the same opportunities during
practicum, however.

o How well do candidates use direct methods and techniques such as behavioral management
and individual and group counseling to improve school performance?

e To what extent do candidates demonstrate ability to provide individual, small group and
classroom-based counseling activities for pupils of different ages, and with different types
and degrees of difficulty?

Direct Methods and Technigues

Behavioral management is addressed in PPS 512, Consultation and Collaboration in
Multicultural Settings, PPS 556 Functional Analysis and Behavior Change, and again in PPS
572, Assessment and Intervention for Autism, Emotional, and Behavioral Disorder. In PPS 512,
candidates show skill in behavioral management by collaboratively writing a behavior support
plan and 504 plan. In PPS 556, candidates complete an individual behavior support plan, a 504
accommodation plan, afunctional analysis and abehavior intervention plan. The functional
analysis may be completed with students through Area K of Los Angeles Unified School District
or through another district of their choice. Class management approaches in the special
education classroom for emotionally disturbed students as well as specific interventions for the
autistic student such as socia stories and circle of friends are addressed in PPS 572.

Candidates in the course, PPS 545, Counseling Children, Youth and Families, are required to
gain knowledge of the concepts of Individual Psychology and to use those concepts in a case
study project with achild or adolescent. Prior to counseling the counselee, the candidate
practices counseling another candidate and then becoming that candidate’ s counsel ee.
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Candidates are required to show competence in individual and group counseling, behavioral
intervention and functional analysis while working with students in the public schoolsin PPS
585, Fieldwork for School Psychologists. During fieldwork or internship candidates are required
to have experience in two of the three educational levels preschool, elementary and/or
secondary.

The opportunity to apply their knowledge in the public schoolsis aso required of candidates
during their practicum experiencesin PPS 562, Practicum in School Psychology, and PPS 566,
Practicum 11 in School Psychology. It isnot yet certain that all candidates will have the same
opportunities during practicum. Candidatesin PPS 562 are given alist of possible experiences
that they may complete. In either PPS 562 or PPS 566, candidates must participate in individual
and group counseling, observe a School Consultation Team, and participate in the
implementation of a behavior support plan, among other activities.

How well do candidates demonstrate skills in effective counseling and intervention skills to
(a) enhance personal development, (b) address socio-economic problems, and (c) respond to
crises?

Counseling and Intervention

In PPS 530, Seminar in Techniques of Individual Counseling, candidates demonstrate their
knowledge of counseling theory, major diagnostic systems used in counseling (e.g., DSM,
Normative, Behavioral), specific direct and indirect methods to facilitate affective, behavioral,
and cognitive change, practice guidelines for counseling American minorities, and knowledge
and skill in individual counseling. Candidates acquire the knowledge and skills for individual
counseling and consultation through a combination of assigned readings, didactic instruction,
instructor modeling of counseling skills, and guided practice and independent mastery
experiences in both large and small group practice situations. Candidates learn to use proper
attending, observing, and listening behavior. Also, they learn to help people explore and define
problems through the use of responding and interpretative skills. Candidates acquire skillsin
guiding people through a problem solving and decision making process involving the
clarification and specification of values and objectives, goal setting, and intervention planning.
Candidates learn how to enlist the aid of other professionals and community resources relevant to
the problem solving process.

Individual counseling role-play in PPS 550, Violence Prevention and Crisis Intervention, more
specifically focuses on crisis situation techniques. Following instructor’ s modeling, candidates
apply specific interventions for prevention that promote positive school behavior aswell asrole-
playing counseling interventions for crisis situations. Through lecture, class reading, discussion,
and guided practice, candidates learn how to deal with such major pupil problems as sexual
abuse, bereavement and grief, emotional and behavioral adjustment, reactions of pupilsto
students’ disabling conditions, traumatic stress disorders, and violent behavior.

Later candidates complete, PPS 545 Counseling Children, Youth and Families, where they apply

an eclectic approach for helping children and youth in problem solving and in decision making.
Candidates demonstrate knowledge and skill in the concepts and strategies of individual

103



psychology and the various cognitive/behavioral methods. Candidates practice skillsin classin
guided practice exercises. Application of counseling working with a child or adolescent over a

six-week period outside of class to improve school performance, enhance personal development, address
socio-economic problems, or respond to crisesis required.

Group counseling is addressed in PPS 540, Group Counseling Practicum, where candidates are
required to lead and participate in counseling groups from avariety of theoretical perspectives.
The class focuses on the use of various types of groups and group therapeutic approaches to
promote positive affective, behavioral, and social-emotiona growth and development for early
intervention/prevention and remediation purposes (e.g., Adlerian, behavioral, existential, Gestalt,
person-centered, psychoanalytic, psychodrama, reality therapy, RET, and transactional-analytic
groups). Candidates are required to turn in asmall group proposal which includes the design of
the project, the group leader’ s and group members' responsibilities, the activities and techniques
to be used in the group, and the methods for group evaluation. Candidates acquire knowledge
and skill through the use of assigned readings, didactic instruction, instructor modeling, and by
participating as group members and co-leadersin small group practice situations.

o To what degree do candidates demonstrate skills in working with school personnel, pupils,
parents and the general community in the aftermath of crises?

Working in the Aftermath of Crises

In PPS 550, Violence Prevention and Crisis Intervention, small groups each develop a school safety
program to reduce the incidence of school site violence at their fictional school site. Models for working
in the aftermath of crisis are discussed and role-played. System wide approaches are discussed as well as
individual and group counseling methods. Some candidates may have the opportunity to participate in
real world crisis during their fieldwork/internship in PPS 585, Fieldwork for School Psychologists, also.

¢ How do candidates demonstrate knowledge about public and private agencies within
communities that provide a variety of services to pupils and their families?

e How do candidates demonstrate leadership skills in coordinating with other agencies and in
forming linkages with the community?

Community Agencies

The PPS 510 course, Leadership and Development of Educational Systems, requires candidates to
demonstrate knowledge about public and private agencies that provide a range of needed services for
pupils and their families. In PPS 512, Consultation and Collaboration in Multicultural Settings,
candidates learn additional information about agencies that are commonly available within a community.
In PPS 530, Seminar in Techniques of Individual Counseling, candidates learn how to enlist the aid of
other professionals and community resources relevant to the problem solving process. Finaly,
candidates develop personalized referral lists for their fieldwork sitein PPS 585, Fieldwork for School
Psychologists. Key contact people at each site are called to begin to develop a working relationship with
each site and to keep the list current and relevant. Thisrelationship is the first step to developing linkages
with the community and other agencies. Each candidate’s leadership skills, in coordinating with other
agencies and in forming linkages, are subsequently evaluated by the fieldwork supervisor.
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Evaluation

In addition to examination, candidates' performance is evaluated by guided practice and role
play in PPS 556, Seminar in Functional Analysis and Behavior Change; PPS 530, Seminar in
Techniques of Individual Counseling; PPS 512, Consultation and Collaboration in Multicultural
Settings; PPS 550, Violence Prevention and Crisis Intervention; and PPS 545 Counseling
Children, Youth and Families.

In PPS 512, Consultation and Collaboration in Multicultural Settings, candidates present on
interventions for behavioral, academic, and socio-emotional difficulties. In PPS 572, Assessment
and Intervention for Autism, Emotional, and Behavioral Disorder, candidates demonstrate
knowledge about the behavioral, academic, and socio-educational difficulties of some of our
most at risk and challenging students by completing case studies as well as intervention
approaches. Candidates also report on classrooms visits and research specific interventions for
autism.

Candidates design afour week parent education program or a school-wide leadership program
designed to motivate students toward their full potential in PPS 512, Consultation and
Collaboration in Multicultural Settings. These parent education programs are designed to
promote school-family partnerships to enhance pupils social and emotional development.

A school-wide Pupil Personnel Services program is created as a group project in PPS 510,
Leadership and Development of Educational Settings, which also seeks to promote school-family
partnerships. In PPS 530, Seminar in Techniques of Individual Counseling, school psychology
candidates demonstrate knowledge of helping skills when working with traditional American
groups such as African American, Asian American, European American, Hispanic/Latin
American, and Native American people through in vivo performances.

In PPS 550, Violence Prevention and Crisis Intervention, small groups of candidates give
classroom presentations on various school-wide programs designed to implement conflict
management and peace building into the school environment, including the classroom and the
school yard. In this same class PPS 550, Violence Prevention and Crisis Intervention, small
groups each develop a school safety program to reduce the incidence of school site violence at
their fictional school site

In PPS 556, Seminar in Functional Analysis and Behavior Disorder, candidates complete a
behavior support plan, a 504 accommodation plan, afunctional analysis and a behavior
intervention plan. In PPS 572, Assessment and Intervention for Autism, Emotional, and
Behavioral Disorder, candidates observe behavioral management systems that are used in
classrooms for the emotionally disturbed student. In PPS 545, Counseling Youth and Families,
application of counseling techniques with a child or adolescent over a six-week period outside of
classto improve school performance, enhance persona development, address socio-economic
problems, or respond to crises is completed.

In PPS 540, Group Counseling Practicum, candidates are required to turn in asmall group
proposal which includes the design of the project, the group leader’ s and group members
responsibilities, the activities and techniques to be used in the group, and the methods for group
evaluation. Candidates are then required to lead and participate in counseling groups from a
variety of theoretical perspectives.
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Finally, candidates devel op personalized referral lists for their fieldwork site in PPS
585,Fieldwork for School Psychologists. Key contact people at each site are called to begin to
develop aworking relationship with each site and to keep the list current and relevant.
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School Psychology Specialization Standards
I1. Professional Skills and Training

Standard 22

Individual Evaluation and Assessment

Candidates are well versed in a variety of assessment methods, including formal and informal test
administration, behavioral assessment, interview, ecological or environmental assessment, as well
as assessment methodologies to define a student’s problems and needs, to assess current status, and
to measure the effects of the problems solving process. Candidates also understand contextual
influences on outcomes, such as: (a) personal attributes of the pupil; (b) types of aptitude; and (c)
community, cultural, gender, and language influences, and (d) classroom climate and instructional
practices. Candidates understand how to use assessment information in a problem solving process
and are able to convey findings in an articulate way to a diverse audience. Candidates are able to
use data-based decision making to improve outcomes for instruction, development of cognitive and
academic skills, and the development of life competencies. Candidates also demonstrate an
understanding of the process and procedures identified in federal and state laws related to special
education services such as the Individuals with Disabilities Education Act (IDEA).

e To what extend and how effectively do candidates use and collect data for decision
making in individual assessments and in program evaluation?

¢ Inwhat ways do candidates demonstrate knowledge about ecological influences on pupil
cognitive, motivational, and social characteristics that affect classroom performance?

o To what extent do candidates demonstrate skills in conducting functional behavioral
assessment?

Data Collection, Knowledge of Ecological Influences & Functional Analysis

School psychology candidates demonstrate the ability to use and collect data for decision-making
inindividual assessments for the first timein PPS 520, Principles of Educational and
Psychological Assessment, where they assess the achievement and psychological processing of a
student of their choice. A foundational ecological perspective isintroduced to them in this
introductory class PPS 520, again in PPS 562, Practicum in School Psychology, aswell asin
PPS 556, Seminar in Functional Analysis and Behavior Change, where candidates eval uate the
ecology of aclassroom for the functional analysis they complete.

Through modeling, independent study and cooperative learning in PPS 562, Practicum for
School Psychologists, candidates learn to correctly administer standardized test instruments and
are later observed administering these instruments by their partners and the class instructor in the
school counseling/ school psychology lab. Observation and service learning in the schools,
another aspect of PPS 562, and PPS 566, Practicum Il in School Psychology allows candidates
opportunities to complete classroom observations, review records, interview school personnel
and students and develop their clinical judgment. Observation, review of records and interviews
with teacher, parents and child isincluded in all ecological evaluation.
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Knowledge of ecological influencesisinfused in classes addressing both traditional and
alternative assessment methods. Training on the assessment of culturally and linguistic diverse
studentsis anintegral part in al of our assessment classes, since local school districts are diverse
in their assessment methods and the majority of our candidates work or will work in
multicultural urban settings. Some of our local school districts (including Los Angeles Unified
School District and Long Beach Unified School District) utilize only alternative assessment
methods while other local school districts use a more traditional approach including intelligence
testing. Candidates are taught to cross validate their assessment with observation, work samples,
and interviews regardless of the instruments and approaches they utilize.

Decision making in individual assessment and interpretation of psycho-educational evaluation is
begun in PPS 562, Practicum in School Psychology, but continued in PPS 564, Seminar in
Educational Assessment and Evaluation; PPS 571 Case Study Methods for School Psychologists;
and PPS 572 Assessment and Intervention for Autism, Emotional and Behavioral Disorders. On
examinations and within psycho-educational evaluations candidates demonstrate how to apply an
ecological perspective taking into account historical information such as prenatal factors
including family health histories and the possible effects of drug/alcohol abuse, student
developmental health and educational histories, including developmental milestones, the effects
of any physical or emotional early childhood trauma, early cultural and linguistic environments
in the home and community, the results of any previous psychological, medical, or educational
interventions, and previous and current student records.

Candidates demonstrate the use of observational systems (e.g., narrative, episodic, and
frequency) for assessing student functioning in school settingsin their functional analysis
completed in PPS 556, Seminar in Functional Analysis and Behavior Change. All psycho-
educational evaluationsinclude direct classroom observation. Analysis of classroom ecology is
completed with the intent to evaluate variables within a classroom that may be increasing or
decreasing serious behavior problems. School psychology candidates also examine the effects of
students’ current life circumstances which include factors such as family constellations and
family economic circumstances, acute or chronic family variables such as substance abuse,
bilingualism, and community/neighborhood influences. Candidates |earn about group and
environmental factors which may identify students as being at risk for academic, behavioral, or
emotional problems when they discuss these factors in their case studies and simulated |EP
meetings.

Data collection for decision making in program evaluation is afocus of PPS 512, Consultation
and Collaboration in Multicultural Settings. The instructor first exposes the candidates to
appropriate and adequate methods of program assessment and then requires the candidate to
write either a program evaluation or needs assessment. Class discussion follows related to how
future plans would be made based on the possible results from these evaluations.

¢ How do candidates show that they can use assessment information in order to define,
understand, and solve educational problems and to evaluate problems-solving strategies for
accountability purposes?

Defining, Understanding, Solving and Evaluating Outcomes for Educational Problems
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The process of functional analysisitself is an attempt to specifically define a behavior problem,
understand the function of the behavior, implement ways to teach replacement behaviors,
increase the occurrence of the positive behaviors, and then evaluate the effectiveness of the
behavior change. Thisprocessislearned in PPS 556, Seminar in Functional Analysis and
Behavior Change, through reading, lecture, group activities and direct candidate experience
completing afunctional analysis and subsequently creating a behavior plan whichis
implemented and followed for several weeks. Advanced methods to define, understand, solve
and evaluate the outcomes of problems are added in PPS 572, Assessment and Intervention for
Autism, Emotional and Behavioral Disorders, through readings, site visitations and eval uation of
classroom management approaches for emotionally disturbed students as well as the completion
of psycho-educational evaluations and student presentations on interventions for autism.

Developing aclear referral question or problem and then compl eting a psycho-educational
assessment addressing the referral question or problem is atopic which is returned to again and
again with increasing complexity in lecture, class readings, and the writing of case studies,
functional analyses or psycho-educationa evaluationsin PPS 520,Principles of Educational and
Psychological Measurement; PPS 562, Practicum in School Psychology; PPS 564, Seminar in
Educational Assessment and Evaluation; PPS 571, Case Study Methods for School
Psychologists; and PPS 572, Assessment and Intervention for Autism, Emotional and Behavioral
Disorders. The creation of standards-based goals and objectives based on assessment outcomes
and the evaluation of student progress on these goals is specifically addressed in PPS 571, Case
Study Methods for School Psychologists.

o How well do candidates conduct ecologically valid individual assessments of pupils from
preschool through high school in all areas of functioning (cognitive, developmental,
psychomotor, academic, social and emotional development)?

Ecologically Valid Individual Assessments

An ecological perspectiveis conveyed in all assessment classes. In PPS 520, Principles of
Educational and Psychological Measurement, aswell as PPS 562, Practicum in School
Psychology, and PPS 564, Seminar in Educational Assessment and Evaluation, candidates are
challenged to master proficiency in individual test administration and valid data collection
including classroom observation, the taking of a developmental history, interview with parents
and teacher, and review of work samples.

Candidates are required to demonstrate their knowledge of assessment theories and methods
appropriate to each pupil’s specific background. Thisinformation is presented first in PPS 520,
Principles of Educational and Psychological Assessment, which involves an examination of
individual and group standardized tests. This course includes the study of test theory, cultural
considerations and test bias as well as techniques and theories for understanding affective,
cognitive, and behavioral characteristics of all pupils.

Through modeling, independent study and cooperative learning in PPS 562, Practicum for
School Psychologists, candidates learn to correctly administer standardized test instruments and
are later observed administering these instruments by their partners and the class instructor in the
school counseling/ school psychology lab. In addition, cultural considerations in pupil
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assessment and evaluation and techniques of assessing pupils from diverse cultural and linguistic
backgrounds are emphasized.

The ability to conduct ecologically valid assessmentsis clearly demonstrated in candidates
psycho-educational evaluations completed in PPS 564, Seminar in Educational Assessment and
Evaluation. An aternative assessment appropriate for a K-12 culturaly diverse student, whose
referral question suggested a learning disabled, is completed, including developmental,
psychomotor, academic, cognitive and social emotional assessments. Candidates are taught to
cross validate assessment findings between tests as well as with observation, interview, review of
records, and work samples. A second ecologically valid individual assessment including ability
assessment is also completed in PPS 564.

Candidates are required to give and interpret the following academic tests: KTEA and/or W/J-I11,
and possibly the PIAT, WRAT, or WIAT. Developmental assessment is fostered by candidates
putting together their own Ordina Scaleskitsin PPS 562, Practicum in School Psychology, and
administering it along with other assessment methods common to school districtsin PPS 564,
Seminar in Educational Assessment and Evaluation; and PPS 571, Case Study Methods for
School Psychologists. Testsinclude: LET-1I, TAPS-R, TVPS-R, Bender, VMI and MAT and
possibly the MVPT, WRAML, WJ-Cognitive Battery, DAS, CAS, Word Test, and TOPS.

Assessment with the WISC-111 is begun in PPS 562 and is continued in later classes, since it
continues to be the most commonly utilized intelligence test in local districts. Additional
assessments for preschool and gifted assessments are included in PPS 566, Practicum Il in
School Psychology. InPPS 571, Case Study Methods for School Psychologists, candidates
administer, interpret and write up ecologically valid psycho-educational evaluations including
assessment appropriate for an English Language L earner, an alternative assessment for Learning
Disability with possible ADHD, atraditional ecological assessment with aWISC-111 for a
possible Learning Disabled student, and another ecological learning disability assessment with
an ability assessment of their choice. Candidates have the opportunity to administer other tests
such asthe WPPSI-R, Bayley, WAIS 111, DAS, CAS, CTONI, TONI-II1, Conners Rating Scale,
SB-4" ed (currently being revised) ), and applications of the Carolina Curriculum for Infants and
Toddlers with Special Needsin PPS 571 and PPS 566. CSUDH faculty and previous candidates
hel ped to standardize the Das Naglieri CAS and are currently helping to standardize the new
Stanford Binet and Bender-R.

In PPS 572, Assessment and Intervention for Autism, Emotional and Behavioral Disorders,
candidates apply best practice in assessment for emotional disturbance, autism, and mental
retardation. Candidates learn how to administer and interpret the results of developmental tests to
assess adaptive behavior (Vineland or Woodcock Johnson Adaptive Behavior Scales), Gilliam
Autism rating Scale (GARS), Childhood Autism Rating Scale (CARS), and Dominguez-
Richardson Children’s Self Concept Scale (English or Spanish form). Observation, review of
records, taking of a developmental history, and interviews with teacher, parents and child is
included in their psycho-educational evaluation. Behavioral rating scales, self-rating scales, and
some projectives are also included. Candidates practice using the Achenbach TRF, Y SR, and
CBC aswell asthe BASC, Reynolds Children’s Depression Scale, Reynolds Adolescent
Depression Scale, Revised Manifest Anxiety Scale, Conners Rating Scales, Draw-a-Person,
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House-Tree-Person, Sentence Completion, Roberts Apperception Test, Kinetic Family Drawing,
and Dominguez-Richardson Children’s Self Concept Scale (English or Spanish form).
Candidates are also exposed to the Thematic Apperception Test, the Rorschach, The Devereux,
and other tests of personal interest to them.

o To what extent do candidates demonstrate knowledge of and skills in the IEP Team
process ?

The IEP Process

In PPS 564, Seminar in Educational Assessment and Evaluation; PPS 571, Case Study Methods
for School Psychology; PPS 572, Assessment and Intervention for Autism, Emotional and
Behavioral Disorders; and in PPS 585, Fieldwork for School Psychologists, candidates are
required to complete ecologically sound psycho-educational case studies. In PPS 571,
candidates then present the results of these case studiesin ssmulated individual educational
planning conferences, write appropriate goals and objectives, and select appropriate placements
and designated instructional servicesto meet students needs. During field placement/ internship
in PPS 585, candidates present the results of real case studiesin individual educational planning
conferences with the support of their field supervisors and then select one of these casesto
present to their peers and university supervisor. Candidate’ s competence is evaluated by their
field supervisors and by their university supervisor.

Through lectures, readings and class activities in PPS 520, Principles of Educational and
Psychological Assessment; PPS 562, Practicum in School Psychology; PPS 566, Practicum Il in
School Psychology; PPS 564, Seminar in Educational Assessment and Evaluation; and PPS 571,
Case Study Methods for School Psychology, candidates acquire knowledge of federa and state
laws guiding the psycho-educational assessment of students for initial evaluations and for
reevaluation of pupil progress. Candidates demonstrate their knowledge of due process
procedures which must be followed, with special emphasis on parent/student rights and fairness
in evaluation practices, through examination and the completion of evaluations including the use
of alternative assessment methods when traditional methods are not appropriate. School
Psychology candidates learn and are assessed, through examination and simulated
multidisciplinary team meetings, on their knowledge about the IEP process, the annual review
process, and the three-year reevaluation process.

e To what extent do candidates demonstrate skills in making decisions about appropriate
interventions based on systematically collected assessment data?

e How do candidates assess the progress of individual pupils to determine the
effectiveness of instructional and behavioral intervention?

e How do candidates use assessment information to evaluate educational interventions
and to modify them as needed?

Intervention Planning and Evaluated Effectiveness
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When making decisions about appropriate interventions, candidates must be aware of a variety of
intervention options. Candidates learn about a variety of interventionsin PPS 512, Consultation
and Collaboration in Multicultural Settings where in addition to lecture and class reading,
candidates present on avariety of effective approaches to help students overcome barriersto
learning. In PPS 512, methods of collecting data to make decisions about effectiveness of
instructional strategies and educational interventions are al so taught and implemented as part of a
simulated School Consultation Team experience. In SPE 568, Curriculum and Instruction for
the Mild/Moderate, candidates are involved with special education curriculum, methods,
techniques, direct instruction, and assessment to determine the effectiveness of instruction.
Candidate demonstrations of these methods are completed in class and examinations are also
given. In SPE 524, Advanced Leadership, Management and Curriculum Modification for
Diverse Learners, candidates acquire experience and understanding of modification and
accommodation in the classroom.

In PPS 556, Seminar in Functional Analysis and Behavior Change, candidates are taught
methods to evaluate the effectiveness of instructional and behavioral intervention. Modification
of these methodsis also addressed. SPE 560, Language/Speech Development, Disabilities and
Alternate Communication Systems, addresses intervention and evaluation of outcomes from a
language/communi cation perspective.

To develop intervention for some of the more difficult and/or severely handicapped students
which may be “Fully Included” or in need of intervention in avariety of placements, PPS 572,
Assessment and Intervention for Autism, Emotional, and Behavioral Disorders focuses on
intervention, strategies and specific programs for some of the most difficult studentsin a school,
including the emotionally disturbed, autistic and behavior disordered. Candidate teams present
on avariety of interventions for the autistic student such as: Circle of Friends, Discrete Trial
Training, Social Stories, and TEAACH etc. Implementation of interventions, classroom
management approaches, and ways of evaluating effectiveness are addressed.

In PPS 520, Principles of Educational and Psychological Measurement, candidates first
complete individual assessment of a student’ s achievement and psychological processing. Based
on their findings they first attempt to make decisions about appropriate interventions and write
recommendations as well as one goal and aobjective. In PPS 520, candidates also evaluate
students’ results on the group administered Stanford Achievement Test — 9" Edition making
decisions about appropriate intervention and effectiveness of instruction. Decisions about
appropriate interventions are continued in PPS 564, asis the writing of goals and objectives.
Once candidates have mastered the basic writing of goal and objectives, specific goals and
objectives that address California State Standards are written in PPS 571. When goals and
objectives are written, candidates must address how student progressis to be measured for the
goals.

In PPS 585, Fieldwork for School Psychologists, under the supervision of a credentialed school
psychologist, candidates conduct follow-up evaluations of students in accordance with special
education laws and due process procedures. Also, follow-up results are reported to parents for
interventions tried with non-disabled students to determine whether positive academic,
behavioral, social, or emotional changes have occurred. School Psychology candidates
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demonstrate competence in interpreting the results of initial and follow-up evaluations of
students by other school districts or outside agencies (e.g., hospital-based programs) to ensure
appropriate educational planning and placement. (Please see Appendix H--Supervisor: School
Psychology Fieldwork Competency Evaluation Form.)

Evaluation

In addition to examination and role-play, school psychology candidates demonstrate the ability
to use and collect data for decision making in individual assessments for the first time in PPS
520, Principles of Educational and Psychological Assessment. They assess the achievement and
psychological processing of a student of their choice and write a brief case study including
recommendations and one goal and objective. In PPS 556, Seminar in Functional Analysis and
Behavior Change, candidates evaluate the ecology of a classroom as part of the functional
analysis they complete.

In PPS 562, candidates are observed administering assessment instruments by their partners and
the class instructor in the school counseling/ school psychology lab. Practicum experienceis
evaluated by the field supervisor on arating scale of zero to five. Decision making in individual
formal and informal assessment and interpretation of psycho-educational testsis begunin PPS
562, Practicum for School Psychologists, where test protocols are turned in and graded and
where brief written interpretations of the test results are completed.

In PPS 564, Seminar in Educational Assessment and Evaluation scoring of test protocols, brief
interpretations, and ecological psycho-evaluation reports are completed which include
observation, interview, review of records and cross validation of results. In PPS 566, Practicum
Il for School Psychologists, candidates complete preschool psycho-educational evaluations also.
In PPS 571, Case Study Methods for School Psychologists; PPS 572 Assessment and
Intervention for Autism, Emotional and Behavior Disorders; and PPS 585, Fieldwork for School
Psychologists, more sophisticated ecological psycho-educational case studies are completed. In
PPS 571 and PPS 585 candidates then present the results of these case studiesin individual
planning conferences, write appropriate California standards-based goals and objectives, and
select appropriate placements and designated instructional servicesto meet students’ needs. In
PPS 571, Case Study Methods for School Psychology, candidates compl ete psycho-educational
case studies of children and youth. In completing case studies, candidates demonstrate
knowledge of federal and state special education laws and due process procedures. They
demonstrate knowledge about the categories of disability conditions, the criteriafor eligibility,
strategies and assessment measures for evaluating students, and the ability to write case studies
and communicate the results to parents and other personnel on an I1EP team.

In PPS 585, Fieldwork for School Psychologists, candidates are required to complete psycho-
educational evaluations with students who are ethnically different from themselves. Candidates
conduct both preschool and school-aged assessments in accordance with current federal and state
laws including those children with low incidence disabling conditions. Under supervised
practice of a credentialed school psychologist, candidates perform differential diagnoses of
various disabling conditions, taking into account the influences of children’s cultural
backgrounds, gender, ethnicity, and language proficiency to reach conclusions about students

113



functioning. Candidates are evaluated through observation by their field-site supervisors.
Candidates are rated on a 1 to 5 point scale (low competence to high competence) compared to
others at the same place in their training.
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School Psychology Specialization Standards
Il Professional Skills and Training

Standard 23

Program Planning and Evaluation

Candidates understand the school as a system. Candidates work with individuals and groups to
facilitate organizational structures and policies that create and maintain safe school environments
that promote learning and enhance positive educational outcomes for pupils. Candidates utilize
data-based decision making skills to (a) assist in the development of challenging but achievable
goals for all pupils; (b) provide information about ways in which pupils can achieve these goals;
and (c) monitor pupil progress toward these goals. Candidates are skillful in evaluating local
school programs and in interpreting findings to other educators and to the public.

e To what extent do candidates demonstrate knowledge of program evaluation theories and
techniques?

o How effectively do candidates know how to gather data on school systems and classroom
environments?

o How effectively do candidates demonstrate skills in designing, conducting, and reporting
the results of program evaluations?

Program Evaluation

After lecture and class readings, candidates display knowledge of program evaluation theories and skill in
evaluation through examination and by creating either a needs assessment or program evaluation with
their peersin PPS 512, Consultation and Collaboration in Multicultural Settings. In SPE 524, Advanced
Leadership, Management and Curriculum Maodifications for Diverse Learners, candidates have the choice
to observe and evaluate a special day class or resource specialist program. In GED 500, Research
Methods in Education

Candidates work as a group to write a grant looking at the impact of an educational program on a school
district. Part of the grant includes identification of how the impact of the program will be documented
using a variety of assessment procedures and research techniques.

In PPS 510, Leadership and Development of Educational Systems, candidates learn about program
evaluation theories and techniques. Following field site interviews, candidates are required to informally
evaluate an existing school district’s school guidance program. As the candidates present their findings
on different school districts, all candidates within PPS 510 gain agreater awareness of the variety of roles
that school counselors and school psychologists hold and their variability in job description. Candidates
then cooperatively discuss the development of a comprehensive school guidance program. They must
demonstrate knowledge in program planning, development and evaluation. They learn how to develop
organizational plansto use in program development, how to conceptualize a guidance model, how to
conduct assessment of a current program, and how to adapt guidance models. Furthermore, they attain
skillsin managing a program, ensuring practitioner competency, and evaluating a program, its personnel,
and the outcomes. Each group then presents their school guidance program to the class.

In PPS 585, Fieldwork in School Psychology candidates must use both formative and summative
evaluation methods to determine the effectiveness of school programs. They must demonstrate
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knowledge and skill in selecting and using appropriate evaluation instruments and data
interpretation technigues to determine student progress. Candidates must be able to interpret the
results of program evaluations to teachers and administrators and to make appropriate
suggestions for program improvements. School Psychology candidates must demonstrate their
understanding of federal and state school laws on assessment and evaluation practices in both
regular and special education as they apply to program evaluation practices.

e How well do candidates display knowledge about development in social, affective, and
adaptive domains and identify and apply sound principles of behavior change within these
domains?

Social, Affective, Adaptive Development and Behavior Change

Knowledge about social, affective and adaptive domains of development isfirst developed in
GED 501, Seminar in Learning and Development, through class readings, lecture and case
studies. Thislearning isreinforced and built upon in PPS 512, Consultation and Collaboration
in Multicultural Setting; PPS 556, Seminar in Functional Analysis and Behavior Change; and
PPS 572, Assessment and Intervention for Autism, Emotional, and Behavioral Disorders.
Knowledge of sound principles of behavior change is taught through lecture, class readings and
candidate presentationsin PPS 512, Consultation and Collaboration in Multicultural Settings, as
well asin the collaborative writing of behavior plans. Application of sound principles of
behavior change is shown in PPS 556, Seminar in Functional Analysis and Behavior Change, in
the writing of simulated behavior support plans, and the writing of behavior plans for children
with serious behavior problems. These behavior plans are written only after the function of the
student’ s behaviors is hypothesized and replacement behaviors, that serve the same function for
the student, are either taught or increased by changing environmental factors.

e To what extent do candidates demonstrate the ability to help schools create environments
that reduce alienation and foster dignity and respect for all members of the school
community?

Fostering Dignity and Respect for All

PPS 550, Violence Prevention and Crisis Intervention, specifically addresses bereavement/grief,
school violence, abuse, sexual harassment, bullying, suicide, substance abuse, conflict resolution,
and crisisintervention. Candidates participate in class discussion, many role-playing
opportunities, and the small group development of a school safety program to reduce the
incidence of school site violence. Additionally, small groups present on school-wide programs
designed to implement conflict management and peace building into the school environment,
including the classroom and the schoolyard. To further reduce aienation and foster dignity and
respect for all members of the school community in, SPE 524, Advanced Leadership,
Management and Curriculum Modifications for Diverse Learners following lecture and
discussion, candidates have the choice of creating a training program on disability awareness for
parents, teachers, pupil, and aides.

Evaluation
In addition to examination, candidates display knowledge of program evaluation theories and
skill in evaluation by creating either a needs assessment or program evaluation with their peersin
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PPS 512, Consultation and Collaboration in Multicultural Settings. In PPS 510, Leadership and
Development of Educational Systems, candidates are required to evaluate an existing school
district’ s school guidance program and then develop a comprehensive school guidance program.
Analysis of classroom ecology is completed in PPS 556 Seminar in Functional Analysis and
Behavior Change as part of the functional analysis that all candidates complete. Through
examination and case studiesin GED 501, Seminar in Learning and Development, knowledge
about social, affective and adaptive domains of development is demonstrated. Knowledge of
sound principles of behavior change is demonstrated through candidate presentations and
examination in PPS 512, Consultation and Collaboration in Multicultural Settings, aswell asin
the collaborative writing of behavior plans. Application of sound principles of behavior change is
shown in PPS 556, Seminar in Functional Analysis and Behavior Change in the writing of
simulated behavior support plans, and the completion of functional analysis and writing of
behavior plans. In PPS 550, Violence Prevention and Crisis Intervention, small groups present
on school-wide programs designed to implement conflict management and peace building into
the school environment, including the classroom and the schoolyard. In SPE 524, Advanced
Leadership, Management and Curriculum Modifications for Diverse Learners candidates have
the choice of creating atraining program on disability awareness for parents, teachers, pupil, and
aides or to observe and evaluate a special day class or resource specialist program
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School Psychology Specialization Standards
Il Professional Skills and Training

Standard 24
Research, Measurement, and Technology

Candidates know basic principles of research design. This includes traditional experimental
designs as well as qualitative and single-subject designs. Candidates are able to differentiate high
guality from inadequate research, and understand measurement and statistics in sufficient depth to
evaluate published research and conduct investigations relevant to their work. Candidates
understand and utilize computer technology and attendant technological applications.

o How well do candidates demonstrate knowledge about basic principles of research design in
education and psychology?

o How proficient are candidates in the use of relevant technology in order to (a) conduct and
disseminate research, (b) evaluate pupil progress, and (c) access information?

Research Design and Use of Technology

Through exam and experiences in the computer lab, candidates demonstrate knowledge of
research designs and methods used in educational and psychological research in GED 500,
Research Methods in Education. Candidates learn about concepts such as operational definitions
of variables, independent and dependent variables, extraneous and confounding variables, and
gualitative and quantitative research. Candidates demonstrate knowledge of both group and
single subject research designs. They obtain information on threats to internal validity of
research designs and how to use various types of designs to find answers to educationa and
psychological research questions. Candidates demonstrate knowledge of the most common
statistical methods used in educational and psychological research (e.g., descriptive,
correlational, and inferential).

In GED 500, Research Methods in Education, candidates demonstrate their skill in collecting,
organizing, and providing information on topics needing research. Candidates are required to
develop agrant proposal for an educational intervention. The proposal includes the collection,
review, organization of relevant educational and psychological research information, and
construction of an evaluation system using a variety of norm-referenced and criterion-referenced
instruments including authentic assessment methods. Candidates work in cooperative groups to
develop grant proposals designed to investigate the impact of various educational programs on
school districts.

o How well can candidates locate research data and interpret its meaning to pupils, parents,
school, and the community?

Locating and Interpreting Research Data

In GED 500, Research Methods in Education, candidates demonstrate their skill in interpreting
the findings from educational and psychological research. Candidates, through small group
cooperative learning experiences and out-of-class assignments, critique journal articles relevant
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to the practice of education. Also, candidates participate in cooperative evaluations of each
other'sjournal critiques. They demonstrate their knowledge and skill in interpreting the research
literature in educational applications and methods for evaluating the extent to which current
educational practices are consistent with research finding.

In PPS 520, Principles of Educational and Psychological Assessment, candidates are taught how
to complete research on the Internet and how to use Power Point to create overheads or give a
presentation. Following this learning, candidates are required to use the Internet to complete
research on a standardized test and to make a class presentation using Power Point overheads or
presentation.

Evaluation

In GED 500, Research Methods in Education, candidates are evaluated according to scores
obtained on examinations and points are given for the completion of their grant proposals, their
reviews of four research articles, and for the peer review of another candidate’ s research
proposal. In PPS 520, Principles of Educational and Psychological Assessment, candidates are
evaluated on their class presentations using either Power Point overheads or afull Power Point
presentation.
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School Psychology Specialization Standards
111 Experience

Standard 25

Practica

Candidates are provided the opportunity to engage in field-based activities in all areas of
professional training, Specifically, candidates are provided with practica experiences in the areas
of (a) collaboration and consultation, (b) wellness promotion, (c) counseling and crisis intervention,
(d) individual assessment, (e) educational planning and evaluation, (f) program planning and
evaluation, (g) and core knowledge regarding psychological foundations, educational foundations,
and legal, ethical, and professional foundations in their work in schools.

Practica consists of a series of supervised experiences that occur prior to the field experience, are
conducted in laboratory or field-based settings or both. They provide for the application of
knowledge and mastery of distinct skills. There must be a systematic means of evaluating the
practica experiences that seeks to ensure the acquisition of desired skills by pupils.

¢ Inwhat ways do candidates receive regular evaluations regarding their field experience
performance from field- and university-based supervision?

Reqular Evaluation of Field Experience

A number of coursesin the school psychology credential program provide experience that may
be used toward the hours of practicarequired by CCTC, but the bulk of candidates field-based
practica experiences are completed while candidates are enrolled in PPS 562, Practicum for
School Psychology and PPS 566, Practicum Il for School Psychology.

From the beginning of their school psychology program candidates maintain a portfolio of
evaluated experiences completed through on-campus practicum experience, which may total up
to 150 hours. Faculty evaluates candidates competence for each class on the On Campus or
Community Agency Practica Experience Form. (See Appendix F.) A list and total of on-campus
practicum experienced is maintained on the Campus Activity Total Log. (See Appendix F.)

These hours are documented separately from the remaining hours, which are completed in
preschool to grade 12 school settings and which bring the total practica hoursto 450. These
experiences are evaluated on the Preschool to Grade 12 School Setting Practica Experience Form
and documented on the Practicum Field Site Activity Log. (See Appendix F.) All documentation
of practicum hours are maintained by each candidate in their practicum notebook.

Observational practicum experiences completed in school settings are signed off by the site
supervisor, but may be evaluated by either the site supervisor or faculty since evaluation is
frequently based on the candidate’ s presentation to faculty or the class. Service learning,
completed in school settings, is generally evaluated by the site supervisor. All practicum
experience is, however, supervised and evaluated by faculty and/or site supervisors. Candidates
are rated on ascale of 1 (low competence) to 5 (high competence) when compared to others at
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the same point of their training. Evaluations must be higher than average (3 or above) or
practicum hours may not be included in the candidate’ s total practica hours.

Both observation and service learning in school settings are required during PPS 562, Practicum
in School Psychology and PPS 566, Practicum Il in School Psychology. It is generally expected
that candidates will complete approximately 150 hours of practicum experience at school sites
during PPS 562, Practicum in School Psychology, and a second 150 hours of practicum
experience during PPS 566, Practicum 11 in School Psychology.

The Supervisor: School Psychology Practicum Evaluation Form is to be completed by the
candidate’ s field practicum supervisor at the end of the 150 hoursin PPS 562 and PPS 566.
At the conclusion of PPS 562, Practicum for School Psychology, the candidate’ s portfolio is
reviewed by the faculty and if the candidate has demonstrated deficiencies in any previous
practicum experience, awritten plan for improvement may be written collaboratively with the
candidate, field supervisor and faculty. At the beginning of PPS 566, Practicum Il for School
Psychology the candidate’ s portfolio is again reviewed by faculty. At the end of PPS 566, the
portfolio is again reviewed and the faculty gives afinal practicum grade. Faculty must have
given the candidate a passing grade in PPS 566; Practicum Il for School Psychology and in all
previous coursework or fieldwork may not be started.

e Inwhat ways are candidates provided the opportunity to observe individual differences in
cognitive, social, emotional and physical development by systematically observing pupils in
different settings from early childhood through late adolescence?

o How do field experience settings provide candidates the opportunity to become familiar
with a wide range of classroom instructional settings designed for pupils from diverse
backgrounds and with different abilities form preschool through high school?

Observing Individual Differences and Instructional Settings

The candidate throughout their training at CSUDH obtains practicum experience. Observation of
individual difference and a wide range of classroom instructional settings are facilitated in a
variety of the classes that the candidates complete. In SPE 460, Introduction to Exceptional
Children, candidates must make two site visitations to a school, agency, center or program which
provides training/support for persons with disabilities. Observation and program eval uation of
five special education classrooms from the following choices: RSP, MR, DHH, VH, Preschooal,
SDC, ED, Autism, and/ or OH are required in PPS 562, Practicum in School Psychology.
Observation/evaluation of one special day class or resource specialist program is one of several
possible activitiesin SPE 524, Advanced Leadership, Management and Curriculum
Modifications for Diverse Learners.

In PPS 510, Leadership and Development of Educational Systems, candidates are required to
interview school personnel and evaluate an existing school district’s school guidance program
and then discuss the creation of a school guidance program. Multiple visitations to a classroom
and analysis of classroom ecology are completed in PPS 556, Seminar in Functional Analysis
and Behavior Change, as part of the functional analysisthat all candidates complete. In PPS
550, Violence Prevention and Crisis Intervention, small groups visit school-wide programs
designed to implement conflict management and peace building into the school environment,
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including the classroom and the schoolyard. In PPS 572, Assessment and Intervention for
Autism, Emotional and Behavioral Disorders, candidates visit classes for emotionally disturbed
students and observe and evaluate the classroom management systems and individual
motivational systemsthat are in place in these environments. Systematic classroom observation
of individual pupilsisrequired both in PPS 556, Seminar in Functional Analysis and Behavior
Change, as part of the functional analysisthat al candidates complete and in the two practica
classes. PPS 562, Practicum in School Psychology and PPS 566, Practicum Il in School
Psychology. InPPS 562, the PPS 562, Practicum in School Psychology Observation Checklist
must be completed and evaluated. This checklist requires a number of observational experiences
tied directly to CCTC competencies. The PPS 566, Practicum |1 in School Psychology
Observation Checklist requires additional observation including preschool, kindergarten, 1-3
grades, 4-5 grades, middle school and high school. (See Appendix F.)

e To what extent are candidates provided the opportunity to develop effective interpersonal
skills through interactions with pupils, parents, school staff and other professionals working
with pupils?

e How are candidates provided a program of individualized and supervised field experiences
that gives them the opportunity to practice skills acquired in coursework?

Effective Interpersonal Skills and Opportunities to Practice Skills

Effective interpersonal skills are devel oped through role-playing experiences in counseling in
PPS 530, Seminar in Techniques of Individual Counseling; PPS 550, Violence Prevention and
Crisis Intervention; and PPS 540, Group Counseling Practicum. Through role-play and a six-
week counseling experience with a child or youth in PPS 545, Counseling Children, Youth and
Families, effective interpersonal skills are further demonstrated. Consultation role-play is
obtained in PPS 512, Consultation and Collaboration in Multicultural Settings.

As candidates progress in their program, PPS 562, Practicum for School Psychologists requires
candidates to demonstrate interpersonal skills and practice assessment skills while completing
observed assessment in our school counseling/ school psychology lab. Cooperative group
learning experiences scoring and interpreting tests and practicum experience testing children in
the community is also provided in PPS 562. Additionally in PPS 562, observation of: individual
differences, school consultation teams, |EP meeting, and individual assessment are required asis
service learning in the schools. Written and oral reflection on these experiences is emphasized.
Counseling, consultation, and collaborative experiences working with pupils, parents, school
staff, and other professionals are required in PPS 562 or PPS 566, Practicum Il in School
Psychology.

In PPS 564, Seminar in Educational Assessment and Evaluation; PPS 571, Case Study Methods
for School Psychology; and PPS 572, Assessment and Intervention for Autism, Emotional and
Behavioral Disorder Mental Health, candidates obtain more practicum experience in assessment.
Finaly in PPS 566, Practicum Il in School Psychology, candidates complete additional
individualized experiences in a school placement, including: collaboration and consultation,
wellness promotion, counseling and crisis intervention, program planning and evaluation, and
core knowledge regarding psychological foundations, educational foundations, and legal, ethical,
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and professional foundations in their work in schools bringing their practicatotal to at least 450
hours. These experiences are evaluated on the Supervisor: School Psychology Practicum
Evaluation Form which is completed at the end of PPS 562 and PPS 566.

o How do both field supervisors and university supervisors evaluate candidates’ readiness to
assume the responsibilities involved in being an intern school psychologist?

Evaluation of Readiness for Internship

At the culmination of PPS 566, Practicum Il for School Psychology the final review of the
candidate’ s On Campus or Community Agency Practica Experience Forms, Preschool to Grade
12 School Setting Practica Experience forms, and Supervisor: School Psychology Practicum
Evaluation Forms are completed by faculty and afinal practicum grade is given. The candidate
must have received a passing grade in PPS 566, Practicum Il for School Psychology, and in all
other coursework, or fieldwork may not be started. The responsibility of selecting interns who
have had sufficient prior experiences and personal qualifications, which prepare them for the
actual responsibilities of the intern position, rests with the university faculty. Admission criteria
that contain such requirements as the intern’ s successful completion of coursework, a master’s
degree, successful practicum experience, a current 3.50 GPA in the PPS-School Psychology
Program and superior recommendations from at |east two members of the PPS Faculty
Committee, will help to assure that the interns are fully qualified for the position. Although
interns perform the duties of fully certificated holders of the PPS credentia in school psychology
prior to the full completion of the preparation program, the district ensures that interns will not
take the place of credentialed PPS school psychologists.

Evaluation
From the beginning of their school psychology program candidates maintain a portfolio of
practicum experiences, one for each class where practicum experience was completed though on-
campus practicum experience, which may total up to 150 hours. These hours are documented
separately from their 300 hours, which are completed in preschool to grade 12 school settings.
All documentation of practicum hours are maintained by each candidate in their practicum
notebook. The documentation of practicum experiences is explained to candidates during the
program orientation session within in the Orientation Handbook. (See Appendix E.) See Forms
for documentation and evaluation of practica hoursin Appendix F:

e On Campus or Community Agency Practica Experience Form
Campus Practica Total Form
Preschool to Grade 12 School Setting Practica Experience Form
Practicum Field Site Activity Log
Supervisor: School Psychology Practicum Evaluation Form.

All practicum experience is supervised and evaluated by faculty and/or site supervisors.
Candidates are rated on a scale of 1 (low competence) to 5 (above average competence) when
compared to others at the same point in their training. Evaluations must be higher than average
(3 or above) or practicum hours completed in the deficit areas may not be included in the
candidate’ s total practica hours.
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The majority of the 300 hours completed at prek-12 school sites is completed while candidates
are enrolled in PPS 562 and PPS 566. Both observation and service learning in school settings
are required during PPS 562, Practicum in School Psychology and PPS 566, Practicum Il in
School Psychology. It is generally expected that candidates will complete approximately 150
hours of practicum experience at school sites during PPS 562, Practicum in School Psychology,
and a second 150 hours of practicum experience during PPS 566, Practicum Il in School
Psychology. The Supervisor: School Psychology Practicum Evaluation Form (see Appendix F)
is completed by field practicum supervisor at the end of the 150 hoursin PPS 562 and PPS 566.

At the conclusion of PPS 562, Practicum for School Psychology, the candidate’ s portfolio is
reviewed by the faculty and if the candidate has demonstrated deficiencies in any previous
practicum experience awritten plan for improvement may be written collaboratively with the
candidate, field supervisor and faculty. At the beginning of PPS 566, Practicum Il for School
Psychology, the candidate s portfolio is again reviewed by faculty. At the end of PPS 566, a
final portfolio review is completed by the faculty and a course grade is given. Faculty must have
given the candidate a passing grade in PPS 566; Practicum Il for School Psychology and in all
previous coursework or fieldwork may not be started.

Evaluation with the Supervisor: School Psychology Practicum Evaluation Form
Thisform completed at the end of PPS 562 and PPS 566 allows evaluation of candidate
competence on the areas required by CCTC. Candidates are rated on ascale of 1 (low
competence) to 5 (above average competence) when compared to others at the same point in
their training. Collaboration and consultation are directly evaluated on items 1.1-1.9 of this
scale. Wellness promotion, counseling and crisis intervention are evaluated on 2.1-2.5,
Individual assessment is evaluated on 3.1-3.10, Educational planning and evaluation are
evaluated on 3.7, 3.9, and 3.10. Program planning and evaluation are evaluated on 4.1, 4.2 and
4.3. Core knowledge regarding psychological foundations, educational foundations, and legal,
ethical, and professional foundationsin their work in schools are evaluated through a variety of
the other items but most specifically on: 5.1, 5.2, 5.3, 5.4, 5.5, 5.6 and 3.1.
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School Psychology Specializations Standards
111 Experience

Standard 26

Culminating Field Experience

During the culminating field experience, candidates have the opportunity to demonstrate the full
range of skills acquired during formal training, and to acquire additional knowledge and skills
most appropriately gained through supervised professional experience. Under the supervision of a
credentialed school psychologist, candidates provide direct and indirect services to pupils, parents,
and school staff in all areas of training.

e How consistently do candidates participate in a field experience on a full-time basis over
one year, or part-time over two years, accounting for a minimum of 1200 clock hours?
[Eight hundred (800) clock hours must be spent in preschool to grade 12 school setting
providing direct and indirect services to pupils. Four hundred (400) of the 1200 hours can
be completed in other appropriate settings and activities documented by institutional
records.]

o How does the school setting(s) for the field experience provide for access to pupils across a
broad age range, other pupil personnel service personnel functioning within a team
framework, a full range of services for all pupils, and services for those pupils who have
both high and low incidence disabilities?

e To what extent has the institution made sure that field experience placements provide a
broad and multifaceted experience and provide interns the opportunity to engage in the full
range of activities expected of a school psychologist? These activities include but are not
limited to:

e Development and implementing prevention as well as intervention programs for

individuals and groups of pupils;

Consultation (with school staff and parents);

Counseling, (individual, group, class and crisis with pupils and parents);

Screening and assessment;

Coordination of resources, programs;

Opportunities for interdisciplinary team membership;

Opportunities to assess the effectiveness of instructional and behavioral interventions

for individuals and groups of pupils;

e Opportunities to work with pupils from diverse socioeconomic, ethnic, and cultural
backgrounds; and

e Opportunities for professional development (professional conferences and in-service
training).

o How specific and clearly written is the candidate’s plan for the field experience, describing
the objectives, the evaluation plan and supervisory responsibilities of both field and
university personnel?
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e How consistently do interns receive a minimum of two hours of supervision each week
(prorated for part-time placements)?

School Psychology Program Admission Requirements for Fieldwork
Candidates must meet all of the following admission requirements to enroll in GED 598S
Fieldwork for School Psychology:

Admission to California State University, Dominguez Hills.

Admission to the School Psychology credential program with classified standing.

Passing scores on the CBEST and University Graduate Writing Assessment Requirement.

A certificate of clearance with fingerprints on file prior to fieldwork admission.

Passed all required classes with a grade of B or better including.

Completion of 450 hours of practicum with all ratings of 3 or higher (on a scale of 1-5)

Assignment at afield-site where they will perform school psychology services under the

supervision of a PPS credentialed school psychologist.

e Admission to auniversity school psychology fieldwork class taught by a university faculty
supervisor.

e Attendance at a meeting with their program advisor at |east once every semester.

School Psychology Program Admission Requirements for_Internship

The responsibility of selecting interns who have had sufficient prior experiences and personal
qualifications, which prepare them for the actual responsibilities of the position, rests with the
university faculty. Admission criteriarequired for fieldwork are also required for internship but
include a current 3.50 GPA in the PPS-School Psychology Program and superior
recommendations from at |east two members of the PPS Faculty Committee, to help assure that
the interns are fully qualified for the position. Although interns perform the duties of fully
certificated holders of the PPS credential in school psychology prior to the full completion of the
preparation program, the district ensures that interns will not take the place of credentialed PPS
school psychologists.

School Psychology Program Fieldwork/Internship Policy

The coordinator of the PPS School Psychology program appoints a credentialed university
fieldwork supervisor who conducts the fieldwork classes and ensures that candidates have afield
site with a credentialed field-site supervisor.

The candidate’ s university and field-site supervisors must evaluate al fieldwork/internship hours
and competency requirements before the candidate will be recommended to the state for a PPS
credential in School Psychology. Any major knowledge or skill deficitsidentified for a
candidate during fieldwork/internship must be remediated before a candidate will be
recommended for certification. Each school psychology fieldwork candidate is expected to
assume responsibility for regular attendance at the field site and at the university fieldwork class
meetings.

The university and field-site supervisors evaluate the progress of candidates while they are

completing fieldwork/internship and at the end of the experience. At any time during the course
of fieldwork/internship, if adequate competence is not being demonstrated by a candidate, the
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university supervisor, the field-site supervisor, and the candidate will develop an Individualized
Performance Contract specifying the competency areas which need to be remediated.
Furthermore, this group will suggest activities to help the candidate remediate deficits,
recommend methods for evaluating candidate competence, and specify the date by which
competence must be demonstrated to receive credit for fieldwork. Please see the CSUDH Pupil
Personnel Services Candidate Handbook for the School Psychology Credential Program which
includes:

Admissions criteriafor fieldwork/internship

Documentation forms

University Evaluation form for components that must be turned in by the candidate to
receive credit for fieldwork

Intern/Fieldwork Progress Report

Supervisor: School Psychology Fieldwork Competency Evaluation Form

University Supervisor, Field-Site Supervisor, and Fieldwork/Internship Candidate

Responsibilities

University Supervisor

1.

2.

Helps candidates set up an appropriate fieldwork/internship site with a credentialed
school psychology supervisor.

Ensures that candidates understand clearly the field practice hour and field site
requirements defined in CCTC Standard 26 and the CSUDH PPS School Psychology
program competencies.

Schedules university-based seminar class meetings where candidates can present and
discuss specific cases and their fieldwork experience and receive guidance and feedback.
Observes the candidate working on-site and provides relevant feedback.

Meets with on-site supervisors to evaluate formative progress of candidates and to
problem solve any difficulties regarding the candidates or their assignments.
Communicates information to candidates and their field-site supervisors regarding CCTC
hour and competency requirements, program policies, and fieldwork requirements.

Field-Site Supervisor (meets with fieldworker/intern 2 hours per week)

1.

4.

5.

Helps candidates devel op fiel dwork/internship experiences to meet the CTC and School
Psychology program requirements.

2. Monitors and reviews the work of the candidates and provides appropriate feedback.
3.

Communi cates with the university supervisor about the strengths of candidates and areas
in need of remediation.

Contract with candidates and the university supervisor to remediate candidates major
deficit aress.

Evaluates the progress of candidates and ensures that all hour and competency
reguirements have been met.

Candidate
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1. Attendsthe university fieldwork/internship meetings.
Isat field-site and participatesin all relevant fieldwork activities.
Consults with other field-site personnel when appropriate (e.g., administrator, counselor,
nurse, teacher).
Carries out assignments provided by the on-site supervisor.
|s open to both positive and constructive feedback.
Iswilling to enter into a contract to remediate identified areas of deficit.
| dentifies personal needs for continuing education.
Displays professional behavior consistent with school and special education laws and
ethical codes of relevant professional organizations.

Wn

N A

School Psychology Program Fieldwork/Internship Hour Requirements
A minimum of 1200 clock hours of field practice within no more than two consecutive academic
yearsis required according to the following standards:

1. A minimum of eight hundred (800) in a (K-12) school setting providing direct and
indirect service to pupils. The assignment shall be provided in at least three settings (preschool,
elementary, middle and/or high school), with a minimum of two hundred (200) clock hours at
elementary and high school.

2. Up to four hundred (400) hours of field experience may be acquired in other settings such
as a) private, state-approved educational programs, b) other appropriate mental health related
program settings involved in the education of pupils; or c) relevant educational research or
evaluation activities.

3. The entire field experience shall be supervised by an experienced practitioner who holds
a Pupil Personnel Services Credential with at least the equivalent of two (2) years of full-time
experience as a school psychologist.

4, Candidates in PPS 585, Fieldwork/Internship for School Psychologists, must take a
minimum of six units of fieldwork. Candidates who do not complete their fieldwork
requirements in two semesters must continue taking fieldwork classes until their requirements
are met.

School Psychology Program Fieldwork/Internship Competency Requirements

Along with the 1200 hours of fieldwork, candidates must demonstrate their competence in
applying psychological theory, legal and ethical principles, and educational and psychol ogical
research. The CSUDH Supervisor: School Psychology Fieldwork Evaluation Form in Appendix
H describes the required candidate performances. Candidates are evaluated by their field
supervisor midway through their first semester on the Intern/Fieldworker Progress Report. This
early evaluation is an attempt to ascertain candidate weaknesses early in their field
work/internship experience so that any needed interventions may be begun.

At the end of each semester candidates are evaluated with the Supervisor: School Psychology
Fieldworker/Intern Evaluation form. All areas specified in CCTC Standard 26 are addressed.
Development and implementation of prevention aswell as intervention programs for individuals
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and groups of pupils are evaluated on items; 2.1, 2.1, 3.1, 3.3, 3.8, and 3.9. Consultation (with
school staff and parents) is evaluated on items: 3.1-3.10. Counseling, (individual, group, class
and crisis with pupils and parents) is evaluated on 2.3-2.6. Screening and assessment is
evaluated on 1.1-1.14. Coordination of resources and programsis evaluated on: 3.2, 3.6, 3.7,
4.4, and 4.5. Interdisciplinary team membership is evaluated on: 3.1, 3.2, 3.3, and 3.8.
Assessment of instructional and behavioral interventions effectiveness for individuals and groups
of pupilsisevaluated on: 1.11, 1.3, 1.4, 1.5, 1.10. Work with pupils from diverse
socioeconomic, ethnic, and cultural back grounds is evaluated on: 1.6, 3.10, and 6.4.

Professiona development (professional conferences and in-service training) is evaluated on 4.1,
4.2 and 4.3.

Additionally, The Supervisor: School Psychology Fieldworker/Intern Evaluation form addresses
all CCTC school psychology specialization standards. Standard 17, Psychological Foundations
isaddressed by items. 1.9, 3.4, 3.4,5.1, 5.2, and 5.3; Standard 18, Educational Foundationsis
addressed by items: 3.2, 3.5, 3.6, 3.7 and 6.4; Standard 19, Legal, Ethical and Professional
Foundations is address by items: 1.1, 3.3, 3.8; Standard 20, Collaboration and Consultation is
addressed by items: 3.1 —3.10; Standard 21, Wellness Promotion, Crisis Intervention and
Counseling is addressed by items. 2.1 —2.6; Standard 22, Individual Evaluation and assessment
isaddressed by items: 1.1 —1.14, 3.3, and 3.9; Standard 23, Program Planning and Evaluation
isaddressed by items. 4.4,4.5,4.6,4.7,5.4, 3.1, 3.8 and 1.10; Standard 24, Research,
Measurement and Technology is addressed by items. 5.4,5.5, 3.9, 4.6 and 4.7.
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School Psychology Specialization Standards
111 Experience

Standard 27
Determination of Candidate Competence

Prior to recommending candidates for a School Psychology Credential, one or more persons who
are responsible for the program determine that candidates have satisfied each professional
standard. This determination is based on thorough documentation and written verification by at
least one district supervisor and one institutional supervisor. Candidates have also documented
that they have earned an appropriate graduate degree from an accredited institution of higher
learning.

e To what degree does the program have effective procedures to track and monitor candidate
completion of credential requirements and all competency standards?

Monitoring Candidate Completion

Prior to recommending each candidate for a Pupil Personnel Services Credentia in School
Psychology, the university supervisor and the field-site supervisor(s) must verify in writing that
al credential hour and competency requirements have been met.

Candidates are first evaluated by their field supervisor midway through their first semester of
fieldwork/internship on the Intern/Fieldworker Progress Report. 1f major areas of knowledge or
skill deficits are identified, a specia contract for improvement may be created between the
university supervisor, the field-site supervisor, and a candidate to remediate the deficit areas
early intheir field experience. At the end of each semester or at the end of placement with a
given supervisor, candidates are evaluated with the Supervisor: School Psychology
Fieldworker/Intern Evaluation form. University supervisors, also, communicate with field
supervisors on the phone and during visitsto the field sites. Additionally, university supervisors
review the candidates evaluations and fieldwork requirements individually with the candidates
each semester as well as within the supervision class setting.

e To what extent has a systematic summative assessment been completed of the
candidates’ performance by at least one district supervisor and one institutional
supervisor?

Assessment by District and Institutional Supervisor

A systematic summative assessment is completed of the candidates’ performance each semester
by the district supervisor or at the end of placement with a given supervisor. The evaluation
form requires field-site supervisors to rate the candidate for each individual competency using a
scale of 1-5; 1= Low Competence to 5=High Competence when compared to others at the same
point in their training. (Please see Appendix H-Supervisor: School Psychology
Fieldwork/Internship Evaluation Form.) Candidates must demonstrate average to above average
competence in all areas before they are recommended for a credential. In addition to the
competency evaluations, field-site supervisors are required to sign and date afinal letter (in the
Pupil Personnel Services Candidate Handbook) to verify that 1200 hours of fieldwork have been
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completed and that fieldwork hours have related specifically to the competency performances
required by the School Psychology Pupil Personnel Services Program.

The university fieldwork supervisor evaluates each of the required fieldwork/internship activities
and signs the candidate evaluation form after reviewing the activity logs of candidates to ensure
that all fieldwork requirements have been met. (See University Supervisor Evaluation Form in
Appendix H.)

o To what extent does the assessment encompass the skills and knowledge necessary for
professional competence and is it based on documented procedures or instruments that are
clear, fair and effective?

In what manner do individuals responsible for the program, who have access to information
on the competence and performance of candidates; use that information to recommend
candidates for credential?

Assessment of Necessary Skills and Knowledge and Candidate Recommendation

The Supervisor: School Psychology Fieldwork/Internship Evaluation Form is clear, fair, and
effectivein its use of ascale of 1-5 (1=Low Competence to 5 =High Competence when
compared to others at the same point in their training) to evaluate the areas designated by CCTC
for field experience. Theinclusion of the directive that candidates be evaluated, based on a
comparison of others at the same point in their training, is especially important for fair
evauation. To further ensure fairness, multiple measures will generally be available to evaluate
each candidate, since each supervisor completes an evaluation each semester and candidates will
generally have their field experiences at three or more different sites.

The Supervisor: School Psychology Fieldworker/Intern Evaluation form addresses all
fieldwork/internship CCTC activity requirements from Standard 27. The development and
implementation of prevention as well as intervention programs for individuals and groups of
pupils are evaluated on items: 2.1, 2.1, 3.1, 3.3, 3.8, and 3.9. Consultation (with school staff and
parents) is evaluated on items: 3.1-3.10. Counseling, (individual, group, class and crisis with
pupils and parents) is evaluated on 2.3-2.6. Screening and assessment is evaluated on 1.1-1.14.
Coordination of resources and programsis evaluated on: 3.2, 3.6, 3.7, 4.4, and 4.5.
Interdisciplinary team membership is evaluated on: 3.1, 3.2, 3.3, and 3.8. Assessment of
instructional and behavioral interventions effectiveness for individuals and groups of pupilsis
evaluated on: 1.11, 1.3, 1.4, 1.5, 1.10. Work with pupils from diverse socioeconomic, ethnic,
and cultural back groundsis evaluated on: 1.6, 3.10, and 6.4. Professional development
(professional conferences and in-service training) isevaluated on 4.1, 4.2 and 4.3.

Additionally, The Supervisor: School Psychology Fieldworker/Intern Evaluation form addresses
all CCTC school psychology specialization standards. Standard 17, Psychological Foundations
isaddressed by items. 1.9, 3.4, 3.4,5.1, 5.2, and 5.3; Standard 18, Educational Foundationsis
addressed by items: 3.2, 3.5, 3.6, 3.7 and 6.4; Standard 19, Legal, Ethical and Professional
Foundations is address by items: 1.1, 3.3, 3.8; Standard 20, Collaboration and Consultation is
addressed by items. 3.1 —3.10; Standard 21, Wellness Promation, Crisis Intervention and
Counseling is addressed by items: 2.1 —2.6; Standard 22, Individual Evaluation and assessment
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isaddressed by items: 1.1 —1.14, 3.3, and 3.9; Standard 23, Program Planning and Evaluation
isaddressed by items. 4.4,4.5,4.6,4.7,5.4, 3.1, 3.8 and 1.10; Standard 24, Research,
Measurement and Technology is addressed by items. 5.4,5.5, 3.9, 4.6 and 4.7.

The university fieldwork supervisor evaluates each of the required fieldwork/internship activities
and signs the candidate evaluation form after reviewing the activity logs of candidates to ensure
that all fieldwork requirements have been met. (See Appendix H- University Supervisor
Evaluation Form.) The university fieldwork supervisor communicates with the program
coordinator and the candidate's advisor as afinal check to ensure that all coursework and
fieldwork requirements have been met and are recorded. After al program requirements have
been verified, the candidate is sent to the School of Education Credential Analyst, who conducts
afinal program review and guides the candidate through the credential application process.

To what extent does the program seek independent assessment of the knowledge and skills of their graduates,
such as through the National School Psychology Examination (Praxis 11) as administered by Educational
Testing Service (ETS), employer evaluations, or client satisfaction surveys or both?

Independent Assessment by Employers, Graduates, and Advisory Committee

The program coordinator in consultation with the program faculty is responsible for monitoring,
evaluating, and improving the credential program. The evaluation design includes the following
five independent sources of information:

Candidate End of Program Self-Evaluation Form

Supervisor: School Psychology Fieldwork/Internship Evaluation Form
Pupil Personnel Services Survey

Graduate Follow-Up Survey

Employer Follow-Up Survey

In addition to the objectively rated program competencies, the Pupil Personnel Services Survey
(given to members of the PPS Advisory Committee) and the instruments for Candidates,
Graduates, and Employers contain narrative questions to enhance our understanding of the needs
of school districts and needed improvement for our programs. Following are the narrative
guestions for the School Psychology Program:

e Inyour opinion, what are the most pressing needs of the School Psychology program?

e Inyour opinion, what were the major strengths of the School Psychology program?

e Inyour opinion, what recommendations could you provide for the graduate program School
Psychology faculty to help each program stay relevant to current practices in the field?

e Inyour opinion, what courses or topic areas, if any, should receive greater emphasis or be
added to the program curriculum for School Psychology?

Results of the evaluation are shared with the PPS Advisory Committee. Suggestions for program

improvement are used to form the agenda and are discussed at the meeting. Subsequent
improvement is greatly influenced by the evaluation and feedback from these courses.
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