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Abstract

This report is an examination of the University's efforts to pursue WASC Core Issues of Diversity and Civic Engagement, specifically California State University Dominguez Hills’s promotion of meaningful interaction across cultures, and values that enhance service-based learning activities, also referred to as "CommUniversity."  The report presents three methods of inquiry used to evaluate the effects of campus goals in these areas.   First, a review of literature on diversity's relevance to civic engagement and successful approaches to developing cultural competence provides consideration of what will be needed in the future to accommodate a population of increasingly diverse backgrounds.  Second, a survey and analysis of on-line responses to the CSUDH learning environment generates insights on our efficacy.  The survey provides measurable attitudes on diversity and civic opportunities in opinions from a sample of students; its focus is academic and community-related activities. A third feature of the report is a visual reference of ethnic, racial, age and gender diversity, a film depicting the unique composition of our student body. The DVD, "A Vision of CSUDH," is also a historical document containing 45 minutes of interviews and commentary from students and educational leaders in the CSUDH community; it offers a multimedia approach to evaluating the University's pursuit of its Core objectives and a model for expanding potential teaching, training, and advertising tools.

I. Introduction

A review of literature on diversity and civic engagement, coupled with the results of a Fall 2005 survey of students, begins the process of linking diverse cross-cultural, intellectual, and meaningful exchanges at Dominguez Hills with where and how Student Success occurs.  Our answer (and that of students) principally, is in the classroom.  This is where most indicated they "experienced" the diversity available at a campus where notions of minority and majority complicate traditional meanings. As college campuses across the country strive to mirror a picture of the global village at their institutions, the meeting or lecture hall represents the optimal setting for diverse exchanges advocated in academic journals
 and by a growing field of social scientists and authors.  

Compositions of diversity vary with respect to race, ethnic origins, and group interests.   Diversity at one site might indicate a high percentage of international students at a college of 500 women,
 while at a large institution it reflects a significant population of, perhaps, military veterans.
  The wide adoption of the term, however, generally signals notions of racial parity, with the goal of social harmony. 

An overview of studies at CSUDH examining diversity indicates vigorous momentum is underway to maximize its impact on our service population of students and the surrounding community.  Our reputation as one of "the most diverse institutions" in the country has drawn well-deserved attention.  In a campus study conducted in 2001, the recommendation for the need to promote "Student Success" was intrinsic to cultivating CSUDH's diverse population.
   Citing an "overall goal for Dominguez Hill’s Diversity Scorecard…to increase graduation rates for target group students,"  the study emphasized "improving access, retention, institutional receptivity and excellence for underserved minority group students."

 
Developing measurements of how diversity contributes to academic success, ones that allow decision-makers to chart institutional progress, deserves not only campus-wide examination from the survey and film, as some reflection on dialogues about diversity in the academy.  Studies on academic effectiveness draw attention to inclusiveness, creating cross-cultural experiences and meaningful interactions as a vital part of a 21st century education.   "Diversity tests the moral commitments of a democracy," writes Caryn McTighe Musil, senior vice-president of the Office of Diversity, Equity and Global Initiatives.
  As leaders in Higher Education formulate ways for incorporating awareness of international and civic affairs, two scholars from the University of Nebraska posit that there is no substitute for faculty to become engaged in service-learning efforts that explore diversity beyond conceptual principles.

Quality service-learning courses attract students and provide meaningful community engagement only when faculty members construct appropriate service-learning projects--that is, when they understand the concept of partnership and reciprocity, approach community-based work in a spirit of inquiry, and integrate community-service experiences with course learning goals.

 Establishing linkages to how interactions improve Student Success is a principle feature of the survey of students in which they conveyed their comfort, access, and outlooks about working with others.  This process of going beyond recognizing where diversity exists and proving it has benefits to education-- professional and career achievements--builds a powerful statement of how a diverse institution offers uniquely potential successes, ones that are unavailable where diversity is not prevalent.  It also strengthens emergent policies mandating access to Higher Education for diverse populations.  
Academic arenas are where human beings have the best chance of learning how to cope with the changes that are immanent in a dynamic world. Studies and projections about what education settings will need to provide in the next ten years are unequivocal in their suggestion that institutions should accommodate social diversity.
  A November 2005 survey of experts conducted by The Chronicle for Higher Education highlights key points of consideration, including expectations for small liberal-arts colleges, growing and shrinking facets of enrollment, and expectations for America's global position in attracting foreign students.  Without hesitation, the recognition that enrollments will be increasingly racially diverse is apparent.  "We also have an idea of what that new wave of students will look like," proposes Richard Byrne.  "The number of white high-school graduates is predicted to fall from more than 1.77 million in 2005 to 1.58 million by the end of the decade."
  This will not mean that fewer students will pursue Higher Education, but that a shift in racial composition will occur.  "The number of black, non-Hispanic high-school graduates will rise slightly… but will be far outpaced by growth in the number of Hispanic high-school graduates."  While the number of potential college-bound black students will rise nearly 8400, potential college-bound Hispanic students will rise by 188,000.
   Gordon Davies, director of a post-secondary policy institute advises institutions to make adjustments in terms of their traditional aims, civic concerns, and cultural challenges.
  Adult literacy is a priority in preparing a work force that meets employers’ essential needs.  Universities must also be willing to adequately serve students whose families do not have a tradition of formal educational training.  

Small colleges, some agree, are in a position to benefit from increased diversity.  Rising concerns about financing the increasing costs of a college education and the notion of professional advancement are at the crux of how more and more students will make their decisions about pursuing education.  "As the national applicant pool grows more diverse, more first-generation college students and non-native speakers of English than ever before seek the comfort of small, tight-knit campuses and the one-on-one relationships with professors that such colleges offer."
  The work involved in creating learning environments that serve student success, according to Jess H. Lord, Dean of Admissions at Haverford College, means that it is vital for administrators to "start discussing the larger social agenda."  It also means advertising the long-term value of a liberal arts degree and the merits of a well-rounded background in the market place.  One marketing specialist argued that "Gen Xers will be less likely to spend if you don't show them the value."

Making the University experience more appealing means that leaders in education will have to change perceptions about its relevance.  National polls indicate that today's freshmen are increasingly career-minded and "less interested in a comprehensive educational experience than ever before."
  This may mean that extra-curricular activities, cultural festivals, theatre, sports, and recreation events will become less a focal point of the overall student encounter. A majority of students at Dominguez Hill exemplified the phenomenon of wrestling with schedules that limit their participation in these activities (see survey results in section IV below).  

American colleges are also confronted with new challenges in the next decade with bringing international students to their campuses.  When more stringent visa policies emerged after September 11th and there was a decrease in students from other countries during the 2003-4 academic year, speculation increased over whether U.S. foreign relations would damage the nation's ability to welcome foreign students to its campuses. There is a fear that if trends in restrictions continue, America's share of foreign students might drop significantly, from a high in 2003 of 586,323 (28 percent of the worldwide total), to less than 10 percent by 2014.
 

II.  Methods and Materials:

a.  Survey of Students

Some of the obstacles and issues outlined in the literature served as the basis for constructing questions in an on-line survey (see section III. The Data located in Appendices).   Sixty questions were constructed to examine the contexts in which students engage in meaningful exchanges across cultures.  Students received electronic invitations to take the survey and were offered incentive discounts and coupons.  The survey inquired about their individual status, experiences, levels of involvement in class and extra-curricular activities, and opinions about assistance from campus employees (faculty and staff).  It asked for their perceptions of campus organizations and events, and to rate off-campus associations for their diversity.  

The Office of Institutional Research also supplied a list of questions used in a campus survey conducted by Pete VanHamersfeld in 1993.   Many similar questions were incorporated in the current survey with the goal of having comparisons from earlier results.  The survey was composed of five sections, and included a segment for specific comments on what students believe will improve and enhance their experience.  It was made available electronically during October and November 2005. 

b.  DVD Interviews

Unlike the survey, the DVD contains scenes of the campus alongside interviews that are primarily student-centered, including comments from several graduate students and alumni. Students provided responses to questions while traveling to or from class along the vendor walkway, and in some cases, in lengthier individualized segments.  Most indicated that they were transfer students and were thus able to compare diversity at CSUDH with other colleges. Notes from faculty and staff on supporting diversity in classrooms and through activities supplement the narrative.   Pointed questions on perceptions and campus experience were composed to address "interactional diversity," a highlighted area of interest for the WASC Task Force.
 These comments allow specific personalized perspectives, where individual voices describe their interpretations of campus diversity.  

IV.  Data Analysis:

While racial identity allows one approach for reasonably assessing collective and cultural attitudes, analysis of the survey materials considered broader layers of diversity, including, gender, age, religious/philosophical ideas, and career interests. Cross-tabulation of the results allowed examination and observance of group attitudes. Of the more than 1500 people who visited the on-line survey website, approximately half (759) provided complete and partial input.  Seventy-nine percent of the respondents were women; 34% identified as Latino/Hispanic, 28% identified as African American, and 18% identified as white. The highest number of responses were from 20-24 year-olds (34%), with the next highest coming from 25-29 year-olds (20%).  Sixty percent of the sample were transfers from either a two or four-year college; the majority were juniors and seniors who  described themselves as Christian, with liberal to moderate political views.  

Classroom and Faculty Related Interactions

Overall, the survey and interviews of students indicated that campus arenas for encountering others of different backgrounds occurred in the classroom environment. Fifty-five percent of students' reported experiencing fairness in terms of faculty and classroom-related interactions (Question 25), and disagreed that race matters when getting help from professors (Q26). Only 1 out of 6 students believed race was a factor in getting assistance.  Very few students say that not all racial groups and both genders are equally respected on campus (Q30 and Q31), but because a quarter of the respondents were neutral on these points, there seems to be ambivalence about this.

Students see the classroom as a place for meaningful cross-group interaction (Q8).  This is bolstered by questions 7 and 9, which say that they have little interaction outside of class.  Questions 12 and 13 probed cross-race interaction specifically on campus, with some basic results: cross-group interaction on campus happens in class, not outside of class, but there is more cross-group interaction away from campus (Q14). No major differences appear between racial groups on interactions within class (Q12), though black students were less likely to report the highest level of meaningful interaction in class.   

Large majorities of students think the atmosphere for discussing racial and gender issues in the classroom is good (Q21, Q22), however, only a quarter of students agree that their opinions have been influenced by discussion about these issues (Q28 & 29). Their answers appear to declare that evidence of diversity does not take the place of a vibrant discourse on the subject, and that there still is not enough of it.

Academic and Student-Life Related Interactions


Next to classroom activities, campus celebrations provided the most frequent opportunities for students to consider racial and cultural differences.  Few, however, suggested that societies and organizations organized around student involvement were within their sphere of access. All of these activities, with the exception of fraternities and sororities, hold a reputation among students for creating meaningful interaction (Q41-48). Six in 10 students say they are satisfied with multicultural opportunities, but 3 in 10 answered neutral to question 32.   Only 1 in 10 are not satisfied.  

Few students report that they receive help from those who are in their same group (Q24), but nearly 4 in 10 answered neutral to the question.   Only a small number of people say that the people giving them help are from one group (Q24), but of those who did, about 3 times as many were black than white (with Latinos in between).  

There appear to be no differences between racial groups in participation in informal study groups outside of class (Q9), or participation in informal discussions with faculty in office hours outside of class (Q11).  White students are more likely to be in the category of never going to the library (Q6). 

Diversity Related Discourses 

The good news was that students reported a high degree of interaction and awareness of racial integration in their campus experiences, and a high degree of interaction in job-related activities.  A huge majority of students claim comfort in socializing with racially different students (Q19), yet there was a noticeable increase in discomfort about dating (Q20). This reluctance is related to perceived pressure from others (Q23). There was virtually no ambivalence or discomfort among the small number of Asian Pacific and American Indians respondents on socializing with, or dating others. 

African Americans felt the highest degree of ambivalence about being respected (Q30) with 30% answering neutral, yet they were more apt to report being very comfortable talking about race with other races (Q15) and with people in their same group (Q16).  Blacks were more likely to report seldom or never having meaningful interactions off campus. A majority of the respondents cited off-campus jobs as the arena in which they have the most frequent meaningful interaction (Q50).

About 5 of 6 students (84%) report themselves comfortable or very comfortable talking about race with members of own group (Q15). By contrast, about 65% indicated that they were at these same levels of comfort in talking about racial issues with members of other groups (Q16). This gap represents a significant drop in comfort for cross-group conversation, but it is worth noting that 2 out of 3 students reported being more comfortable than not, in talking about this topic.  They also appear to be a bit more comfortable discussing gender sensitive subjects (Q17, Q18). 

Other Diversity Dynamics
Small differences exist between whites and others on the percentage of people who went to school for economic reasons (Q3).  One out four Latinos, one out of six blacks, and one out of twelve whites claim their motivation for attending college was economic. Asian Pacific Islanders were more likely to indicate personal growth as a reason for attending college, with 60% interested in securing a professional position; nearly half of all Latino and Asian respondents said they attend CSUDH for professional advancement. 

About twice as many whites as others say they are politically conservative (Q5), and fewer whites are undecided about their religious affiliation (Q4). Twenty-one percent of foreign-born students identified as Atheist.  Latino and Filipino students were decisively (70%) Catholic, and African Americans reported being 61% "other Christian."  Of the groups with significant numbers of respondents, Black students also reported the highest involvement in off-campus civic and political activity. (Native Americans respondents were more likely to report this same level of involvement, but there were only three Native American respondents to the survey).

Latino students constituted the largest number of respondents, though rarely did this majority register significant differences from blacks or whites.  On many questions, Latino views were close to white and black opinions, though not typically in the center. Latinos were least inclined to report never interacting with others in the classroom (Q12), and were the highest percentage of those who felt their group was well-integrated on campus (Q27). 

Students forty years and older also did not indicate specific group attitudes that differed from younger students.  They were among the highest to express neutrality on the question of racial respect (Q30), and with their satisfaction of multicultural prospects (Q32).  All Native American participants (3) answered neutral on this question; 81% of Asian Americans expressed satisfaction with multicultural opportunities.

Males and females also seemed closely aligned on many responses.  Men were slightly more satisfied with racial discourses; they reported being influenced by discussions on campus and being more comfortable dating or socializing with other racial groups.   Surprisingly, very few comments from the respondents focused on gender-related differences.  After interviewing the Program Coordinator for Women Studies,
 who recommended that diversity initiatives incorporate more child-care hours, we were eager to see if students would voice gender-specific needs.  
Our summary of many variable cross-tabulated results and perusal of comments from 282 students, instead noted an emphasis on academic issues they consider important to success, and less stress on personal accommodation.  The schedule of classes was an incredibly strong theme which some felt should take precedence over social concerns.  Others made references to evening classes that limit their involvement in activities as a source of frustration.  One student charged that the survey questions were directed at "day-time students" who do not have the "luxury of leisure time in which to socialize before or after classes."   Another wanted to have the chance to participate in Sororities/Fraternities, and felt "older students have expressed an interest only to be ignored."  Several felt that those taking classes late in the day or evening face exclusion.  Some asked for late night and weekend programs.

A major portion of the comments articulated a desire for multicultural programs. Suggestions in this area ranged from having weekly or monthly events such as film festivals and mixers, to creating large-scale all-inclusive cultural programs. Increase advertising, offered one; another did not seem to know about the range of activities offered (such as one student's desire for weekend multicultural camping).  Many cited their satisfaction with current programs and called for expanding what exists.     


Interaction needs reinforcing as more than a few voiced their disconcertedness over their perceptions that select groups receive special treatment.   A fair amount of angst was conveyed about the nexus between students' time restrictions and their own initiative in pursuing diverse interactions.   An anthropology major wrote what appeared to be the best the maxim for the University’s provision of diversity and civic engagement—with courses that gravitate toward these objectives:  "I think most of my experiences with diversity have been classroom based, meaning that I learn about others from what I learn in the classroom and apply my knowledge to meet people of different cultures."  

V.  Conclusions and Recommendations:

1)  What is Working Well 

There are optimal outcomes for Dominguez Hills in the survey and interview reports.  It appears that discrimination is not part of classroom environments, and most students feel they and their group are both well integrated and respected on campus. Racial diversity among students seems to function at satisfying levels, perhaps, more so than at other Universities.  Racial segregation seems uncommon as few students report getting help from their same group.  There also appears to be no differences between racial group participation in informal study groups outside of class, and that these are racially mixed.  

Students feel equally welcomed to talk to professors and there are no indications of major differences in opinion between racial groups on having informal discussions with faculty in office hours outside of class (Q11).  Because a wide majority claimed to be comfortable socializing with racially different students (Q19), CSUDH appears to have met and/or excelled in adhering to standards of inclusion and participation.

It is important to be clear about what is working in order that all aspects of the University can promote it in a clear and honest way. Dominguez Hills can provide leadership for other institutions in making diversity an integral part of learning, cooperation, democratic values, and academic performance.  Much of the responsibility for what students learn rests with campus leaders and the degree to which the University, in general, is committed to heralding a community that shares a “multicultural identity.”  The potential impact on students of the ways in which institutional leadership influences their identity is illustrated by one.  Andrew Riggle had developed a sense of his global relationship to others after extended exposure to people from around the world while living in a residential hall at the UC Berkeley International House.  He remarked “"I may no longer live at I-House, but I-House will always live in me."

In the age of technical access, CSUDH could become champions of visible and effective applications of diversity--the strengths it imparts, the ways in which it demonstrates civic interactional models and global citizenship--for other institutions to match.  

With each passing year it grows more obvious that colleges must prepare Americans to deal more competently with people from other parts of the globe.  It's not that educated Americans must become cultural experts.  That is neither practical nor desirable. Experts cannot meet the threat.  Instead, our whole culture must become less ethnocentric, less patronizing, less ignorant of others, less Manichaean in judging other cultures, and more at home with the rest of the world.
  

Providing electronic video and internet programs that reflect our success is a way for Dominguez Hills to address public interest in university education, and to advertise while informing our communities of our attributes as fore runners of diversity.  

2)  Initiatives for University Leadership 

Mandates for infusing diversity into the learning environment are subject to resistance as the notions of where and how these changes will occur point to faculty, administrators, and staff charged with providing outcomes.  As a society, we are no longer able to maintain leadership in a global political economy as simply bestowers of knowledge.   The leadership will need to adopt new models of conversing about diversity, both in and out of the classroom.  Educators will also need to adapt our attitudes on classical/traditional bodies of knowledge, and those who bring a different background and experiences to formal settings. 

In order to be most effective in creating new models for leveraging the diversity on the campus for maximum benefit to the University and its students, Dominguez Hills needs to consider projects that would actively engage its faculty, staff, and departments around this topic. Two ideas are proposed. First, a survey of faculty and departments ought to inquire about their readiness to bring diversity topics into their curricular content, their participation in service-learning for the purpose of furthering civic engagement, and their perceptions of the core meanings of diversity. This faculty/staff survey would do the critical task of soliciting the input of those who most influence student success and perceptions. If the campus is going to make further progress on creating effective models for meaningful interaction, these perspectives will be very important. 

A second suggestion involves the University modeling meaningful interaction around diversity by engaging its faculty and departments. Specifically, as the University endeavors to position diversity as an asset, multiple departments and subunits could be dialogically engaged around a central thematic question related to diversity and the University's future. An example might be: To what extent does each department fully leverage diversity for the benefit of the University? Focus group activity could be filmed and disseminated to encourage other institutions and educators to pursue effective avenues of conversation. By designing and implementing a flexible but cohesive process of learning that calls upon "objective facts" as well as diverse experiences, the University could not only model meaningful interaction on diversity for students, but also get widespread buy-in to our refinements of strategies on how to make diversity an even greater asset. 

3)  Maintaining Historical Relevance

Dominguez Hills may be on the right path with respect to its emphasis on diversity awareness.  Campus programming and events that address diversity in general, and promote civic engagement in particular, are numerous.  Institutional structures are prevalent in terms of offering students a chance to engage in service-learning internships, student organizations, and cultural celebrations.  These are necessary to fostering increased participation among a diverse community and certainly, without programmatic approaches, diversity would simply describe the landscape, though not its "ecosystem" or cohesion.  Diversity has an environmental and structural impact, though research of how meaningful interaction occurs demonstrates that social groups often self-segregate without deliberate exposure to bridges that develop students' understanding and respect of community members.   Self segregation and balkanization left unchecked kindles the Culture Wars that was predicted in the 1990's by scholars who noted a lack of social initiatives designed to build understanding.  We have witnessed disturbing flare-ups in the early part of the 21st century as diverse populations compete for resources, social privileges, and distinction in the cultural politics of a society in which ethnic patterns deem every group a minority.

One of the impediments to reaching a confidence about how diversity impacts student education is our society's admitted sense of mystery around its meaning; we need consensus models for advancing the dialogue.   Frameworks for diversity seem to strive for both a color-blind equality and a specific recognition of all our various attributes.  A Manhattan Beach mom wrote in a local paper that the term, diversity, originally caused her "mind to broaden--expand."
  But in the process of talking it over with others, and joining a diversity panel, she began to develop more narrow versions of what diversity means: mainly, of categorization, group association, and segmentation. "When I originally had expanded my mind to embrace this word, 'diversity', I had a vision of an open field, a wild hillside with vastly different foliage.  It was beautiful."   Perhaps because unlike race and ethnicity, diversity is prone to interpretations--meanings and metaphors--that reach beyond visibly recognized human distinctions in which groups experience privilege or discrimination.  

Conversations and meetings where diversity is examined often leave participants walking away with questions, feeling the urge to start again at a baseline before being able to forge ahead. One CSUDH graduate student (included in the film) drew an interesting distinction of diversity when asked to compare his view of Dominguez Hills with schools he had attended in Europe.  He argued that groups in England did not segregate themselves according to race like social groups here, and that consequently, he saw less diversity in Europe.  

The idea that diversity ought to paint a wide brush of social populations sometimes stymies dialogues that would allow progression on how equitable standards are achieved.  With its primary meaning being derived from "variation" many are not sure how to apply it to populations. In policy circles, however, the term is consistently used in reference to racial (and perhaps gender) difference and discrimination.  Jeffrey S. Lehman, who served on the Law School Admissions committee at the University of Michigan in the 1990's, explains the evolution of a language meant to correct exclusionary practices, and why the admissions board felt the need to explicitly define their standards for diversity.
  In addition to calling for a "mix of students with varying backgrounds and experiences" the admissions board proposed a particular commitment to "racial & ethnic" diversity while observing traditional and rigorous academic standards.  

On-going campus efforts to build diversity at CSUDH are evident in what the students experience.  Previous reports on diversity located in our library and database holdings serve as historical comparative measurements for where and how far the University has come in its promotion of multicultural engagement. A careful inventory of these campus studies would determine the ways that CSUDH has met its burden diachronically.  

During its forty years of growth CSUDH has built a tradition of a "small college" atmosphere that is inherently involved in the surrounding community. It has also maintained pedagogical approaches to instruction--of coaching and interactive participation--that de-emphasize traditional styles of instruction, such as standard lecturing and relaying information.
  Those that recall its early years accentuate its cohesion.

Cattle would enter into the front entrance courtyard of the building, graze for a while, and then exit through the back entrance.  There were strawberry and vegetable fields on Central and Wilmington where you could purchase fresh veggies and fruit…. Students were demonstrating for equal rights -- "Yeah, power to the people."  These were very interesting times, and also a time when we felt like a real family… There were no industry buildings like we now witness.  These were barren lands.

Since graduating its first class in 1967, with 1 male and 3 female students, the campus gender-ratio has tended toward a 60-70% female majority.  CSUDH has undergone urbanizing developments, increased its focus on the inclusion and access of surrounding low-income districts and minorities, and erected structures to accommodate a student body of close to 10,000.  Numerous barometers of change, however, must include an assessment of the changing themes of "diversity," and whether it will remain a measure of race primarily, or incorporate segments of the society that have not previously been considered, such as foreign students, the disabled, and other marginalized groups. 

 Data gathered in the survey here can provide a chart of changes in the experience of students from previous campus surveys. Current avenues for encouraging levels of interactions among students include Diversity Chats, Town Hall meetings, cultural programs, sports and recreation activities, and classroom exchanges.  This latter feature of University life, according to our survey results, is consistently paramount in determining whether the majority of our students engage in multicultural intellectual interactions.  There are many indicators of the institutional presence of diversity at DH.  What remains to be accomplished is formulating ways to reinforce its relevance to civic engagement through coursework, study, and service-learning.  

Academic scholarship continues to offer optimal outlines of what is needed to make diversity a badge of democratic courage rather than a scarlet letter of exclusion.  Narratives on this history cannot avoid connecting it to a violent past of racial intimidation, stereotyping, and unfair treatment of those from minority backgrounds.  Studies of discrimination and race prejudice in higher learning continually promote diversity's healing properties, noting without fail that integration, full participation, and civic interaction does not occur without deliberate mandates. Historian Earl Lewis maintains that "policies designed to insure equitable access to opportunity, produce more civic-minded citizens."
  Part of Dominquez Hills’ character is that it is no longer a question of whether to admit and include various groups into society.  Unfortunately, diversity is not used as criteria for rating the best that colleges have to offer, their curricula, and recruitment efforts.
  If we can link our diverse image with student success, we may be able to change perceptions about the priorities of some colleges that have homogenous racial complexions.  The exploration of diversity hovers over what kind of society we want to produce. Lewis cautions us that "the dilemmas of ethnic integration could prove a vexing and enduring problem for the world" in this new century.
  Institutions of higher learning need to maintain a vision of diversity that reinforces attention to previous struggles and solutions, and models that turn the challenge into opportunities. 







� Contributions to the research, compilation, and analysis of this study include a team of assistants and support from campus personnel, departments, students, and faculty.  The Department of History & Philosophy and the Center for Teaching and Learning were generous with resources and use of facilities.  Student support from Iris Jonas, Johnathan Webb, Claudia Martinez, and Yolanda Rothchilds made enormous difference in our ability to complete the study. A comprehensive list of participants is credited on the DVD.
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�  See monthly magazines such as Diversity Digest, a web-based publication of the American Association of Colleges and Universities.  A comprehensive source of campus practices and resources about diversity in higher education, this site is designed to serve campus practitioners seeking to place diversity at the center of the academy's educational and societal mission. � HYPERLINK http://www.diversityweb.org/ ��http://www.diversityweb.org/�
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