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Student Affairs

Matt Mutchler, Director of Assessment,
Division of Academic Affairs

Wendy Vermeer, Program Review
Panel Chair

Hal Weary, Assistant Professor of Music

Section 5: Staffing

Bill Chang, AVP Enterprise
Applications/Deputy CIO

Wayne Nishioka, Interim AVP Admin &
Finance

Monica Ponce, Director (later Interim
AVP), Human Resources Management

Cindy Romero, Undergraduate
Psychology Major

Section 6: Faculty Development

Daisha Campbell, Undergraduate Political
Science Major

Marisela Chavez, Interim Director (later
Director), Faculty Development Center

Chandra Khan, Faculty Director for
Research Development

Laura Talamante, Professor of History and
Chair, Academic Senate

Drafts were presented to the President, Vice Presidents
and Academic Senate for feedback and comment on
March 1, 2021. Open Forums were held for the broader
campus community April 5-13, 2021, which included
an opportunity to submit additional input via an online
feedback form; recordings of the Forum sessions were
posted online afterward, allowing community members
who could not attend the live sessions the chance to
provide their individual feedback as well. The writing
subcommittees incorporated the collected feedback
into their section drafts in Fall 2021. The final draft was
shared with the Cabinet and the writing subcommittees
in February 2022.

Patricia Arroyos, Administrative Support Coordinator
in the Office of the Provost, provided staff support and
coordinated meetings. The primary editor of the final
report was Michele Dunbar, Integrated Assessment and
Accreditation Specialist in the Office of the Provost.

Report Preparation

Donna Cruz designed the final layout and formatted
and prepared the document for upload.

List of Topics Addressed in this Report

These are the topics the Commission asked us to address
in this Interim Report:

Update WASC on the strategic planning
process and its implementation including
progress on the physical development of the
campus. (CFR 3.4, CFR 3.5)

Continue to build institutional capacity

for collecting, integrating, analyzing, and
disseminating data among key stakeholders
for decision-making purposes. (CFR 4.1,
CFR 4.2)

Continue to develop and implement
financially sustainable faculty hiring and
allocation plans. (CFR 3.1, CFR 3.4)

Strengthen evidence-based approaches
to curricular and co-curricular program
assessments and reviews. (CFR 4.3, CFR 4.4)

Explore models to optimize staffing across
key units in order to achieve strategic goals.
(CFR 3.1, CFR 3.2, CFR 3.3)

Identify sustainable approaches to support
the pedagogical and scholarly development
for faculty (i.e., tenure track, tenured, and
lecturers). (CFR3.2, CFR3.3)

Institutional Context

California State University, Dominguez Hills (CSUDH)
is a comprehensive public university and one of the 23
campuses that constitute the California State University
(CSU) system. CSUDH was founded in 1960 in the
South Bay area of Los Angeles, originally located on

the South Bay’s affluent Palos Verdes Peninsula and
named the California State College at Palos Verdes. In
1965, the University held its first classes at a temporary
location in the California Federal Savings Bank in Palos
Verdes’ Rolling Hills Estates, enrolling approximately

40 students supported by 11 faculty members and
administrators. On August 11, 1965, the Watts Rebellion
erupted in the Watts neighborhood of Los Angeles,
devastating the community and simultaneously focusing
a national spotlight on longstanding racial inequalities
and socioeconomic injustices. In the aftermath of the
Watts Rebellion, now considered by many to be one

California State University, Dominguez Hills 5



of the key turning points in the African American
Civil Rights movement, the University relocated to
Dominguez Hills to provide the area’s racially and
ethnically diverse population with the best accessibility
to a college education.

The University is located in what is now the
incorporated city of Carson, California, 18 miles

south of downtown Los Angeles. CSUDH serves the
South Bay and the greater Los Angeles metropolitan
areas, a geographic region featuring one of the United
States’ most diverse human populations in terms of
race, ethnicity, national origin, and spoken language,
among other sociocultural markers. The communities
surrounding the CSUDH campus reflect these regional
demographics, as do the Dominguez Hills’ student
demographics. Over time, the University has articulated
and clarified its values, mission, and vision with an
intentional focus on serving a profoundly heterogeneous
population with ever-increasing success.

Under the leadership of President Thomas A. Parham,
CSUDH currently serves approximately 17,000
undergraduate and graduate students. CSUDH is one
of the most diverse public universities in the western
United States, with a student body that is 70.5%
Hispanic/Latinx; 11.5% Black/African American; 6.9%

White; 8.4% Asian/Pacific Islander; 0.1% American
Indian; and 2.6% two or more races. Further, 51% of
CSUDH undergraduate students are first-generation
college students. CSUDH’s student body, faculty, and
staff reflect the social, economic, and cultural reality of
the twenty-first century global marketplace.

CSUDH is composed of six divisions and five academic
colleges offering both undergraduate and graduate
degree programs.

1. Office of the President
2. Division of Academic Affairs

College of Arts & Humanities

College of Business Administration &
Public Policy

College of Education
College of Natural & Behavioral Sciences

College of Health, Human Services,
& Nursing

College of Extended and
International Education

University Library
3. Division of Student Affairs

California State University, Dominguez Hills 6
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4. Division of Administration & Finance
5. Division of University Advancement

6. Division of Information Technology

The University mission is to provide education,
scholarship and service that are, by design, accessible
and transformative, serving students who seek academic
achievement, personal fulfillment, and preparation for
the work of today and tomorrow.

The 346-acre CSU Dominguez Hills campus boasts
1,035,738 square feet of facilities situated in a mix of
modern and contemporary buildings, built between
1967 and 2021. Facilities with a diverse mix of
architecture include a theatre lecture hall, student union
and dining, the Leo F. Cain library, a gymnasium and
state-of-the-art sports facilities. New buildings include
the Science and Innovation building and the Instruction
and Innovation building, as well as a new third phase of
student housing.

The main CSUDH campus also houses the

California Academy of Math and Science (CAMS),

a comprehensive public, four-year high school that
seeks to diversify and increase the nation’s pool of
graduates in mathematics and science. CSUDH
partners with the Academy through programs that offer
college-level courses to CAMS students at a nominal
cost. In addition, the South Bay’s Dignity Health

Sports Complex is situated on 125 acres of the CSU
Dominguez Hills campus and features state-of-the art
stadiums and facilities for soccer, tennis, track and field,
cycling, lacrosse, rugby, volleyball, baseball, softball,
basketball, and other sports.

The University’s offsite facilities include the CSU
Dominguez Hills Center for Orthotics and Prosthetics
(O&P), a 12,000-square-foot custom-built facility
located in Los Alamitos, California, that includes
classrooms and several laboratory spaces. Faculty and
students in the O&P program also have the opportunity
to rotate into Veterans Affairs prosthetic, orthotic, and
other medical clinics to enhance their patient care skills.

California State University Dominguez Hills was

first granted a two-year initial accreditation by the
Accrediting Commission for Senior Colleges and
Universities of the Western Association of Schools and
Colleges (WASC/WSCUQC) in 1964. Upon completion
of the campus visit, CSUDH was fully accredited by
the WASC Commission in 1968. The last WSCUC
Educational Effectiveness Review was conducted in

Report Preparation

2018, when CSUDH’s accreditation was reaffirmed
for 10 years.

A number of CSUDH programs are accredited by

other agencies in the specialized fields, including the
Association to Advance Collegiate Schools of Business
(AACSB), Accreditation Board for Engineering and
Technology (ABET), American Chemical Society
(ACS), National Council for Accreditation of Teacher
Education (NCATE), California Commission on
Teacher Credentialing (CCTC), Commission on
Collegiate Nursing Education (CCNE), National
Association of Schools of Music (NASM), National
Association of Schools of Theatre (NAST), Accreditation
Council for Occupational Therapy Education (ACOTE),
National Association of Schools of Public Affairs and
Administration (NASPAA), and others. B

California State University, Dominguez Hills 7



Update WASC on the Strategic Planning Process and
its Implementation Including Progress on the Physical

Development of the Campus
(CFRs 3.4,3.5)

These state-of-the-art facilities are the culmination of decades of work, but we aren’t

done yet. CSUDH will continue to grow and prosper, blossoming into a model urban

university that serves its students and its community.

— Dr. Parham, CSUDH Grand Opening of Three Buildings, October 15, 2021

Updates on Strategic Planning Process
and its Implementation

The strategic plan that was in effect during our last
accreditation review expired in 2020. That year,
President Parham charged the Strategic Planning
Steering Committee (SPSC) with leading the campus
through a collaborative, inclusive, and transparent
process to define who we are as a campus community,
where we need to go, and what steps we need to take in
order to establish CSUDH as a nationally recognized
model for a public, metropolitan university. The SPSC is
co-chaired by Dr. Kim Costino, Dean of Undergraduate
Studies, and Dr. Matt Smith, AVP of Student Life.

During the Fall 2020 semester, the SPSC met weekly
to analyze accomplishments from the last strategic
plan and cull any lessons learned from that process, to

engage collaboratively in ideation activities related to
envisioning CSUDH as THE model for a metropolitan
university, to conduct a SWOT analysis, and to
develop a timeline and work plan (see Appendix 1A).
We contracted with Emeritus Consulting Group
primarily to help us in analyzing the data we collected
from our campus constituents and to ensure that the
campus developed a plan that was aspirational, but
also implementable and assessable.

During the Spring 2021 semester, the SPSC launched
the Strategic Planning website (see Appendix 1B) and
collected campus-wide feedback through an online
survey and 37 small focus group meetings with faculty,
staff, students, community members and alumnae.

Both the survey and focus groups centered on the
following questions:

California State University, Dominguez Hills 8
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» What are our areas of greatest strength and
promise?

»  What currently makes this university
truly distinctive in relation to peers and
competitors?

» What will CSUDH need to do to create
an innovative, equitable and inclusive
environment for all?

» What are the major forces, trends or issues
- in higher education, in our state, our
system, and our region - that will affect the
future of our university?

» What are our greatest opportunities to
enhance quality and to carve out a place for
ourselves that will lead to distinction and
serve our community?

Based on the analysis of the responses to these questions
and other relevant data (e.g., our most recent WSCUC
report, National Survey of Student Engagement (NSSE)
data, regional demographic data, and employment

job growth projections in the area), the SPSC drafted
revised Mission, Vision, and Values statements,

Recommendation 1

identified six strategic commitments that might form
the center of the plan, and drafted two ambitious

goals for each theme. The proposed changes were
initially shared at a campus-wide Town Hall meeting

in February 2021. A second follow-up, campus-wide
survey was then distributed to get feedback from
campus constituents on the revised mission, vision, and
values statements and the five identified themes related
to who/what CSUDH should aspire to be and what the
priorities should be. The survey also asked them to rank
the draft goals in order of importance and to include
any additional feedback they might have. This survey
garnered over 500 complete responses and 1000 partial
responses. Based on the collected responses, the SPSC
met in subcommittees over Summer 2021 to refine the
goals, key activities, and benchmarks for each of the
strategic commitments, and to prepare a complete draft
for the Presidential Cabinet’s review and feedback. This
draft was then shared with campus constituents at the
beginning of the Fall 2021 term, and a final draft was
prepared based on this feedback. Also in Fall 2021, a
communication and financial strategy to support the
2022-2027 Strategic Plan was developed for launch in

February of 2022.
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Figure 2.1 Science and Innovation building completed March 2020

Updates on the Progress on the Physical The New Science and Innovation Building

Development of the Campus The new Science and Innovation Building is a three-

story instructional building located south of the

existing Natural Sciences and Mathematics (NSM)
building. The new 91,000 Gross Square Feet (GSF)
facility houses teaching and research laboratory space
for Chemistry, Biology, Physics, and CISE (Center for

1. Science and Innovation Building Innovation in STEM Education), including a maker-
space fabrication lab. The building has been situated to
create a landscaped courtyard south of the existing NSM
3. Student Housing Building building, which will link the two buildings and provide
an outdoor space for congregation and collaboration. In
March 2020, the Science and Innovation Building

was 100% complete and within construction budget.
Furniture, fixtures, and equipment were procured,
delivered, and installed during the Spring 2020 semester.

Three major building projects on campus proceeded
on schedule, were completed within the allocated
construction budget and were part of a joint grand
opening ceremony in October 2021:

2. Innovation and Instruction Building

Together, these three projects help cement
CSUDH?s status at the forefront of modern urban
university campuses.

California State University, Dominguez Hills 10
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Figure 2.2 Innovation and Instruction Building, Completed August 2021

The New Innovation and Instruction Building

The Innovation and Instruction Building is a new
four-story structure at the front door of the CSUDH
campus, on Victoria Street at the east side of the main
campus quad. The building has approximately 107,600

GSF of space and is a gateway structure for the campus.

In August 2021, the Innovation and Instruction
Building was 100% completed and within the allocated
construction budget.

The building houses general university and business
school classrooms, faculty/administration offices, and
a café, as well as a university event center with kitchen
support. Classrooms and computer labs range from
25 to 120 seats; the larger classrooms are designed as
active learning environments. Faculty offices, meeting

rooms, breakout spaces, and open collaboration areas
encourage student interaction and collaboration and
enhance the continuous learning environment.

The construction is of braced steel frame on standard
foundation; the exterior materials of the building
consist of plaster, glass, and metal panels with an accent
stone wall in a contemporary architectural style. Glass
curtain wall construction at the lobby and the two main
building entrances on the north and south sides draw
students and visitors into the heart of the building. The
tall slender windows at the classrooms and offices on the
west and south sides are protected with sun shading. An
outdoor venue is a landscaped space on the south side
and will be served by the kitchen as well. A landscape
of trees enhances the building and frames the quad on
which the building edges.

California State University, Dominguez Hills
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Figure 2.3 Student Housing Building, Completed August 2020

The New Student Housing
Building Complex

The new Student Housing Residence Building is a

four-story, 504-bed, dormitory-style student housing

situated in a complex with a one-story Commons
Building. There is approximately 93,607 GSF of
space. The Residence Building includes double,
triple and quadruple bedrooms, shared restrooms,
private bedrooms for eleven Resident Assistants, a
laundry room, study rooms, several small and large
lounges, and a two-bedroom apartment for the
Residential Coordinator. The Commons Building
includes administrative offices, a lounge and multi-
purpose (active) space, mail/package delivery
room, vending area, a convenience store, common
restrooms, study room (passive) for small groups,
and other miscellaneous support spaces such as
trash/recycling pickup.

Site improvements include landscaping, exterior
lighting, building and wayfinding signage, visitor/

temporary parking, pick-up/drop-oft zones, fire lanes,
access for trash collection, an outdoor semi-shaded
seating area, semi-shaded bicycle racks, and a barbeque/
picnic area. The entire project was designed and
constructed to achieve an LEED “Silver” equivalent
rating for energy and environmental performance, at

a minimum. In August 2020, the new student housing
building complex was 100% completed and within the
allocated construction budget.

The Student Housing Building Complex is a self-
support entity and relies on housing rental fees to

cover operations and maintenance. Operating Funds

for the two new academic buildings are allocated by

the CSU Chancellor’s Office to CSUDH for future
maintenance and operations. From the 2021-2022 state
budget enacted on June 28, 2021, CSUDH received

an additional $60 million General Fund over its base
allocation from the General Fund for CSU operations to
support infrastructure improvements on campus. B
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Continue to build institutional capacity for collecting,
integrating, analyzing, and disseminating data among key

stakeholders for decision-making purposes.
(CFRs 4.1,4.2)

If we get the options in front of faculty and administrators, they can be creative in

returning to the [education] cycle and saying, “How do we want to remake this?” It’s that

liberation through technology that | think we need to be more focused on.

In 2018, the Office of Institutional Research and
Planning (IRAP) became University Effectiveness,
Planning, and Analytics (UEPA). The transition
expanded the functions of the office beyond student
data focus, in service to divisions across the campus,
and created a plan to increase staffing. The mission of
the office is to organize, evaluate, assess, and support
improvement to operations, initiatives, and efforts

so that the University can determine how well it is
fulfilling its mission and achieving its goals. The focus
areas for the office include Institutional Research;
Cross-Campus Planning, Budgeting and Forecasting
Support; Academic, Co-Curricular and Administrative
Assessment and Accreditation Support; Planning and
Decision Support; Data Governance, Stewardship,

VP IT/CIO Manriquez, September 1, 2020

Capacity Building and Transparency; and Data System
Development and Maintenance.

The office supports the development of systematic
processes and tools to measure organizational
performance, improve transparency, and build a culture
of evidence-based decision-making. This work can

only be achieved by working in partnership across the
institution, including through institutional research,
program review, assessment, accreditation, workforce
engagement, and planning.

The changes to the office were created in the context of a
shift that occurred in Institutional Research nationwide
and within the CSU system.! The CSU system launched
a second graduation initiative in 2016, Graduate

1 Association for Institutional Research (2016)
Duties & Functions of Institutional Research
https://www.airweb.org/ir-data-professional-overview/
duties-and-functions-of-institutional-research
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Initiative 2025 (GI2025), which included graduation
rate targets for first-time and transfer students for
each campus.

In 2018, the California State University Executive Vice
Chancellor for Academic and Student Affairs shared
recommendations developed by a group of experts to
increase graduation rates while eliminating equity gaps.
These six recommendations have served as a roadmap
for the UEPA office, and they speak to the institutional
capacity building to provide data for decision-making
in WSCUC Recommendation 2. Our response to
WSCUC’s recommendation is organized accordingly
below, with the CSU recommendations serving as
section headings.

Advance Baseline Dashboards to Improve
Student Success

In 2016, CSUDH began experiencing enrollment growth
that was beyond incremental. The campus needed new
kinds of real-time data about students that they could
access easily and share widely. Working closely with
committees and offices across the campus, UEPA has
developed several dashboards and reports that have
influenced processes, decision-making and planning

for student success and beyond (see Appendix 2A). To
better meet the demand caused by enrollment growth,
UEPA created a set of dashboards to support faculty
hiring. The dashboards make tenure density data easily
accessible and transparent, for use in planning new
faculty line proposals that take CSUDH’s tenure density
goal into account (see Recommendation 3 in this report
for a discussion on tenure density). These dashboards
also support broader program, schedule, and budget
planning by Department Chairs, Associate Deans,
Deans, and central leadership, since they incorporate
enrollment, student and market demand, and staff and
space capacity data.

In addition to dashboard data, UEPA delivers ongoing
and ad hoc reports and analyses across campus and
provides support for state-wide initiatives, such as
EO1110 (which removed remedial education), on which
UEPA regularly reports student enrollment and success
in Math and English courses. Other data and analysis
support provided by UEPA include creating models for
multifactor admissions when the SAT was removed;

Recommendation 2

ongoing support toward an enrollment-based budget
model for CSUDH; and leading a Strategic Planning
subcommittee to evaluate the impact of the last strategic
plan, to establish baseline data, and to develop an
implementation plan with metrics.

UEPA provides departments, units, and individual
groups with support in accessing and sensemaking for
data across systems to increase data-based decision-
making. Each semester, UEPA updates Academic Senate
on student enrollment and success. Data presentations
are made at least monthly to the Associate Dean
Committee to share data about student application
funnels, enrollment, impact of course failure (DFW),
attrition patterns, and course demand (e.g., growing
majors and impact of enrollment growth on GE).

Update Assets and Infrastructure toward
Better Data Ecosystem

In 2018, institutional research was performed by one
person; over the next two years, this expanded to an
office of six. The first order of business was to evaluate
the existing ecosystem, visualization tools, methodology,
and ways the team would work together. To support this
work, a team of experts reviewed the existing structure
and plans and delivered a recommendation for a robust
ecosystem along with milestones to create it (Deloitte,
2019). UEPA has achieved several steps toward

creating the ecosystem, including: a year-long process
of upgrading the enterprise student data warehouse

to Oracle BI Apps Student Information Analytics

and Oracle Data Integrator, moving the institutional
research file structure (including 34 years of data)

into a data warehouse, creating systems to automate
data transfer into the data warehouse, resolving data
standardization and conflicts across divisions, and
creating new models to increase efficiency in producing
dashboards and reports. UEPA maintains a contract
with ThoughtFocus, a team that provides support
including data modeling, data warehousing, integration,
and analytics. To increase collaboration and cohesion,
UEPA staff were trained in SQL to serve as the common
coding language for the office. (UEPA has experienced
a competitive challenge in hiring more advanced, in-
house, technical staff, such as a data architect and data
scientists; outsourcing has been the solution thus far.)

California State University, Dominguez Hills 17
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CSUDH is growing and seeks ways to leverage the

best support with state-of-the-art data assets. To this
end, the campus contracts with key vendors to provide
interactive interfaces to the campus community for easy
access to well organized data:

Ad Astra - analysis of scheduling demand
and planning projections

Tableau — dashboard reporting; upgraded to
175 viewer licenses, 25 power user interactor
licenses and developer licenses for analysts
across campus

EMSI/Burning Glass — analysis of student
and market demand, alumni outcomes, and
skills mapping to workforce needs

Now that key baseline dashboards and reports

have been created, as described above, the office is
addressing metadata management, data flow and
business processes, methodology for validation and
documentation, and review of data practices through
an equity and inclusion lens. UEPA is making efforts
to enhance data management and data governance to
establish standards and an infrastructure. The Associate
Vice President of UEPA attends weekly meetings with
other institutional research leaders across the state

to stay abreast of developments, trends, needs, and
best practices.

Align Technology Resources for
Student Success

The campus is addressing the challenge posed by
multiple data sources and technology tools and is
working to align these through the collaboration of
various campus stakeholders. This is often facilitated by
UEPA personnel, who have both the technical and data
content/usage knowledge to bridge the translational gap
between IT and content users (UEPA is a department
within the IT division). Some of this work involves
optimizing platforms that are used for both business
processes and capturing data, often simultaneously

- i.e., when business processes result in the creation

of data useful for decision-making and assessment,
which can be assessment of the process, itself, and/

or the initiative the process delivers. Examples of this,
detailed below, are technology tools that assist advisors
with delivering student services and interventions
(EAB, a software platform locally branded Toro

Success Collaborative); managing and tracking student
involvement for policy compliance (liability), basic

Recommendation 2

reporting (e.g. student attendance, event budgeting)
and assessment purposes (student engagement related
to retention via Anthology’s “Engage”); and collecting
and managing various types of data, such as survey

data (Anthology’s “Baseline”) and program assessment

>«

reports (Anthology’s “Planning;” see Recommendation 4

for further details on this module).

An important and impactful technology resource
project was the reimplementation of the student
advising and coordinated care system, the Education
Advisory Board (EAB) “Navigate” platform — named
the Toro Success Collaborative (TSC) at CSUDH. The
campus made a commitment and significant investment
in this technology. In 2018, the Associate Vice President
of Enrollment Management convened a set of working
groups to rethink how the system was set up, how users
would access the interface, who would be included as

a critical care unit, what kinds of communication and
alert campaigns would be run, and how analytics would
inform student outreach and efforts. While facilitating
the delivery of these outreach and intervention efforts,
TSC simultaneously provides an important source of
data for student outcomes assessment and determining
which students are being reached, what follow-up
actions result, which support efforts are working for
which students, etc. (see Recommendation 4 in this
report for more details). The EAB product also offers

a predictive analytics component that can show the
likelihood of a student to graduate based on a variety of
student record data points (grades, unit progress, etc.).
UEPA is working with the CSU Chancellor’s Office and
the vendor to refresh a 10-year set of data to inform
this module.

Another central technology resource that has been
expanded for data collection and dissemination is the
campus assessment platform Anthology (formerly
Campus Labs). The survey module “Baseline” had
been implemented at the time and has been expanded
and improved since then, focusing on streamlining
and combining surveys to serve multiple needs.

The “Engage” student engagement module was
implemented in 2018. Managed by Student Affairs,

it includes the activities and participation data of

all clubs and organizations, and some additional
resource center events. As mentioned above, this
module serves several management and data purposes
simultaneously. To make the “Engage” data accessible
and actionable, Student Affairs and UEPA collaborated
on the development of a dashboard that combines

the engagement data with student characteristics
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and outcomes (from PeopleSoft), to advance the
campus’ understanding of what activities, in what
combination, are beneficial, and for whom. Lastly, the
”Planning” module is used to manage annual academic
program assessments, which is described further in
Recommendation 4 of this report.

In addition to providing technology resource support
as a representative of I'T, UEPA has partnered with the
various assessment units and personnel on campus

to provide data, data training, coordination support,
and expertise on evaluation and research methods. As
such, UEPA is a vital partner in delivering the CSU
systemwide recommendation listed next.

Strengthen and Integrate Student
Learning Outcomes Assessment

The University has put more resources toward
assessment since the WSCUC external review team
visited in 2018. This has created more opportunity

for collaboration and integration of student learning
outcomes (SLO) assessment across the institution.
Academic Affairs, Student Affairs, and Program
Review have strengthened their work together, and

an integrated assessment of the CSUDH First Year
Experience (DHFYE) models a comprehensive
approach to assessing multi-program, cross-divisional
initiatives that have a shared focus, mission, and SLOs.
Recommendation 4 in this report details the evidence-
based assessment work being done by these areas
collectively, supported by UEPA data and staff.

In addition to the Director of Assessment, who serves
as the Chair of the University Student Learning
Outcomes Assessment Committee (USLOAC), and
the Program Review Panel (PRP) in Academic Affairs,
Student Affairs has grown its assessment capacity since
2018. They created the Student Affairs Assessment
Office (SAAO) with a Manager of Assessment and

an Assessment Coordinator. In early 2020, a new
Associate Vice President for Student Success in Student
Affairs was hired, with SAAO as part of her portfolio
of responsibilities. Other new staft positions that

were added to bolster assessment were an Enrollment
Management Analyst and an initially short-term
Program Assessment and Design Evaluator working
with UEPA and Academic Affairs to assess DHFYE.
(This position was later institutionalized into a
permanent Integrated Assessment Specialist position
within Academic Affairs; see Recommendation 4 for
more details).

Recommendation 2

The individuals within these positions began to meet
regularly to clarify roles, share and support each

other’s work, serve as critical thought partners, and to
collaborate and coordinate efforts. They work regularly
with UEPA for joint data and systems support and
development (as described in the previous section), and
with the Director of Assessment/Chair of USLOAC to
communicate about efforts and identify and coordinate
opportunities for collaboration. The partnership and
continued collaborations between all these units and
personnel contribute to the strengthening of campus-
wide student learning outcomes assessment.

Strengthen Data Quality, Standards, and
Management Frameworks

Good quality data are a baseline requirement for good
decision-making. For UEPA and the data the office
disseminates to be effective in supporting institutional
planning and decision-making, UEPA must partner
with campus data stewards to ensure quality in

data entry, agreement about data ‘ownership’ and
responsibility (for ensuring accurate data/correcting
data errors), shared data dictionaries, agreement on data
use and storage, etc. CSUDH has a Data Governance
Committee comprised of faculty, staff, and students
who spearhead these issues, identify challenges, and
resolve issues. Some products of their work are a data
governance policy and a ‘quick reference’ guide to
reinforce the annual mandatory data security training
(and what to do if you've accidentally mis-stepped).

UEPA follows best practices in data management (the
Data Management Body of Knowledge Guide) and
standard data quality procedures established by the
CSU systemwide office for enrollment and student
success reporting. Compliance with data security
protocols and FERPA are maintained in partnership
with the Information Security Officer, Legal Counsel
(for external data sharing contracts) and the Registrar.
The campus develops business process guides (BPGs) to
document and standardize internal procedures and uses
CSU systemwide BPGs for systems and processes shared
across the system, such as CMS/PeopleSoft.

Adopting a culturally responsive approach to data,
faculty and staff have participated in a series of
conversations to discuss what counts as evidence and
who decides. Additionally, the campus and UEPA
are increasing the use of qualitative data, along with
typical quantitative data, to capture fully the variety
of experiences among our diverse students, whose
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experiences can be muted in quantitative reports, due
to their numerical representation within the student
population. This resulted in greater support for
qualitative data and analysis tools (e.g., campus support
for NVivo qualitative analysis software licenses).

Offer Professional Development and
Leverage Campus Content/Subject Matter
Experts

As the UEPA office develops, it has been establishing

a more robust training program and engagement with
faculty fellows who partner with UEPA on special
projects. The office is creating videos and additional
guides, as well as continuing with ‘train the trainer’
guided workshops. UEPA provides support and
guidance to campus committees and task forces that call
upon faculty and staff members to analyze data from

a variety of campus and systemwide data sources to
inform their decision-making; for example, see the 2019
GI2025 Student Success Committee (see inset on p. 21).
By presenting on the data and key findings, reviewing
options for decision-making, answering questions, and/
or having representation on these committees (typically
the AVP), UEPA builds distributed capacity among
campus faculty, staft, and administrators.

Additional support for these kinds of initiatives is
provided by the CSU Chancellor’s Office. CSUDH
campus teams have attended systemwide workshops
for GI2025, second-year student success, summer
interventions, and other topics. Several cohorts of
campus teams have participated in the Chancellor’s
Office Student Success Analytics Certificate Program
(see below). In another campus-team approach to
professional development, CSUDH sent a team to
visit Georgia State University in 2018. The goal was to
learn about how the institution revolutionized their
culture to become student ready and impact retention
rates exponentially.

Despite these efforts, CSUDH is not on track to

meet the GI2025 targets for first-time student 4-year
completion: the 2016 cohort completion rate is 17%
but needed to be 19% to be on track for the 31% target.
Through the work of the committees using data,
CSUDH learned that DFW rates and low use of
support resources are two of the key contributors to
this challenge. This is being addressed with a multi-
pronged, cross-divisional approach that involves faculty,
staff, and administrators in various units: through
course redesign (supported by an NSF and college
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grant), changes in student communication campaigns,
a more robust first-generation support program, and
improving early alert systems.

CSU Student Success Analytics
Certificate Program

The CSU Student Success Analytics Certificate Program
covers evidence-based decision-making, methodology,
bias, analyses, and using dashboards centered on the
CSU student success dashboards the Chancellor’s Office
created. CSUDH has participated in each cohort for

the last three years; during COVID, the group size was
expanded from the recommended 15 to 40. The campus
has benefitted from this analytics program in multiple
ways. Faculty and staff have commented on the value

of the time to learn and discuss issues together. The
program also includes an action research project, which
CSUDH intentionally aligned with campus initiatives
already underway to provide support for success.

One example is the student engagement dashboard
development described in this section, which began as
one of these action research projects.

Summary

CSUDH has made progress on multiple fronts in the
establishment of a web of essential data resources and
the pathways to increase use of the data for decision-
making. While there is much ground yet to cover, the
approach has been to focus first on projects and efforts
that had potential for the greatest impact for the most
users and to advance student success initiatives. Despite
these promising and developing data structures, they
are not yet moving all the needles necessary to meet
the graduation rate target. Continuing to work toward
this goal and meeting other operational data needs
will provide an opportunity to increase the capacity
for campus constituents to leverage data for decision-
making and advancing various efforts and research. ®
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The GI2025 Student Success Committee was convened in 2019 to review, analyze,
and evaluate available data about retention, graduation, and student success.

The committee reviewed the Chancellor’s Office Student Success Dashboards
and subsequent CSUDH data sources to explore in more detailed questions about
attrition and equity gaps. The group examined bottleneck courses, the impact of
taking 12 instead of 15 units per term, the impact of failing one or more courses
(especially in the first two years), major migration, where students go after they
leave, and how inequity looks across classes and programs.
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Continue to Develop and Implement Financially

Sustainable Faculty Hiring and Allocation Plans
(CFRs 3.1, 3.4)

CSUDH has acted on Recommendation 3 since the last
review, despite some economic uncertainty. This section
details the past several years of faculty recruiting and
describes the campus strategy for faculty diversification,
closing with a financially sustainable plan to improve
tenure density.

Hiring since the CSUDH Institutional
Report was Filed

Since the last institutional report, the University

now conducts all tenure track and full-time lecturer
(salaried) faculty recruiting through the paperless
CHRS Recruiting platform, increasing efficiency,

and significantly expediting the hiring process (see
Recommendation 5 in this report). Additionally,
Academic Affairs implemented a faculty line tracking
system that improves the distribution of new faculty
allocations and ensures all positions get funded as
necessary. College Academic Resource Managers
(ARM:s) work directly with the Faculty Affairs
Personnel Analyst to submit recruitment plans, create
position numbers, and complete all recruitment

paperwork. In addition, the ARMs work closely

with the Academic Affairs Budget Officer to submit
updates as recruitments advance in the process, using a
spreadsheet workbook saved on Dropbox to which only
the ARMs have access. The Academic Affairs Budget
Officer works directly with the University’s central
Budget Office to distribute the new faculty allocations.
Faculty Affairs and Academic Affairs reconcile records
periodically to ensure accurate information in both
areas, make updates as needed, and ensure there is no
missing information.

Decisions about the allocation of faculty lines consider
program accreditation requirements, enrollment growth
and growth potential, major-to-faculty ratio, relevance
to college mission, existing tenure density within the
unit, intentional planning, and regional workforce
needs. Due to the circumstances of the COVID-19
pandemic, retirement replacements, resignations, and
multiple failed searches (i.e., rollovers) are no longer
automatically kept within the same academic college.
Details about faculty recruitment and hiring prior to
and during the pandemic are included in Appendix 3A.
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Faculty Diversity

CSUDH is a Hispanic Serving Institution, a Minority
Serving Institution and is the campus with the largest
percentage of Black/African American students in
the CSU system. The campus remains above average
in faculty diversity compared to other campuses

in the CSU system. Tenure track faculty hired in

Fall 2019 were more diverse than the CSU average:
53% were non-white compared to the CSU average

of 44% (37% were white, compared to 46% CSU
average; 10% other/unknown for both measures;
“2019 Faculty Recruitment and Retention Survey
Report,” CSU Systemwide Human Resources, May
2020; see Appendix 3E). Despite this, our faculty
population of color is much lower than its percentage
of underrepresented students (see Appendix 3B for
faculty demographic data). Prior to the pandemic,
CSUDH renewed the importance of hiring diverse
faculty members while continuing measures we have
already been taking for several years, such as providing
training to faculty search committees on how to
diversify applicant pools and advertising faculty
openings in publications likely to reach minority
applicants. Nonetheless, diversifying the faculty ranks
remains challenging because of the limited availability
of diverse applicants in the doctoral pipeline and the
competition among institutions for these

talented individuals.

Another measure CSUDH and other CSU campuses are
taking that addresses this challenge is hiring qualified
lecturers for tenure track faculty positions. The CSUDH
College of Education and College of Health and Human
Services and Nursing both have a track record of

hiring long-term lecturers for tenure track positions.

At CSUDH, the part-time faculty pool has a broader
distribution of ethnically diverse, non-white faculty
than our full-time faculty, providing an in-house,
diverse faculty pool from which to hire for tenure

track positions.

Additionally, one of our strategic commitments in the
new CSUDH Strategic Plan currently being developed
is hiring, supporting, and retaining diverse faculty,

staff, and administrators (see Recommendation 1

in this report). The campus recognizes that once

faculty are hired, explicit efforts aimed at faculty
inclusivity is important to retain faculty of color. A
2020 collaboration with the National Center for Faculty
Development and Diversity — an organization that helps
to support faculty with diverse backgrounds - helps
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CSUDH maintain a successful and strong faculty (i.e.,
faculty retention). Faculty research support is also
provided by Research and Funded Projects (through
the Director, Faculty Research Development), which
improves support for faculty to pursue public and
private grants and contracts. (See Recommendation 6 in
this report for further details on these efforts.) Faculty
retention will be maintained further through the new
campus buildings that support faculty success (see
Recommendation 1 in this report for more information
about this).

Another concern affecting faculty of color is the cultural
taxation they can experience due to the level of service
they provide to campus and the students. As part of the
current collective bargaining agreement (CBA), the CSU
Chancellor’s Office mandates the Assigned Time for
Exceptional Levels of Service to Students Award, which
is one of many awards conferred to faculty at CSUDH
(see Recommendation 6). This award was created in
response to calls to ease the levels of cultural taxation
upon faculty of color. With the high level of diversity of
the CSUDH student body, the availability of this award
can contribute to our campus commitment to equity.
Finding additional support to alleviate cultural taxation
and address equitable workload pertaining to service
would benefit our faculty, students, and our campus
equity efforts.

Tenure Density Challenges (CFR 3.1)

In the CSU, tenure density is a systemwide concern and
CSUDH is committed to raising the campus tenure
density. Calculated as the full-time equivalent number
of tenured/tenure track faculty, divided by the full-
time equivalent number of all faculty, tenure density
has declined across the system since 2010, when it was
64.7%; in 2019, the tenure density was 55.3% (“Tenure
Density and SFR Trends, 2010-2019,” CSU Systemwide
Human Resources; see Appendix 3F). At CSUDH,
tenure density was at its highest over a 10-year period
in 2010 (55.6%), then declined, and has shown subtle
recent growth, as shown in the figure below (“Tenure
Density and SFR Trends, 2010-2019,” CSU Systemwide
Human Resources). Guided by the University’s 2014-
2020 Strategic Plan, CSUDH’s goal has been to increase
tenure density from 41.9% in 2013 toward 60% (near
the CSU-wide average, at the time).
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Fall Term Tenure Density Calculations for CSUDH
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Figure 3.1 Source: CSU Fall Employee Profiles

Ever since the work began to increase tenure density
levels, including the University’s commitment to fund
20 new lines per year since 2014 (see Appendix 3C for
further details about the various efforts), campus tenure
density levels have improved. However, at the same
time, the campus has gone through a rapid growth in
enrollment. As early as May 2019, an enrollment bump
was expected of anywhere between 14.5% and 16.5%
over the Chancellor’s Office enrollment target (Franklin
and Spagna enrollment update, Academic Senate
presentation, May 8, 2019). In Fall 2017, the student
enrollment was 12,168 FTES and by Fall 2020, it was
14,574 - nearly a 20% increase (see Appendix 3D).

Due to the enrollment growth, the campus has not been
able to continue increasing the tenure density. Although
recent gains have been made in hiring full-time, tenure

track faculty (see Appendix 3A), the sudden increase in
the student population in 2019 and 2020 prompted the
need to hire as many lecturers as necessary, thereby
impacting tenure density. For example, between Fall
2014 and Fall 2019, CSUDH added 71 additional full-
time, tenure track faculty (increasing from 204 in 2014
to 275 in 2019; see figure below). While we achieved our
goal of growing the number of full-time, tenure track
faculty, our tenure density did not rise to the target.
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Growth in Full-Time, Tenure Track Faculty at CSUDH (shown with number of lecturers)
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Figure 3.2 Source: CSU Fall Employee Profiles

Preparing to Handle the Competing Priorities of Enrolilment Expansion and
Hiring Full-Time, Tenure Track Faculty (CFR 3.1)

Since 2019, Academic Affairs with Administration

and Finance have worked to shift to an enrollment-
based, college budgeting system (the Academic

Affairs Cost Projection Working Group). Central
Academic Affairs has worked internally to flesh out

this budgeting process. Enrollment-based budgeting
will allow for the flexibility in hiring non-tenure track
faculty as enrollment increases. At the same time,
Academic Affairs, along with assistance from University
Effectiveness Planning and Analytics, is drafting a full-
time/tenure track hiring plan that will be financially
sustainable despite fluctuations in enrollment (CFR 3.4),
assuming stabilizing enrollment at CSUDH.

The resulting hiring plan will provide the University a
timeline of new lines requested per year with projected
tenure density levels. Assuming tenure track lines will
replace a proportional number of non-tenure track
faculty positions, the proposal will ask the University

to plan for ten new faculty lines per year for five years.
This investment in new tenure track faculty hiring will
allow CSUDH to reach a goal tenure density of 55%
(the current California State University system average),
assuming stable enrollment.
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Strengthen Evidence-based Approaches to Curricular

and Co-curricular Program Assessments and Reviews
(CFRs 4.3, 4.4)

| believe that the quest for excellence is an ongoing journey that requires a dedication to

continuous improvement.

— Michael E. Spagna, Ph.D. , Provost and Vice President for Academic Affairs, May 13, 2020

Assessment and program review continue to
partner with University Effectiveness, Planning and
Analytics (UEPA), which provides data sources that
strengthen planning and assessment activities (see
Recommendation 2 in this report). These ongoing
conversations have led to increased connections
between university-level data and campus-wide
assessment efforts, further strengthening and
integrating the assessment work.

As the assessment work continues to develop, the
campus needs to explore differences in learning and
base program improvements upon evidence of effective
programs that meet the needs of all our students. We
plan to build these efforts further with the use of data
from UEPA and to focus on addressing inclusion and
equity in our teaching and learning practices.

Academic Affairs

The University Student Learning Outcomes Assessment
Committee (USLOAC) is comprised of faculty
members representing each college, representatives
from the Provost’s Office and from the Faculty
Development Center (FDC), and students, per the
charge in Academic Affairs Policy AA 2006-18

(see Appendix 4A).

USLOAC has made assessment tools, templates, and
resources more accessible and user-friendly, available
on the updated USLOAC website, which includes user
guides and videos, worksheets, and other resources

to help increase assessment capacity. They provide
training and capacity building for assessment,
maintain the “Planning” module in Anthology to
collect and manage academic program assessment
data, assist in the development of assessment plans
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and activities, and review all program assessment
documents submitted annually.

As of 2019-20, USLOAC provides extensive feedback
letters to all academic degree-granting programs
annually (including programs that do not submit

a report). USLOAC members use in-house rubrics
and discuss each assessment report during bi-weekly
meetings. The Chair/Director of Assessment writes
feedback letters based on the committee’s work,
including a rubric rating that provides information
about the level of their assessment activities (initial,
emerging, developed, or highly developed). This
process supports our institutional goal to generate
more evidence-based assessments of program learning
outcomes and to yield meaningful data for continuous
improvement of student learning at CSUDH.

USLOAC provides trainings and individual assessment
consultations to programs and faculty and offers office
hours for assessment tips and support. Trainings
typically cover “Basic Assessment,” “How to Use
Anthology/Campus Labs,” and “Developing Assessment
Rubrics,” which helped programs adapt rubrics focused
on learning outcomes, rather than just grades, for
example. USLOAC also instituted some new assessment
activities, such as convening the first faculty learning
community on assessment (with 10 faculty members in
Spring 2020). In Spring 2021, there was a retreat held

to discuss new ways to organize assessment activities to
maximize assessment’s impact on student learning.

Equity and Inclusion

As part of the continuous growth of the culture of
assessment at CSUDH, the campus is prioritizing and
strengthening equity and inclusion in assessment. In
2020-21, USLOAC involved students in some of the
assessment work, engaging five student assessment
interns who developed a study to explore students’ level
of interest, awareness, and knowledge about assessment
of learning outcomes. They found that most students
knew about learning outcomes and felt that assessment
is valuable, yet they also identified a need to ensure that
all students are aware of the program learning outcomes
in their own academic program. The interns suggested
various means for communicating these to students in
the future, including direct emails. USLOAC plans to
continue to identify ways to involve students more in
assessment activities, beyond merely being the subjects
of assessment.

Recommendation 4

In addition to engaging students as collaborators in
assessment and including their voices in the data,
USLOAC is addressing equity with academic programs
as part of the annual assessment process. USLOAC now
asks programs to include in their assessment reports
how they have identified and addressed equity gaps

in student learning. Many programs currently can
disaggregate data collected from their indirect measures
(e.g., exit surveys) to examine equity gaps. However,
more training is needed for programs to develop tools
to accomplish this work, such as using PLO-specific
rubrics with student work that is linked to demographic
data to assess equity gaps. USLOAC is continuing

to partner with UEPA to develop such training and
planning regarding the data support programs need to
complete these kinds of analyses. Furthermore, UEPA
is working to increase faculty awareness of currently
available tools to assist with this work, such as multi-
term/historical, course-specific grade distribution
dashboards that include enrolled student demographic
data (accessible via campus login credentials).

General Education (GE) Assessment

CSUDH assembled a GE Task Force in the summer of
2019, comprised of a dozen faculty from all colleges, to
develop the first comprehensive GE assessment plan.
The Director of Assessment also worked on this Task
Force as his project for the Assessment Leadership
Academy class of 2019-20. This Task Force met for a

full year, led by The Dean of Undergraduate Studies,

the Chair of the GE Program, and the Director of
Assessment. They achieved their goals of developing GE
learning outcomes (see Appendix 4B), a curriculum
map and an assessment plan (approved by academic
senate) that is driven by evidence and involved extensive
collaboration with faculty from each college and

with faculty who have taught GE courses. They also
outlined a staffing plan to implement the GE assessment
plan, including hiring a Faculty Coordinator of GE
Assessment to begin in Spring 2022.

Institutional Learning Outcomes (ILO)
Assessment

In the previous report to WSCUC, we indicated that

we are working on more systematic assessments of our
ILOs. In addition to conducting these assessments via
various task forces, USLOAC has also built a structure
that supports this work by linking program assessments
to ILOs in Anthology. A column has been added into
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As a response to the disruptions caused by the COVID-19 pandemic, USLOAC
allowed programs to rethink their annual reporting for the 2020-21 cycle

and submit different kinds of assessment products, such as updates to their
assessment plans, rubrics or indirect measures they developed, or they could
turn in traditional learning outcomes assessment reports (see Appendix 4C). The
flexibility gave programs the option of engaging in self-reflection to determine
what their program really needed to advance their assessments, instead of
automatically conducting their typical assessments — which they may not have
felt they had the time to do well, due to the change to offering fully online
courses. During this COVID reporting year, 85% of academic programs turned in
reports. This is a 16% increase from the previous cycle and the highest level of
engagement yet recorded, in part due to this flexibility.
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the assessment plan template for programs to connect
(map) each of their program learning outcomes (PLOs)
to an ILO. As a result, data are now available to analyze
how CSUDH is doing overall by examining the links
between PLO standards of success reported by programs
and the ILOs.

Perceived Teaching Effectiveness

Concerns over the current CSUDH course evaluation
system (Perceived Teaching Effectiveness system, “PTE”)
include the overreliance of student ratings in retention,
tenure, and promotion (see Recommendation 6 in this
report); published reports about lack of validity as well
as racial and gender bias; and impacts on the retention
of faculty of color. Efforts to strengthen the PTE system
began in 2021 with the formation of the Task Force for
Assessing Teaching Effectiveness (see Appendix 4D).
The Task force is charged with examining assumptions
related to teaching effectiveness assessment, soliciting
student feedback on the format and process, evaluating
techniques for faculty peer assessment and for faculty
self-assessment, and investigating the available tools
for assessment. The report of the Task Force is due

by December 2022. Improving the course evaluation
system will provide better feedback that can be used
by instructors and programs to refine pedagogy

and curricula. Also, improving the quality of course
evaluations data will improve the validity of assessment
efforts based on course evaluations data.

Student Affairs

The Division of Student Affairs at CSUDH has
developed and fostered a culture of assessment, inquiry,
and collaboration over the last three years. This began
with the development of the Student Affairs Assessment
Office (SAAO). SAAO has operated as a central hub

in fostering this cultural shift within the division and
building partnership across the campus community.
Amonyg its first tasks, SAAO set out to develop, solidity,
and refine the mission, goals, and learning outcomes
for the over 25 departments and offices that make

up the division. This work involved many individual
meetings between the various student affairs offices,
which culminated in an annual assessment report that
utilizes the mission, goals, and outcomes to assess how
areas are contributing to student success and serving
the University mission. In addition, the division
launched an annual assessment showcase in 2018 to
share the work being done within each office. Poster

Recommendation 4

sessions allowed departments to interact and engage
using a common assessment vocabulary to discuss

best practices. In 2019, SAAO jointly sponsored the
showcase with assessment partners in Academic Affairs.
This showcase shared the assessment activities of the

25 programs in Student Affairs and the 12 highest

rated programs in Academic Affairs (see sample poster
in Appendix 4E). The showcase is planned to resume
once campus is repopulated following the COVID-19
pandemic.

SAAO has also developed the general assessment
knowledge of the division through a series of targeted
training, professional development opportunities, and
certificate program developments. These training topics
include survey development and implementation,
assessment plan development, goal-oriented decision-
making, and making assessment data accessible to the
campus community, with a focus on telling the division’s
story through data. Additionally, SAAO developed the
Student Affairs Assessment Certificate. This 12-module,
self-paced program offered over three-semesters is
available to Student Affairs staft, student employees,
and administrators. Upon completion of the certificate,
participants are considered the assessment experts for
their respective offices and can be called up to assist

in future assessment reporting and activities. The pilot
cohort for the certificate included 11 participants and

a second cohort will begin in the summer of 2022

(after campus resumes in-person operations following
the pandemic).

SAAOQ?’s professional development offerings also include
training on the various data systems and software
platforms used to facilitate a coordinated response to
student needs. These platforms have been expanded
recently and include Anthology (survey, rubrics,

and student engagement modules) and Education
Advisory Board’s “Navigate” platform (EAB, named
the Toro Success Collaborative (TSC) at CSUDH; see
Recommendation 2 in this report for more details).
The expansion of TSC allows the campus to support
student success and design an assessment structure
that is collaborative and cross-divisional. Currently,
the campus is implementing TSC across several

more departments as the expansion of the platform
continues. This will strengthen cross-department
coordination, collect critical service data, and establish
a one-stop-shop for students to access the support
they need to succeed. Additionally, TSC has enabled
CSUDH to develop and deploy targeted progress
report requests from faculty, providing more effective
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interventions that use holistic advising and resource
referrals to support student success. At the same time,
the data TSC captures enables the assessment of the
reach and effectiveness of these efforts. SAAO provides
training that facilitates staff use of the systems fully and
as planned and supports well-designed assessments
using the TSC data accordingly.

The Division of Student Affairs has built a culture

of assessment to empower staff to make evidence-
based decisions and to measure how their efforts
impact student success. The division plans to continue
developing and expanding this work, building upon the
successes of the last three years.

Program Review

Since the most recent WSCUC report, the Program
Review Panel (PRP) has made iterative changes to its
processes and approaches to assessment. The specific
changes have been governed by direct feedback from
faculty in reviewed programs about which components
worked well and which would benefit from structural
or procedural adjustments. PRP’s overall guiding
philosophy in enacting changes has been to cultivate
a culture of assessment as a critical component of

our routine practice, emphasizing meaningful and
impactful engagement with continuous improvement
efforts over compliance with reporting mandates (the
remnants of which can sometimes be stubborn within
campus culture).

In Fall 2018, PRP began to work closely with the newly
constituted UEPA to become more conversant in and
proficient with the use of institutional data as a critical
component of program review. The strengthened lines
of communication and collaboration coincided with
the onboarding of several new (to the CSUDH campus)
institutional data sources and tools, such as EMSI and
Tableau (see Recommendation 2 in this report). These
resources have enabled program faculty to identify

and pursue new lines of inquiry using data, such as
understanding pattens of migration into and out of the
major over a given period and planning interventions to
seize upon those opportunities.

PRP also strengthened its integration with other
functional areas of Academic Affairs, particularly with
curriculum development, revision of the curriculum
approval process, and with USLOAC. Coordination
with these areas has proven to help “close the loop”
with follow-through upon recommendations and
action items resulting from program review. Campus

Recommendation 4

leadership has consistently demonstrated concrete
commitment of resources to support improvement
efforts, which has bolstered faculty enthusiasm for and
confidence in the transformative power and importance
of program review. Culture shift can be slow, however,
and such enthusiasm and confidence may not reach
some departments as quickly as others — those with
faculty who may still be skeptical about what happens
after the self-study is submitted, doubting the results
and benefits that come from the process.

PRP has made key changes that will address these
doubts through action and continue to advance the
culture shift by demonstrating the institutional and
leadership commitment to program improvement.
These include an intentional emphasis on engaging
all program faculty in the program review process;

a memorandum of understanding distributed to
stakeholders that documents concrete and actionable
recommendations resulting from the exit meeting
discussion; and public recognition of important
programmatic developments and changes born out of
the program review process (for example, the elevation
of a program to a full department, such as recently
happened with Women’s Studies and Labor Studies).

Other changes made to improve processes and better
support departments completing program review
include: incorporation of a checklist to facilitate

PRP members’ understanding and review of report
materials (self-study report, external reviewer report,
etc.); implementation of a fully online submission

and management portal via Blackboard; retooling

and streamlining of the self-study report template to
align better with current campus and CSU systemwide
initiatives; and an enhanced PRP Handbook paired with
online orientation, training sessions, and drop-in “office
hours” to support faculty in timely completion of the
self-study report and later review steps.

Lastly, PRP has identified several areas for growth,

and they have already begun work to address them.

A subcommittee of PRP is examining how best to
operationalize regular assessment of credit-bearing
courses that contribute to, but do not culminate in,

an academic degree, such as the First Year Experience
courses and the University Library’s GE information
literacy course. Secondly, PRP strongly believes that

the inclusion of students is essential to successful
efforts and the campus commitment to equity in both
practices and processes. PRP is working to identify ways
to increase student involvement as collaborators in the
review process and amplify student voices by bolstering
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representative data in the self-study reports. Next,
PRP is continually soliciting feedback from programs
undergoing review and implementing immediate
and near-future adjustments to reduce friction and
eliminate barriers in the review process. And finally,
PRP is undertaking a survey of faculty who have
completed program review in the last five years to
learn what they feel are the most beneficial aspects
and positive outcomes of program review. These data
will be used in planning and marketing efforts to
build upon the momentum that has been generated
in shifting the culture toward a disposition of
continuous improvement through regular and
meaningful assessment.

Recommendation 4

Integrated Assessment

Academic Affairs and UEPA together launched a cross-
divisional integrated assessment of the CSUDH First
Year Experience (DHFYE) to assess the impact of the
multi-program initiative that involves both Academic
Affairs and Student Affairs (see below). This is a first
step of an intentional plan to approach assessment in
more integrated ways that continue to break down
silos and improve institutional effectiveness across
divisions. Toward this vision, the campus
institutionalized the former short-term Evaluator
position (mentioned in Recommendation 2 above)
into a permanent Integrated Assessment Specialist
position in the Office of the Provost to coordinate
these ongoing efforts. The person in this position
leads the DHFYE integrated assessment effort,

sits on both USLOAC and PRP as a non-voting
member, and collaborates regularly with SAAO and
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UEPA. Perhaps more than any other, this new position
epitomizes our response to this Recommendation 4, that
we “Strengthen evidence-based approaches to curricular
and co-curricular program assessments and reviews.”

DHFYE Integrated Assessment

The University has long committed resources to
bolstering students’ first-year experience — to provide
a solid academic foundation for their progress toward
degree success and to actively engage them with

the University community, fostering students” sense
of belonging and academic identity, and providing

a caring culture that nurtures their success. This
resource commitment combined with the CSU
systemwide GI2025 campus graduation rate goals (see
Recommendation 2 in this report) underscored the

Recommendation 4

opportunity to entrench a strengthened assessment
approach that goes beyond individual and internal FYE
program and service assessments, to assess the larger
impact and scale (reach) of the combined efforts — the
overall “DHFYE”

Determining which efforts are working, to what extent
and for which students allows us to make the program
improvement and resource allocation decisions
assessment is designed to support. Thus, the integrated
assessment of DHFYE seeks to understand what factors,
among the many programs, courses, and services offered
to first-year students, best support student success

and retention at CSUDH. Further, the initiative builds
assessment capacity within and across the programs
and courses, while simultaneously conducting ongoing
assessments to continuously improve both the programs
and student retention and graduation outcomes.

California State University, Dominguez Hills 32



WSCUC Interim Report - March 2022

The group working on this integrated assessment
consists of faculty and staft representatives from all
the curricular and co-curricular programs (within
Academic Affairs and Student Affairs) that offer
FYE courses, programming, and services to first-
year students, both first-time and transfer students.
As a first step, the group developed a shared set

of DHFYE student learning outcomes on which
each program mapped their FYE curriculum

and programming. The integrated assessment of
these outcomes builds upon existing assessments
and assessment data from within each program
(strengthening these assessment plans and tools

as opportunities are identified) and develops

Recommendation 4

new, overarching, and crosscutting assessments

to measure the collective impact of all the efforts.
Further, this effort is working toward building a
database of these various DHFYE assessment data,
along with student engagement data collected by
Student Affairs and survey data collected by UEPA
(such as the NSSE, BCSSE, and climate surveys),
that can be combined with our institutional student
data (from PeopleSoft, e.g., year-to-year retention,
GPA, unit progress, major, etc.), so we can conduct
more robust, holistic, and integrated analyses
about which efforts impact student retention and
graduation. W
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Explore Models to Optimize Staffing Across Key

Units in Order to Achieve Strategic Goals
(CFRs 3.1, 3.2, 3.3)

CSUDH employees exemplify a commitment to student success, and to creating and

sustaining an inclusive workplace culture. Our employees have demonstrated resilience

throughout the pandemic, along with a desire to grow and develop in support of the

mission, vision, and values of this institution.

— Monica Ponce, Interim AVP, Human Resources Management, February 8, 2022

CSUDH has experienced increases in revenue and
enrollments, requiring additional faculty and staff to
support the additional students. At the same time,
the campus has optimized staffing by improving the
capacity to recruit, develop, and evaluate employees.

Fiscal Resources Impacting Staffing
Since 2017

CSUDH has seen significant growth in revenues from
tuition fees and state appropriations since 2017, when
the WSCUC report was prepared. This is attributed to
the institution’s growth in enrollment and advocacy
efforts with the CSU Chancellor’s Office to fund the

Table 5.1

FY 17-18 FY 18-19 FY 19-20
CSUDH 1,2551 1,323.8 1,415.3
FTE Actuals

University’s academic, administrative, technological
and facilities infrastructure. While a significant portion
of these revenues were designated toward facilities
maintenance and construction, additional faculty and
staff were hired during these years to help address the
increase in enrollment and the need to increase staffing
levels at CSUDH. The following table displays the
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increase in Full-Time Equivalent (FTE) personnel hired
over the past few years:

Since Spring 2020, due to the COVID-19 pandemic,
CSUDH has not been able to continue to hire new
faculty and staff at the same level as prior years. During
Spring 2020, state appropriations decreased, resulting
in a base budget reduction to CSUDH of $7,520,852

- a 3.8% reduction to the University’s Operating

Fund budget. The campus implemented measures to
accommodate this decrease, such as utilizing one-time
campus reserves, offering an “Early Exit Program”

to employees, reducing travel and student assistant
positions, and freezing vacant management and staft
positions, adversely impacting staffing levels. (Some
high priority vacancies were filled.)

In response to the freeze in filling vacant positions,
departments were creative with developing process
improvements and implementing staff reassignments
to work more efficiently with less. Examples of these
improvements are described herein. Continuing to
optimize available resources by reclassifying and
training staff, while streamlining processes and
implementing new technology, is critical to the success
of the University.

HR Process Improvements

To effectively hire faculty and staff, the proper systems,
guidelines, and procedures must be in place. CSUDH
was among the second wave of California State
Universities to implement the systemwide applicant
tracking system, CHRS Recruiting. To improve
efficiency, the campus implementation team engaged in
pre-implementation activities with several stakeholders
to create a process map of the legacy system and identify
steps that did not add value; 42 steps were initially
identified and were reduced to 22 steps through this
streamlining process.

CHRS Recruiting was fully implemented on March 5,
2020. It provides several benefits to recruiters, hiring
managers, administrators, and search committees,
including improved data integrity in regulatory
reporting and candidate demographics; a paperless,
electronic system for position management and
approvals; onboarding employees through a portal;
and the ability to use a dashboard to view recruitment
statuses and manage tasks. The applicant benefits
include the ability to: apply for jobs using their
computer, tablet, or cell phone; upload information
from their resume into their application; attach any

Recommendation 5

type, size or number of files to the application; track
the status of their application; and review the offer and
accept or decline electronically.

Additionally, the Office of Human Resources (HR)
developed a new position description template,
position description guidelines, and staft and MPP
(management) recruitment guidelines. To further
improve the recruitment process, the campus contracted
the services of SkillSurvey, an electronic reference
checking tool. SkillSurvey will provide feedback on the
soft skills that make candidates successful, such as work
ethic, professionalism, leadership, problem-solving,
and the ability to work in a team environment. HR

also received approval for a new Recruitment Analyst
position to support campus recruitment efforts.

In an additional step that advances CSUDH personnel
practices, HR developed the following campus
compensation philosophy to guide hiring and retention:

California State University Dominguez Hills

is committed to attracting a highly qualified

and diverse workforce. Human Resources is
responsible for ensuring a consistent application

of the classification and compensation programs
throughout the campus. It is our goal to compensate
CSU employees in a manner that is internally
equitable, fair, and competitive with appropriate
external comparators.

Professional Development and Training

Management and the Division of IT have created
campus-wide, online, and remote training
opportunities for staff, such as those listed below.
Managers also support employees’ participation in
externally offered, short-term and one-off webinars on
relevant topics, typically offered via Zoom or through
other online interfaces.

IT supports access to these resources by keeping up with
technological advances and user interfaces, providing
technical training, and developing easily searchable and
accessible technical information, also included below:

CSU Learn - the learning management
system adopted by the CSU system (replaced
Skillport Professional Development in

early 2019)

Courses on communication, business and IT
skills, productivity and collaboration tools,
and a variety of other topics
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All yearly and mandatory trainings such as
Data Security, CSU Conflicts of Interest, and
Title IX training are completed online via
CSU Learn

LinkedIn Learning - self-paced online
instructional videos

IT Staff Training website — courses offered
through this website include Microsoft
applications, Adobe Acrobat, CM-1 Web
Content Management, Alchemer survey
software and others. A schedule of courses is
updated monthly (see Appendix 5A).

ServiceNow Knowledgebase - a searchable
database of “how to” information (see

Appendix 5B)

Tech Bytes — “Lunch & Learn” sessions on
various technology topics (see Appendix 5C)

AskTeddy Artificial Intelligence chatbot —
tool to assist users in quickly finding answers
to their questions

iToros Mobile App - information and
functionality via mobile device provides
access to campus resources such as
AskTeddy, COVID-19 resources, new
student orientation, students’ grades, holds,
class schedule, etc., and more.

The Faculty Development Center (FDC)
offers professional development to

faculty focused on improving teaching,
learning, and the assessment of learning
outcomes, as well as support, resources, and
services to help faculty achieve excellence
and satisfaction in their career

(see Recommendation 6 in this report).
Additional faculty training opportunities
focused on course delivery and instructional
design are provided via the Academic
Technology Workshops (see Appendix 5D)
and Tutorials (see Appendix 5E) websites.

Budget “Lunch & Learn” sessions are held
monthly, along with a quarterly budget
update presentation, to provide information
and transparency regarding the University
Budget process, related reports, and the
current budget situation.

Recommendation 5

and fosters creative ideas to optimize staffing levels
across campus.

Faculty, Staff and Student COVID-19 Well-Being
Websites (see Appendix 5]) were established to provide
the campus community with healthy and fun activities
to address their needs during the effects of the
pandemic in the areas of personal development, health,
finance, family fun, as well as art and travel via virtual
tours. The hope is that if the campus community is
healthier and happier, individuals will continue to
thrive during these unprecedented times. The Well-
being websites have sparked an initiative to continue to
seek out programs to develop a wellness culture in the
CSUDH workplace that can help the University
achieve its strategic objectives and attract and retain a
productive and healthy workforce.

Gender Equity and Staff Diversity

To increase gender equity across the campus
community, CSUDH established a collaborative, multi-
unit/division Gender Equity Task Force in 2019. The
institutional commitment to equity, demonstrated in
part by the Gender Equity Task Force, is an opportunity
to examine our own biases and assumptions. The Task
Force developed guiding principles, strategies, and
ideas to address gender equity that resulted in concrete
and tangible opportunities for change. Two important
documents have been created already from these
efforts: the Academic Senate resolution on Gender
Equity Principles (see Appendix 5F) and the resulting
Presidential Memorandum on Gender Equity Principles
(see Appendix 5G). The Task Force will continue

its work throughout the 2021-2022 academic year,
including hiring a consultant to generate data-driven
recommendations for the campus.

CSUDH non-instructional staff reflect the racial and
ethnic diversity among the student body and of the
Southern California region in which the campus is
located. One third of the staff are Hispanic/Latinx,
representing the largest racial/ethnic group among staff
and reflective of CSUDH’s status as a Hispanic Serving
Institution. Further reflective of CSUDH’s historical
connection to the 1965 Watts Rebellion and the Civil
Rights Movement, in addition to being the campus
with the largest percentage of Black/African American
students in the CSU system, 25% of the staff are Black
or African American. Twenty percent of the staff are

Providing this information and training to the
University helps everyone understand the fiscal
impact of operational decisions made by departments

white and 16% are Asian. See Appendix 5H for additional
staff demographic data, including gender (58% female)
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and the breakdown by full-time and part-time staff.
Faculty diversity is addressed in Recommendation 3
of this report, with faculty demographic data shown in

Appendix 3B.

Organizational and Technological
Improvements

Several CSUDH service units completed organizational
assessments to identify areas of strength, growth,

and gaps toward achieving the strategic mission of

the University. Examples include the Information
Technology (IT) Division and Administration and
Finance Division, where consultants interviewed
stakeholders to assess and recommend improvements
that optimize staffing levels through department
reorganizations and staft reclassifications that better align
the organizations with campus needs.

Technology plays a key role in optimizing staff
performance and department staffing levels required
to meet the strategic goals of the University. Employees
can work more efficiently by automating forms

and processes, as well as improve communication,
particularly in a virtual environment as experienced
during the pandemic. CSUDH improved processes
and efficiencies by implementing Adobe Sign, CHRS
employee recruitment system, and Concur Travel system.
See Appendix 5I for further details on

these improvements.

Employee Recognition

The University is committed to recognizing employees
for their contributions, commitment, and dedication
to CSUDH. Recognition programs create and foster
a collaborative and inclusive culture on campus.

The campus celebrates employees during the annual
Staff Service Awards program, when employees are
recognized for their years of service (held online

in 2020). Another program is the Staff Awards of
Excellence, where employees are recognized for
exemplary service in categories such as innovation,
student success, and customer service. Lastly, one

of the most engaging recognition programs is Staff
Appreciation Day, during which employees have

an opportunity to interact with their peers in the
campus Sculpture Garden, enjoy lunch, play games,
and participate in opportunity drawings. The latter
two programs were postponed due to the COVID-19
pandemic and are planned to resume in 2022.

Recommendation 5

Performance Evaluations

Annual evaluations are required for all represented

staff, and HR provides all managers with annual
comprehensive training on the evaluation process.
Managers are expected to go beyond merely delivering
evaluations in compliance with contractual requirements.
The training ensures that performance appraisals are
drafted in a consistent and comprehensive manner tied to
the position description and stated goals for professional
development. They draw from all available sources

of feedback and incorporate self-evaluation input.
Additionally, managers are trained on performance
management principles such as having frequent
conversations about accomplishments and expectations
throughout the year and engaging with employees
regarding professional development opportunities and
progress on goals.

The campus also established a policy regarding
Management Personnel Plan (MPP) performance
evaluations known as the 360-degree administrative
review process. This review process gives the campus
community the opportunity to provide feedback that
will be shared with the administrator’s direct supervisor
to help them craft a comprehensive annual performance
evaluation. The feedback also provides valuable
information that may address training and professional
development needs for the administrator and their staff,
as well as possible realignment of resources to optimize
staffing levels. As part of the annual performance
evaluation process, individuals with at least three years
of service in an Administrator IIT or Administrator IV
position are subject to the 360-degree administrative
review process.

Summary

Budget reductions resulted in a hiring “chill” that has
impacted workload and staffing levels across campus
since Spring 2020. However, CSUDH has explored and
utilized models to optimize staffing through various
means, described above. Employees can participate

in training courses currently, and the campus looks
forward to developing a comprehensive training
program that focuses strategic priorities and furthers
staff optimization, with plans to hire a Professional
Development and Training Director. We recognize
that we will also need continued investments in
technology infrastructure to improve administrative
processes and the user experience that contribute to staft
optimization. W
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Pedagogical and Scholarly Development for Faculty
(i.e., tenure track, tenured and lecturers)

(CFRs 3.2, 3.3)

The Office of Faculty Affairs and Development (FAD)
provides many of the human resources needs of the
University’s academic personnel within the Division of
Academic Affairs. FAD is responsible for many broad,
academic-related programs and activities that include
full-time academic recruitment, full-time faculty
evaluation processes, and various leaves of absence.
FAD supports the Faculty Development Center (FDC)
and the Faculty Research Development unit (within the
Office of Graduate Studies and Research) to offer faculty
pedagogical professional development and scholarly
development, respectively. The Academic Technology
unit within the Division of Information Technology
also partners with the FDC to support faculty technical
needs, training, consultation, and support.

Faculty Orientation, Incentives, and
Evaluation Practices (CFR 3.2)

FAD serves as a central clearinghouse for faculty-related
procedures, policies, and programs and is responsible
for assisting faculty as they move through the University
from appointment to retirement. The Associate Vice
President for FAD and staff work closely with the college
Deans, Associate Deans, Academic Resource Managers,

and Department Chairs on matters related to faculty
reappointment, tenure and promotion, recruitment
and retention, and interpreting the provisions outlined
in the California Faculty Association and the Board of
Trustees of the California State University (CFA/CSU)
Collective Bargaining Agreement (CBA).

Orientation

Through the FDC, FAD provides support to incoming
faculty through New Faculty Orientations and the
Untenured Faculty Organization (UFO). FAD is
currently updating the Faculty Handbook, which will be
completed by June 30, 2022, and provides guidance for:
Getting Started at CSUDH; Faculty as Referral Agents;
Professional Development Support; Faculty Governance
and Collective Bargaining; Retention, Tenure, and
Promotion (RTP); Faculty Leaves and Honors;

and Retirement.

Evaluation

CSUDH has two evaluation processes for faculty
guided by the requirements of the CBA. The first is
the Retention, Tenure, and Promotion (RTP) process,
which evaluates probationary tenure track faculty
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annually through tenure and promotion to associate
professor. In the fifth-year, faculty submit a request for
tenure and promotion, their Personnel Action File, and
supporting documentation. Faculty are eligible to apply
for promotion to full professor in their fifth year as an
associate professor. Probationary faculty and faculty up
for promotion to full professor are guided in the process
by departmental RTP guidelines that set the standards,
including standards for early tenure and promotion.
FAD provides RTP workshops for faculty under review
and for RTP Committees at the departmental, college,
and university levels, including training for Dean
evaluators. Departments are encouraged to have tenured
faculty mentor tenure track faculty through the process.
While a policy exists for post-tenure review, it has not
been implemented. Currently, the Academic Senate
Faculty Policy Committee is working with FAD on the
history of the policy and what is needed for it to be
implemented. Non-tenure track (lecturer) evaluations
are guided by FAD and overseen by the departments
and colleges. Consistency in evaluation practices of
lecturers is a current goal for sustainable and equitable
practices across colleges, as required by the CBA.

The second faculty evaluation process is the Perceived
Teaching Effectiveness (PTEs) process (sometimes
referred to as student course evaluation), coordinated by
FAD for state-supported courses. PTEs are administered
electronically and scheduled for every fall and spring
semester. The College of Extended and International
Education coordinates PTE administration for its winter
and spring intersessions and its summer sessions. Non-
tenure track faculty have PTEs administered for all
classes, while tenure track and tenured faculty are asked
to choose two courses for PTE administration. (See
Recommendation 4 in this report for information about
the PTE Task Force convened by Academic Senate.)

Incentives

Beyond retention, tenure, and promotion, FAD
supports the Faculty Leaves and Honors Committee,
whose elected faculty members from each college
evaluate and recommend faculty annually for sabbatical
leaves and for achievement awards. Sabbatical awards
are competitive and dependent upon funds available,

so faculty may be eligible for several years before
receiving one.

Faculty awards are presented each year to a select
group of CSUDH faculty members, in recognition of
outstanding achievement in the following areas:

Recommendation 6

Catherine H. Jacobs Outstanding
Faculty-Lecturer Award

Excellence in Research, Scholarship and
Creative Activity Award

Excellence in Service Award

Lyle E. Gibson Dominguez Hills
Distinguished Teacher Award

Presidential Outstanding Professor Award

Assigned Time for Exceptional Levels of
Service to Students Award

The Assigned Time for Exceptional Levels of Service

to Students award can contribute to easing the

cultural taxation burden on faculty of color (see
Recommendation 3 in this report for further discussion
of this award related to faculty diversity, workload,

and equity).

Faculty Pedagogical Development
(CFR 3.3)

Since 2017, the FDC has continued to provide services
and resources to support faculty in developing and
enhancing pedagogical knowledge and skills that foster
students’ success, promoted through reflective teaching
practice and a communal learning environment.

The Center’s core programming includes: providing
pedagogical workshops (e.g., active learning and
curriculum design); supporting Faculty Learning
Communities (FLCs) hosted by campus partners

such as the Writing Across the Curriculum, the First
Year Experience, the University Writing Center, the
University Library, and the College of Education;
designing New Faculty Orientation; hosting the New
Faculty Success Program; and organizing the annual
Innovative Teaching Symposium.

The Center also serves as the home for participation in
the CSU Quality Assurance program (now CSU Online
Course Services), as a Quality Matters (QM) campus.
Additionally, in 2020, under the leadership of the Dean
of Undergraduate Studies, Dr. Kim Costino, CSUDH
received a 5-year National Science Foundation Hispanic
Serving Institution STEM Grant. The goal is to improve
the retention and graduation rates of students from
underrepresented minority populations in the STEM
fields by improving the quality of students’ educational
experience at CSUDH and community colleges
throughout the state. The grant provides funding for
FLCs for both faculty and administrators with the goal
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of “designing more equitable and inclusive curriculum,

pedagogical, and assessment practices.”

Due to COVID-19 conditions and in response to a
March 2020 faculty survey, the FDC shifted its focus

to support faculty in the campus transition to remote/

online teaching. Between the spring and summer of
2020, the CSUDH campus delivered a wide range of

training to over 250 CSUDH faculty members across

all ranks and colleges. Faculty with online teaching

experience and who were designated campus Quality
Matters leaders taught the workshops and bootcamps.

Specifically, the FDC offered 16 separate workshops
on the following topics (some workshops ran more
than once):

Summer Online 2-week Bootcamp

Introduction to Online Syllabus and
Course Development

In addition to offering its own online
teaching pedagogy programming

as described in this section, the FDC

also became the implementation
home of a CSU Chancellor’s Office
grant in the 2020-21 academic year

to support faculty development in
this area. The funding supported 60
faculty members to participate in the
Association of College and University
Educators (ACUE) Effective Online
Teaching Practices, part of a larger
CSU project. The FDC chose the two
faculty facilitators for the course and
handled the competitive selection
process for faculty participants; over
100 faculty applied. The program
continued in Summer 2021 through
ACUE microcredentials, and in 2021-
22, full cohorts are being supported
by CARES funding.

Recommendation 6

Equity and Diversity in an
Online Environment

Enhancing Online Knowledge and Usage
with Blackboard

Video Lecture and Engaging Online Tools

Fundamentals of Online Course and
Syllabi Development Using QM Standards
for Beginners

Advanced Teaching and Active Learning
Methodologies Using Technology and
QM Standards

Online/Hybrid Teaching and Student-
Centered Learning Bootcamp

Additionally, the FDC instituted two specific pedagogy
support programs, utilizing a framework that recognizes
the expertise of faculty members on the campus. In

the Lunch & Learn series, held almost every week
during the Friday lunch hour, workshops were

offered on topics such as Time Management in Your
Online Course, Managing Discussion Boards, Active
Learning, and specific workshops on planning for the
future semester.

The Teaching Online - Tips & Talks Fall 2021 series
featured 3-5 faculty of different ranks and departments
from each college who shared with their colleagues an
effective online teaching strategy that had worked for
them. In Spring 2021, the focus shifted from featuring
colleges to addressing fundamental pedagogical
questions such as scaffolding assignments and
transparent assignments. The series offers a virtual
place and space for faculty members to discuss teaching
and to learn from one another. Additionally, the FDC
offered a series of stand-alone Winter 2021 workshops
for faculty to address specific online pedagogy issues
such as Promoting Student Engagement Online,
Managing Effective Discussion Boards, and Facilitating
Effective Discussions in Synchronous Courses.

Faculty Scholarly Development

CSUDH has a dozen active philanthropic funds that
expressly support our faculty. There are two endowed
professorships, several research and project funds, and
a housing support fund. In total, seven permanently
endowed funds provide approximately $135,000/

year in faculty support, and five current use funds
have approximately $200,000 available for use (see
Appendix 6A for more details).
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Fundraising has become a presidential and campus
priority in recent years. As fundraising results continue
to grow, it is expected that funds for faculty support will
similarly increase. Most recently, Snap Inc., developer
of Snapchat, provided a $5 million gift to CSUDH (the
largest single donation in the University’s history), for
the creation and endowment of a new institute focused
on addressing equity gaps in computing education

Recommendation 6

provided copies of the publication by the same name
to participants. This has led to faculty publications

in a variety of disciplines. The FDC also supports

the Untenured Faculty Organization (UFO), which
offers various supports for non-tenure track faculty
through the FDC, including the annual CSUDH
Faculty Research Symposium and the first annual
Faculty 3x2 event, in which faculty present a summary

(see inset).

In 2020-21, CSUDH received

a faculty retention grant

from the CSU Chancellor’s
Office. These funds facilitate
CSUDH’s institutional
membership in the

National Center for Faculty
Development and Diversity
(NCFDD), an independent
professional development,
training, and mentoring
community focused on
helping faculty succeed with
their scholarly pursuits,
teaching, service, and work-
life balance. Through the
institutional membership,
CSUDH faculty members
can access a variety of virtual
programs offered by NCFDD,
such as writing challenges,
mentoring workshops,
research planning, and
teaching development. As
part of the Chancellor’s Office
grant, the FDC implemented
a Spring 2021 retreat for mid-
career faculty. In 2021-22, a

FLC for pre-tenure faculty will

be established based on the
NCFDD’s core curriculum, as
well as a mentoring program,

Snap Inc.’s $5 million gift funds a new

computer science education institute
to be housed in the CSUDH College of
Education. The new institute will serve
as a leader in computing education
research, teacher preparation, and
curriculum development centered
around equity and access, particularly
for students with special needs

and for bilingual, multilingual, and
dual language learners. Through
partnerships with Los Angeles

area school districts, the institute

will develop high-quality computer
science education that can impact all
regional K-12 students. A variety of
activities for school-aged students are
planned, including coding nights and
coding summer camps, which will be
implemented with particular attention

toward access and equity.

of their research or
research interests

in three minutes or less
using no more than two
PowerPoint slides. The
events highlight the
research of tenure track
and non-tenure track
faculty members and
provide an opportunity
for faculty to learn about
their colleagues’ work and
make connections across
departments, disciplines,
and career stages.

External Funding &
Office of Graduate
Studies and
Research Support

The Office of Graduate
Studies and Research
(GSR) has clarified and
improved its support
for faculty scholarly
development, especially
regarding external
awards. A 2016 internal
CSUDH task force
reviewed pre- and post-
award operations within
the GSR and determined
that the Office of

and a faculty of color affinity group.

Additionally, the FDC provides physical space and
three-day writing bootcamps for faculty, held between
semesters. The writing bootcamps provide consultation
with faculty and staff experts to assist in grant writing,
book proposals, methodological, and other forms

of scholarly support. The FDC has hosted a faculty-

led publication workshop series several times, called
“Writing Your Journal Article in 12 Weeks” and

Sponsored Research and Program (OSRP) needed
more staff to adequately support faculty seeking
external funding. Since then, CSUDH has started
building the personnel and offering programs to
support faculty in their scholarly and creative activities
pursuit.

The faculty Director for Research Development
became a full-time position in October 2018, elevated
from a part-time position that had been created and
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filled in January 2016 (a first position of its kind in
the CSU system). This 12-month appointment at the
professor level, reporting to the Dean of GSR, provides
leadership and development for faculty research,
scholarly and creative activities (RSCA). Since 2018,
the faculty Director has a minimal baseline budget
allotted to support faculty’s scholarly development,
including preparing research grant proposals with
trainings, travel, honorarium to hire external mentors,
some seed funding, and writing assistance. Also in
2018, the University added a full-time staff thesis

and grant review coordinator, with responsibility for
supporting faculty development and training, editing
faculty manuscripts and grants, and developing grant
proposal material.

To provide additional support to faculty on their
external grant proposals, CSUDH has entered an
annual contract with external consulting firm Hanover
Research since August 2019. This has provided support
to approximately ten additional grant proposals per
year over the capacity of in-house campus support.
Sustaining this partnership will enable CSUDH to
continue to meet the demand for support that enhances
faculty scholarly development, external funding, and
success with tenure and promotion.

Data for faculty and administrators applying for
external grants between 2017 and 2021 show faculty
succeeding between 26% and 49% of the time

(see Appendix 6B).

Office of Graduate Studies and
Research Programming

Programs to support faculty’s scholarly development
that were initiated in 2015-2016 needed a boost to
meet the demands of the larger cohorts of new faculty
CSUDH began hiring each fall. These faculty arrived
with higher research needs and aspirations. In general,
programming has been designed to meet the needs of
assistant professors. However, GSR (like the FDC) aims
to offer more customized support to meet the needs of
lecturers and mid-career faculty as much as possible
too. Supporting lecturers in strengthening their research
portfolio will serve them in future positions, including
making them more competitive for tenure track
positions at CSUDH. Similarly, focused programming
for associate professors will help them publish more,
seek more funding, grow their research programs, and
will improve their retention rates. This is important

Recommendation 6

for our efforts to improve tenure density (as discussed
above, see Recommendation 3).

The GSR launched a host of programs in 2017 that
have been identified as programs to sustain: research
strategic plan development; help identifying external
funding opportunities; “Grants for My Research”; on-
demand, one-on-one customized grant development
support; manuscript editing service; faculty research
development writing group (via Zoom); faculty research
development weekly office hours (via Zoom); NTTF
research development program (see below); intramural
and external funding for enhancing research.

(See Appendix 6C for further details.)

NTTF Research Development Program

Launched in Summer 2021, the NTTF
Research Development Program supports
non-tenure track faculty (NTTF) who are

eager to strengthen their research portfolio

(e.g., submitting manuscripts, extramural

grant proposals, etc.), but need resources,
guidance, and mentoring to get started.
Participants attend a one-day summer Online
Research Portfolio Workshop to develop and
refine their research CV; create their research
development strategic plan; identify areas of
improvement for their research; identify next
steps for their research (e.g., grant writing or
manuscript writing); and create a one-page
future research plan summary. In the inaugural
cohort, there were eight faculty participants
from four colleges: two from the College of
Business Administration & Public Policy; one
from the College of Education; two from the
College of Health, Human Services & Nursing;
and three from the College of Natural &

Behavioral Sciences.
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NIH Development Funding

In 2020, CSUDH was awarded competitive 3-year
external funding - the NIH Sponsored Program
Administration Development (SPAD) cooperative
agreement in:

Evaluating and enhancing
sponsored-program services

Establishing research-related
procedures to achieve consistency and
regulatory compliance

Developing and disseminating research-
related services, policies, and procedures

Providing NIH-specific grant-writing
training and mentorship to faculty to
produce competitive proposals

As a cooperative agreement, the CSUDH project
team works closely with NIH to strengthen sponsored
program administration to serve all faculty well in
the future.

With external grants come indirect costs (IDC) that
must be considered. CSUDH has a higher number

of grants that come with a full 47% IDC to the
campus compared to five years ago. The campus is
currently working to establish a robust model for IDC
redistribution to leverage the funding coming from
external entities. IDC redistribution flowing to the
individual colleges, departments, individual faculty
who brought in the funding and the Faculty Research
Development unit will relieve some of the financial
constraints to sustain and add new and innovative
programming. While a few federally funded
institutional grants (such as NIH SPAD and NSF
IUSE HSI) support some programming, internal/
state support is needed to institutionalize and sustain
these successful efforts and continue to support
faculty scholarly development.

Recommendation 6

Summary

These different university-level actions to support
faculty - providing professional development for
teaching in the pandemic and running several
interlocking offices to advance faculty scholarship

and research - respond to this Recommendation 6.
However, this remains a work in progress. The stresses
and inequities exposed globally by the pandemic are
just as salient in our faculty ranks, aggravated by our
low tenure density. Notwithstanding our talented

and committed corps of non-tenure track faculty,
there are simply not enough people on the CSUDH
campus to share the work of tenured faculty: student
academic support, research and scholarship of all kinds
(including the Scholarship of Teaching and Learning),
and shared governance. In that sense, our responses
to this recommendation mirror our responses to
Recommendation 3, since both strategies depend

on our commitment to grow and diversify our
tenured faculty. W
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Conclusion

Conclusion

Identification of Other Changes and
Issues Currently Facing the Institution

The Senior Accrediting Commission last met to discuss
CSU Dominguez Hills on June 30, 2018, which was

the final day in office for President Willie J. Hagan.
Under Hagan’s leadership, the institution enjoyed sound
fiscal management and won state-level approval for

the construction of two new academic buildings and

a residence hall. The self-study and the report of the
subsequent accreditation visit conveyed impressive
gains in enrollment, student success, and Mean Unit
Load (the average number of classes students schedule
each term, an important factor in time-to-degree). The
Commission asked for this Interim Report at a time of
presidential transition, and a rapidly changing context
of growth and construction.

Over the past several years, those transitions have

all unfolded as planned. The campus community

has embraced President Thomas A. Parham as an
outspoken, passionate advocate for the University’s
mission and students. This has been crucial to
maintaining the sense of teamwork and shared purpose
that struck the accreditation visiting team. Construction
of the new buildings proceeded without incident, and all
have opened on schedule and under budget.

Enrollment growth and Mean Unit Load have leveled
off, easing what had been serious strains on the
institution’s instructional capacity. At the time of the
institutional self-study and site visit, the Division of
Academic Affairs had been running annual budget
deficits simply to provide students with complete
class schedules.

Under the leadership of Provost Michael E. Spagna,

the Division of Academic Affairs has eliminated those
deficits in the last two years, but capacity strains are
visible in other ways. Staffing and faculty levels are

low, as addressed elsewhere in this Interim Report.
However, the University is committed to making the
fullest possible use of its stabilizing enrollment, taking
the opportunity to improve tenure density, restore
adequate staffing levels, and provide students with more
comprehensive academic support.

The biggest unanticipated challenge facing the
University since 2018 has been the COVID-19 global
pandemic. In response, the institution prioritized
student progress to degree with a massive and
immediate shift to online instruction. This safeguarded
the health of faculty and students while protecting
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the core mission of the University, teaching and
learning. CSUDH made considerable investments

in faculty professional development, as detailed in
Recommendation 6 in this report. Participating faculty
committed to follow-up activity and wrote a reflection
paper, following best practices in faculty professional
development. Recognizing "in their high school years,"
the disruption to incoming cohorts, the University also
offered summer bridge and general education classes
free of charge, using funds advanced by the College of
Extended and International Education.

Many responses to the pandemic - including the
move to online instruction, the concerted focus on
pedagogy, and the overnight adoption of paperless
business processes — have permanently changed and
strengthened the University.

In rapid succession, the beginning of the pandemic
was followed by civil unrest around the country, in
immediate response to the murder of George Floyd

at the hands of police. For many at Dominguez Hills,
the experience recalled the Watts Rebellion at the
University’s origin. President Parham impaneled a
new Racial Reckoning and Reconciliation Task Force,
charged with informing University reaction on a basis
of both sound scholarship and social justice.

In that vein, the President has encouraged us to take
the pandemic and its fallout as an opportunity to do
better, reminding us that “crisis reveals character and
exposes weaknesses” Campus repopulation has been
characterized by genuine excitement, as members of
the community return to new buildings, new degree
programs, and new colleagues — and a campus culture
that is different, and stronger, than the one they left.

Conclusion

Concluding Statement

Like most processes relating to accreditation, the
drafting of this Interim Report has been an opportunity
for us to engage in planning and reflection. The

broad committee that wrote this document includes a
cross section of students, administrators, and faculty.
Feedback from campus leadership and external
stakeholders has informed the report in important ways.

As we look ahead to the next institutional self-study, we
are focused on a renewed commitment to equity. This is
reflected in the draft of our new Strategic Plan, in which
relevant themes include commitments to providing
equitable access through affordable, high-quality
education and to hiring and equitably supporting a
diverse faculty, staff, and administration. We further
affirm our equity work through our commitment to
student success that serves the principle of educational
justice and achieves equitable academic excellence

and holistic student empowerment through various
educational experiences that reflect students’ identities
and leverage the strengths and values they bring

with them. Further, community engagement fostered
through connections between campus and communities
(local, global, and virtual) will facilitate pathways

to success and socioeconomic mobility for students

and help our communities thrive. Lastly, the CSUDH
commitment to justice, equity, and inclusion is rooted in
an ethos of love and a culture of care that will provide a
physical and social infrastructure that supports a sense
of belonging and wellbeing for all Toros. ®
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Appendix 1A — Updates on Strategic Planning Process and its
Implementation (Recommendation 1)

CSUDH Strategic Planning Timeline and Work Plan

Strategic Planning Timeline

Work Plan

January 2021

Develop timeline and work plan for strategic planning
(“SP”)processes
Create a list of work performed and institutional
documentsgathered to date in connection with 2021-2026
SP Process

¢ Review SPSC for representation and balance

e Develop final SPSC roster

e Complete SPSC appointments

¢ Documents relevant to campus strategic planning

provided

o |dentify stakeholders

¢ Initial meeting with SPSC

e Schedule of SPSC meetings for 2021 established
SPSC creates Sub-Committees for executive
planning,mission/vision/ values, and data analysis
Provide campus and community periodic briefings
throughwritten announcements and media
communications

February 2021

Schedule and initiate foundational meeting(s) with
campusleadership
Schedule and initiate meeting(s) with campus and
communitystakeholders
Identify full list of interested groups that must be included
inthe process

e Schedule of campus/ community updates

established

Mission/Vision/Values Sub-Committee to review institutional
statements and identify potential areas of improvement

e President briefed on progress to date

Mid-February — March 2021

Facilitate meetings with campus stakeholders (e.g.,
Faculty, Staff, Students, Administrators, Alumni,
Community)

Electronic mechanisms for gathering additional
stakeholderfeedback established and publicized

April 2021

Campus responses on strategic commitments analyzed

andreported






Strategic Planning Timeline

Work Plan

Mission/vision/values Sub-Committee to review data and
refine institutional statements for presentation to SPSC
SPSC meetings to review documents, discuss key questions
concerning strategic positioning, and identify highest priority
strategic commitments

May 2021

SPSC adopts draft strategic commitments and revised
mission/vision/values statements
SPSC creates Sub-Committees (one for each
strategiccommitment)
SPSC Chair(s) and Sub-Committee Chairs Constitute a SP
Executive Committee
Sub-Committees research strategic commitments, identify best
practices and develop goals for each commitment

¢ President briefing

June 2021

SPSC meets to review/ revise strategic commitments and
goals

Sub-Committees identify major activities that are intended to
accomplish goals; formulate key activities for each major goal
Sub-Committees develop specific, measurable goals and
objectives to track progress

July 2021

SPSC reviews and adopts strategic commitments/
goals/activities statements

e President briefing
Draft SP documents to be presented to campus stakeholders
for reaction andadvice at the start of Fall semester

August 2021

¢ Present draft plan to President’s Cabinet

September 2021

e Share draft of strategic plan with campus stakeholders

October 2021

Finalize plan based on campus feedback

November 2021

Executive Committee develops communication plan and financial
plan to support the SP

December 2021

President approves plan

January 2022

e 2022-2027 SP Launched











Strategic Planning

CSUDH

Appendix 1B

STRATEGIC PLANNING
Expand Menu

CSUDH Strategic Plan

For the next several months, the California State University, Dominguez Hills community will embark on a
strategic planning process to help the university define who we are today, identify where we need to go in the
future, and what steps we need to take in order to establish CSUDH as a nationally recognized model for a
public, metropolitan university. The result will be a new strategic plan that will serve to guide us into the
coming years.

All students, faculty, and staff are invited to join in the process. More information about the process and how
to get involved can be found on this site.

Strategic Plan Kickoff

Join the Strategic Planning Committee and its co-chairs, Drs. Kim Costino and Matthew Smith, in an
introduction to our exciting, new strategic plan. Learn how this integrated strategic plan will impact university
priorities and ways you can connect the strategic plan to your unit, department, and division objectives.

March 3, 2022
3-4 p.m.

Educational Resource Center Forum (between the Loker Student Union and Library)

RSVP for the Kickoff

https://www.csudh.edu/president/strategic-planning/[2/23/2022 5:37:59 AM]



https://www.csudh.edu/

https://www.eventbrite.com/e/csudh-strategic-plan-kickoff-tickets-269213152787

https://www.csudh.edu/president/strategic-planning/timeline-events

https://www.csudh.edu/president/strategic-planning/communications-resources

https://www.csudh.edu/president/strategic-planning/committee

https://www.csudh.edu/president/strategic-planning/archives/

https://www.csudh.edu/

https://www.csudh.edu/president/

https://www.csudh.edu/president/strategic-planning/[2/23/2022
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Appendix 2A - Dashboards and Reports

(Recommendation 2) Select Dashboards and Reports

Title Purpose Access

Advising Quick access to lists of students by group who Advisors, college

Dashboards are/not enrolled with demographic and contact staff, faculty
information

Enroliment Model multiple factors influencing enroliment to Cabinet, faculty,

Projections project headcount and unit load, including scenario | administrators, staff

testing (and assessment of the enroliment cliff
forecast)

Attrition Profile
Report

Identify patterns across students who leave the
institution (major, GPA, demographics, student
level)

Cabinet, faculty,
administrators, staff

Engagement Distribution of standard student engagement Faculty, Staff,
and Impact (NSSE) and customized reports/discussions for Student
various committees
DFW by Grade distribution report to help department chairs | Deans, Associate
section and leadership identify trends and examine Deans, Dept. Chairs
individual courses
Enrollment Analyze holds placed on student accounts that Enrollment Planning
Barriers prevent registration, disaggregate by key variables,

present trends

Supplemental

Grade improvement by course for students based

Access with any CSU

Instruction on number of S| sessions attended credential

Impact

Grant support | Analyze student enrollment, retention, and Faculty, staff,
completion based on major, student groups, and granting agencies
other factors

Transfer Analyze retention and completion for transfer Faculty, staff

success students on ADT or not, by institution of origin

CalStatePays CSUDH enrolled student outcomes (graduated/not) | Open access

with industry and earnings at 2,5,10, 15 years out

Covid Impact

A series of surveys during the pandemic, including
Thriving Quotient

Open, including
2/2021 event






Internal Dashboards

The dashboards listed below require university credential login through the my.csudh.edu portal.

# Dashboard Report

1 Admissions Program Action Report

2 Admissions Admission by Admit type

3 Admissions Recruitment Summary

4 Admissions Admission By College and Dep

5 Admissions Admission by College & Major

6 Admissions Admissions International Students

7 Admissions Admission Summary Report

8 Admissions Intent to enroll & Enroll by program

9 Admissions Admission Compare between terms

10 | Admissions Application Profile

11 | Advising Dashboard UAC

12 | Advising Dashboard EOP

13 | Advising Dashboard ETE

14 | Advising Dashboard FirstTimeFreshmen Registration

15 | Advising Dashboard FTF_EOP

16 | Advising Dashboard FTF_UAC

17 | Advising Dashboard FTE ETE

18 | Advising Dashboard Undergraduate Transfer Student Registration
19 | Bottleneck courses DFW/Instruction mode report

20 | Bottleneck courses Course Grade Distribution

21 | Census Firsttime freshmen Profile

22 | Census Transfer Student Profile

23 | Census Admission Funnel

24 | Class Tally Report Class Enrollment Tally-College Level

25 | Class Tally Report Class Enrollment Tally-Department Level
26 | Class Tally Report Class Enrollment Tally - Course Level

27 | Class Tally Report Class Enrollment Tally-Class Level

28 | Class Tally Report Census Class Enrollment Tally-College Level
29 | Class Tally Report Census Class Enroliment Tally-Department Level
30 | Class Tally Report Census Class Enrollment Tally-Class Level
31 | Course Demand Course Detall

32 | Course Demand Course Enroliment Detail

33 | Course Demand Incoming Transfer Students

34 | Course Demand Foundation Course Demand

35 | Course Demand Specialized Course Demand

36 | Course Demand Capstone Course Demand

37 | Course Demand Foundation Course Projection

38 | Course Demand Specialized Course Projection




https://my.csudh.edu



39 | Course Demand Specialized Diversity Course

40 | Course Grade Distribution | Faculty Grade Distribution

41 | Course Grade Distribution | Faculty Grade Distribution Multi Term

42 | Course Grade Distribution | Sections with GPA <= 2.0

43 | Degree Audit Cohort Summary

44 | Degree Audit Status by RQ Group

45 | Degree Audit Student By College & Major -Requirement Status
46 | Degree Audit Incomplete Requirements By College

47 | Degree Audit Degree checkout Status

48 | Degrees Degrees Awarded By Headcount

49 | Degrees Degrees Awarded By Major

50 | Degrees Minor Associated with Degrees Awarded
51 | Degrees Degree Awarded by College

52 | Degrees Degree Awarded By Plan

53 | DH Enrollment DH Enrollment

54 | Enroliments Enrolled-Eligible Not enrolled by Class level-State Support
55 | Enrollments Enrolled-Elligible Summary

56 | Enroliments Holds That Prevent Enroll_ Eligible Students
57 | Enroliments Term Enroll By AdmitType-State Support
58 | Enrollments FTE by Term

59 | Enroliments Term Enrollment by College

60 | Enroliments Term Enrollment :Trend

61 | Enroliments Class Enrollment By College

62 | Enroliments Daily enroliment

63 | Enroliments Waitlist Summary

64 | Enroliments Course Enroliment / Waitlist

65 | Enroliments Daily Enroliment By College

66 | Executive Overview Overview

67 | Executive Overview Recruitment

68 | Executive Overview Retention

69 | Executive Overview Student Records

70 | Executive Overview Student Financials

71 | Executive Overview Financial Aid

72 | Financial Aid Financial Aid Summary Report

73 | Financial Aid Pell Grant\Cal Grant\StateUniv Grant Details
74 | Financial Aid All Scholarships

75 | Financial Aid State/Institutional Aids

76 | Financial Aid All Loans

77 | Registration Snapshot State Support Registration Snapshot

78 | Registration Snapshot State Support Enroliment Compare

79 | Registration Snapshot Registration by Residence Status

80 | Registration Snapshot Registration Snapshot Comparison

81 | Registration Snapshot Registration by Level Comparison






82

Registration Snapshot

Registration Trend

83

Registration Snapshot

Daily Registration

84 | Smart Planner Smart Planner Student Overview

85 | Smart Planner Smart Planner Overview By College

86 | Smart Planner Smart Planner- Course Selection

87 | Smart Planner Smart Planner Course Overview

State Support
Registration Summary

88 | and Profile State Support Registration Summary

State Support
Registration Summary

89 | and Profile Enrollment Profile FTF

State Support
Registration Summary

90 | and Profile Enroliment Profile_ Transfer

State Support
Registration Summary

91 | and Profile FTF W/c /M/C category Planning

92 | Student Success Cohort Comparison

93 | Student Success DH Cohort Comparison - College

94 | Student Success DH Cohort Comparison - Ethnicity

95 | Student Success DH Cohort Comparison - Parent Education

96 | Student Success Cohort Detall

97 | Student Success 2-Dimension Detail

98 | Student Success Search-Results

99 | Transfer Student Institution of Origin with enrollment, retention, completion

100 | Time to Degree Filters for student characteristics and years to combine

Filters for sex, race/ethnicity, class level, Pell and generation

101 | Enrollment Cohort based | status

Degrees Granted Cohort | Filters for sex, race/ethnicity, class level, Pell and generation
102 | Based status

Enrollment, Retention, Filters for sex, race/ethnicity, class level, Pell and generation
103 | Completion Cohort Based | status

Graduate Student Filters for sex, race/ethnicity, class level, Pell and generation
104 | Enrollment Profile status

105 | Units Taught By college, department, major






		Dashboard: 

		Report: 

		Admissions: 

		Program Action Report: 






Appendix 3A - Recruitment and Hiring of New Faculty prior to and during the COVID-19 Pandemic (Recommendation 3)

Faculty Line Recruitment Source

Recruiting Year Cohort New Hires | Recruitments | New | Replacement | Rollover |Notes

Pre-Pandemic
2016-17 2017-18 11 15 1 14 0
2017-18 2018-19 36 35 20 7 8 1 added to original recruitments
2018-19 2019-20 30 44 24 13 7 7 Recruitments not initiated

During Pandemic
2019-20 2020-21 27 32 17 11 5
2020-21 502122 12 16+ 20 1 0 *31 Recruitmentf1 originally planned (pre-pandemic), 16
were conducted

2021-22 2022-23 N/A 19 11 7 1 Searches currently underway

!A tier system was developed and used to address reduced funding during the pandemic:

Tier 1 = recruit no matter what (n=14)

Tier 2 = probably recruit (n=7)
Tier 3 = form search committees, but probably wait one year (n=10)

(Provost Spagna's memo to Deans, 5/4/20)

Data Sources:

CSU Recruitment Survey
Provost Spagna's presentation to Academic Senate, 4/8/21











Appendix 3B — Faculty Demographics

Race and Ethnicity
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Appendix 3C — Faculty Hiring and Allocation Plans (Recommendation 3)

Efforts toward Improved Tenure Density (CFR 3.1)

The CSU Task Force on Tenure Density generated recommendations for improving CSU tenure
density (“Report of the Task Force on Tenure Density in the California State University,”
January 9, 2018). Below are the five recommendations for individual campuses and the relevant
efforts CSUDH has undertaken to address each one:

CSU Recommendation 1. Create a tenure density plan with targets based on campus needs
and resources.

Targets for tenure density are set with input from the CSU Chancellor's office. Locally, CSUDH
identified non-retention of faculty as one of the factors contributing to the tenure density rate.
Until recently, faculty hiring and allocation at CSUDH was guided by the University's 2014-2020
strategic plan. Goal 1--Objective A of the plan was to increase tenure density from 41.9% in
2013 toward 60% (near the CSU-wide average, at the time). Three strategies to achieve the
goal were:

Strateqy 1 was to analyze faculty flow data. Strategy 1 of the Strategic Plan (analyze
faculty flow) was partly achieved through the adoption and posting of AA Policy AA 2017-
03 (Aug. 31, 2017), “Guidelines and Rationale for Tenure Track Lines."

Strateqy 2 was to implement a 5-year recruiting and hiring plan. This strategy included
baseline budgeting for new hires, a tenure density endpoint of 58.2% after five years (the
CSU average at the time) and hiring about 64 additional full-time, tenure track faculty.
Between Fall 2014 and Fall 2019, CSUDH added 71 additional full-time, tenure track
faculty (increasing from 204 in 2014 to 275 in 2019). While we achieved our goal of
growing the number of full-time, tenure track faculty, our tenure density did not rise to the
target.

Strategy 3 was to determine the factors that lead to the non-retention of faculty and to
implement a support program for retention and promotion. We recognized that, without
explicit efforts aimed at faculty inclusivity, faculty of color may leave the University (see
Appendix E for current faculty demographic data). A 2020 collaboration with the National
Center for Faculty Development and Diversity — an organization that helps to support
faculty with diverse backgrounds — helps to maintain a successful and strong faculty (i.e.,
faculty retention). Also, we provide faculty research support from Research and Funded
Projects (through the Director, Faculty Research Development) that improves support for
faculty to pursue public and private grants and contracts. Faculty retention will be
maintained further through the construction of new campus buildings that support faculty
success. (The section of this report that addresses WSCUC Recommendation 1 provides
more information about new buildings supporting faculty success.)





CSU Recommendation 2. Ensure replacement of tenure track faculty with another tenure track
faculty member.

We make every effort to do this, including careful monitoring of faculty lines, proper handling of
a faculty recapture pool, and consideration of administrators’ retreat rights. Academic Affairs
examined how the University handles administrator retreats to faculty lines and adjusted the
process. Academic Affairs will ensure that the college affected by administrator retreat receives
funding for the unaccounted position by including retreat rights positions into new tenure/tenure
track lines allocated by the University Budget Committee (UBC). Thus, all retreat rights positions
are funded before adding additional new lines, thereby avoiding having the college “overspend”
(CFR 3.4).

CSU Recommendation 3. Hire a diverse group of tenure track faculty each year that exceeds
the size of the group that is leaving

Prior to the pandemic, CSUDH renewed the importance of hiring diverse faculty members while
continuing measures we were already taking. Also, the recruitment process had been
streamlined and the result was that offers were being accepted at a higher rate than in previous
years.

CSU Recommendation 4. Consider qualified lecturers for tenure track positions

CSUDH and many campuses in the CSU system and the California Faculty Association
prioritize hiring qualified lecturers for tenure track faculty positions. CSUDH, particularly in the
College of Education and College of Health and Human Services and Nursing, has a track
record of hiring long-term, often full-time lecturers, for tenure track positions. In other programs
going forward, we recognize the need to prioritize these faculty for intentional mentoring,
especially those who need to develop a research and scholarship plan to obtain tenure and
promotion.

CSU Recommendation 5. Annually monitor and report on progress toward goals

Academic Affairs made notable improvements to faculty hiring as a result of self-reflection and
deliberation. For one, Academic Affairs self-assessed year-to-year financial uncertainty and
generated new financial allocation models and priority-setting. Academic Affairs and
Administration and Finance collaborated (the Academic Affairs Cost Projection Working Group
from 2019-2020) with the goal of creating an enroliment-based budget model that would help
eliminate Academic Affairs division deficits (CFR 3.4). We also benchmarked our faculty hiring
progress against other CSU campuses prior to the pandemic.






Appendix 3D — Student Enroliment 2000-2020 (Recommendation 3)

Growth in student enroliment (Headcount and FTES) at CSUDH

Headcount: 17,763 Full-Time Equivalent: 14,574
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Source: CSU Enrollment dashboard, through Fall 2020
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Executive Summary

This report focuses on searches conducted during the 2018-19 academic year for
appointments beginning in fall 2019, but also considers some data from prior years. It is
based on survey information that the Office of the Chancellor has collected from the
campuses since 1988 to provide the CSU with information about the successes and
challenges associated with recruiting tenure-track faculty. The report addresses the rate
of success experienced by campuses in recruiting new faculty and the number of
applications received for searches. The report presents demographic and salary data
for new instructional tenure-track faculty, and presents information on the recruitment
process, including reasons given for unsuccessful searches. In addition, data on faculty
resignations and tenure denials by campus and discipline are also reported.

CSU campuses initiated 789 searches that resulted in 665 appointments for fall 2019,
compared to 866 searches and 734 appointments in the prior year. Searches
culminated in appointments 84% of the time. A majority of new appointees were
female (54%), while 45% were faculty of color.

Starting salaries for new faculty increased from prior years, with new assistant professors
receiving an average of $84,393. The average for all new appointments was $86,343.

For 2018-19, total denials of tenure and non-reappointments were 0.64% of the
probationary faculty population. In 2018-19, the rate of resignation of tenured and
probationary faculty overall was 1.4%. There was a slight decrease from the prior year in
resignations of tenured faculty (0.04%) and a more pronounced decrease among
probationary faculty (1.52%).
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Searches and Appointments

The CSU has tracked recruitments of tenure-track faculty since the 1987-88 academic
year. Over that period of time, campuses have initiated 25,361 searches that led to
18,873 new tenure-track appointments. The data in Figure 1 indicate a relatively close
correlation between the health of the CSU budget and the number of new
appointments made systemwide. In fall 2010, only 108 new tenure-track faculty
members were appointed systemwide (a historical low point). In fall 2019, there were a
total of 665 new appointments, which was lower than the prior year (734 appointments
in fall 2018). Until fall 2019, tenure-track hiring over the past several years has exceeded
the number needed to replace faculty who leave the CSU due to retirement,
resignation, and other separations. In fall 2019, total separations (675) exceeded tenure-
track hires (665). The total number of tenure-track faculty across the system in 2019 was
11,126, which is 11.7% higher than the Great Recession low observed in fall 2013 (9,961),
and is the highest headcount since 1991 (11,028).

Figure 1. Instructional Tenure-Track Faculty Searches, 2010 - 2019
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Historical information on the number of tenure-track faculty is available for your review.
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Table 1 presents the 5-year history of new appointments on each of the 23 campuses.
From 2015 through 2019, a total of 3,821 new appointments were made. Campus
success rates have remained fairly level during the same period. The number of new
appointments varies considerably from campus-to-campus and from year-to-year,
reflecting campus size, budget constraints, and local needs. In fall 2019, San José,
Sacramento, and San Diego appointed the largest number of new tenure-track hires,
with 60, 47, and 46, respectively. The same three campuses — San José (299), San Diego
(270), and Sacramento (258) — have appointed the most hires over the past five years.

Table 1. Instructional Tenure-Track Faculty Appointments by Campus, 2015-2019

Success Rate

Campus Fall 15 Fall 16 Fall 17 Fall 18 Fall 19 5-Yr. Total
Bakersfield 20 30 15 36 18 119
Channel Islands 14 17 18 12 12 73
Chico 46 50 32 27 18 173
Dominguez Hills 33 19 10 35 30 127
East Bay 29 30 25 20 25 129
Fresno 39 63 60 60 18 240
Fullerton 66 56 41 28 45 236
Humboldt 21 23 25 7 20 96
Long Beach 56 65 35 42 30 228
Los Angeles 38 52 39 30 39 198
Maritime 5 4 4 4 5 22
Monterey Bay 34 15 14 13 25 101
Northridge 81 21 48 42 18 210
Pomona 41 50 22 33 43 189
Sacramento 36 44 76 55 47 258
San Bernardino 29 36 13 28 38 144
San Diego 55 53 44 72 46 270
San Francisco 36 54 39 42 35 206
San José 58 64 57 60 60 299
San Luis Obispo 56 47 37 34 45 219
San Marcos 23 19 32 16 16 106
Sonoma 19 17 19 17 16 88
Stanislaus 14 25 14 21 16 90
;‘I’ot:;iﬁ't'nf:r':‘t':uses 849 854 719 734 665 3,821
Z:;?'c::scamp”ses 1,003 999 838 866 789 4,495
Total All Campuses 85% 85% 86% 85% 84% 85%
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Table 2 examines the success of each campus attracting applicants and completing
tenure-tfrack searches for fall 2019. Successfully completing searches depends on a
large number of factors, including the mix of disciplines; the level of competition for
faculty within those disciplines; the quality of the search pool; and the level of salary
and start-up support offered. In addition, external factors such as the cost of living and
housing, as well as the availability of spousal employment may also influence search
outcomes. The campuses with the highest success rates were Maritime (100%), San
Bernardino (100%), Humboldt (100%), and San Marcos (94%). On average, the CSU
received 62 applications per search, an increase of 8.8% over the previous year.

Table 2. Instructional Tenure-Track Faculty Searches, Appointments,
and Applications by Campus, Fall 2019 Cohort

Average
Campus Searches Appointments | Success Rate | Applications | Applications
per Search
Bakersfield 21 18 86% 967 46
Channel Islands 15 12 80% 500 33
Chico 23 18 78% 977 42
Dominguez Hills 37 30 81% 1,053 28
East Bay 30 25 83% 2,318 77
Fresno 23 18 78% 783 34
Fullerton 55 45 82% 4,954 90
Humboldt 20 20 100% 1,234 62
Long Beach 37 30 81% 2,603 70
Los Angeles 52 39 75% 2,459 47
Maritime 5 5 100% 139 28
Monterey Bay 31 25 81% 2,224 72
Northridge 28 18 64% 1,975 71
Pomona 50 43 86% 2,208 44
Sacramento 53 47 89% 2,769 52
San Bernardino 38 38 100% 3,150 83
San Diego 54 46 85% 3,766 70
San Francisco 39 35 90% 2,728 70
San José 69 60 87% 6,677 97
San Luis Obispo 54 45 83% 2,779 51
San Marcos 17 16 94% 791 47
Sonoma 19 16 84% 1,264 67
Stanislaus 19 16 84% 742 39
All Campuses 789 665 84% 49,060 62
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Faculty Diversity

A campus-by-campus breakdown of the gender of new instructional tenure-track hires is
presented in Table 3. More than half of all new hires were female (54.3%, 361 out of 665).

Table 3. Gender of New Instructional Tenure-Track Faculty by Campus, Fall 2019 Cohort

Campus Appointments Male Female Non-Binary
Bakersfield 18 50% 50% 0%
Channel Islands 12 50% 50% 0%
Chico 18 67% 33% 0%
Dominguez Hills 30 50% 50% 0%
East Bay 25 52% 48% 0%
Fresno 18 44% 56% 0%
Fullerton 45 29% 71% 0%
Humboldt 20 35% 65% 0%
Long Beach 30 40% 57% 3%
Los Angeles 39 46% 54% 0%
Maritime 5 60% 40% 0%
Monterey Bay 25 40% 60% 0%
Northridge 18 83% 17% 0%
Pomona 43 51% 49% 0%
Sacramento 47 40% 60% 0%
San Bernardino 38 37% 63% 0%
San Diego 46 46% 52% 2%
San Francisco 35 31% 69% 0%
San José 60 50% 50% 0%
San Luis Obispo 45 58% 42% 0%
San Marcos 16 50% 50% 0%
Sonoma 16 31% 69% 0%
Stanislaus 16 31% 69% 0%
All Campuses 665 45.4% 54.3% 0.3%
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Table 4 presents proportional gender and ethnicity data of new instructional tenure-
track hires. Over 45% were faculty of color, and the percentage of new faculty
identifying as faculty of color has been trending upwards for the last seven years (from
32% in 2012). Eight campuses reported that 50% or more of new hires were faculty of
color (Los Angeles, 77%; San Marcos, 63%; Sonoma, 62%; Northridge, 61%; Monterey
Bay, 56%; Fullerton, 55%; Dominguez Hills, 53%; and Sacramento, 50%).

Table 4. Gender and Ethnicity of New Instructional Tenure-Track Faculty by Campus, Fall 2019 Cohort

Male: Male: Male: Female: Female: | Female: Non- Non-Binary:
Campus Appointments White Faculty | Unknown White Faculty | Unknown | Binary: Faculty of

of Color | Ethnicity of Color | Ethnicity | White Color
Bakersfield 18 27.8% | 22.2% 0.0% 27.8% 16.7% 5.6% 0.0% 0.0%
Channel Islands 12 25.0% | 25.0% 0.0% 41.7% 8.3% 0.0% 0.0% 0.0%
Chico 18 27.8% | 33.3% 5.6% 27.8% 5.6% 0.0% 0.0% 0.0%
Dominguez Hills 30 13.3% | 26.7% 10.0% 23.3% 26.7% 0.0% 0.0% 0.0%
East Bay 25 24.0% | 28.0% 0.0% 28.0% 20.0% 0.0% 0.0% 0.0%
Fresno 18 27.8% | 16.7% 0.0% 27.8% 27.8% 0.0% 0.0% 0.0%
Fullerton 45 13.3% | 15.6% 0.0% 28.9% 40.0% 2.2% 0.0% 0.0%
Humboldt 20 20.0% 5.0% 10.0% 35.0% 25.0% 5.0% 0.0% 0.0%
Long Beach 30 23.3% 6.7% 10.0% 26.7% 26.7% 3.3% 0.0% 3.3%
Los Angeles 39 7.7% 33.3% 5.1% 10.3% 43.6% 0.0% 0.0% 0.0%
Maritime 5 60.0% 0.0% 0.0% 40.0% 0.0% 0.0% 0.0% 0.0%
Monterey Bay 25 20.0% | 20.0% 0.0% 20.0% 36.0% 4.0% 0.0% 0.0%
Northridge 18 33.3% | 50.0% 0.0% 5.6% 11.1% 0.0% 0.0% 0.0%
Pomona 43 23.3% | 25.6% 2.3% 25.6% 18.6% 4.7% 0.0% 0.0%
Sacramento 47 17.0% | 17.0% 6.4% 27.7% 31.9% 0.0% 0.0% 0.0%
San Bernardino 38 13.2% | 21.1% 2.6% 36.8% 21.1% 5.3% 0.0% 0.0%
San Diego 46 17.4% | 19.6% 8.7% 19.6% 19.6% 13.0% 2.2% 0.0%
San Francisco 35 11.4% | 17.1% 2.9% 42.9% 20.0% 5.7% 0.0% 0.0%
San José 60 23.3% | 20.0% 6.7% 21.7% 15.0% 13.3% 0.0% 0.0%
San Luis Obispo 45 35.6% | 17.8% 4.4% 20.0% 17.8% 4.4% 0.0% 0.0%
San Marcos 16 12.5% | 31.3% 6.3% 18.8% 31.3% 0.0% 0.0% 0.0%
Sonoma 16 6.3% 25.0% 0.0% 25.0% 37.5% 6.3% 0.0% 0.0%
Stanislaus 16 12.5% | 18.8% 0.0% 56.3% 6.3% 6.3% 0.0% 0.0%
All Campuses 665 19.7% | 21.4% 4.4% 26.0% 23.8% 4.5% 0.2% 0.2%
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Figure 2 compares the ethnicity of the fall 2019 cohort of new instructional tenure-track
faculty to the percentages of existing instructional tenure-track faculty. Faculty of color
outpaced the systemwide average in every category, while the percentage of new
white faculty (46.2%) is significantly below the existing average (61.8%).

Figure 2. New Instructional Tenure-Track Faculty Appointments by Ethnicity, Fall 2019 Cohort,
Compared to All Full-Time Tenured Faculty by Ethnicity, Fall 2019
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Table 5 provides detailed information on race and ethnicity of new instructional tenure-
frack faculty for the past five years.

Table 5. Detailed Race and Ethnicity of New Instructional Tenure-Track Faculty,
Fall 2015-Fall 2019 Cohorts

201 201 2017 201 201
Race/Ethnicity = 016 0 018 019

Count % Count % Count % Count % Count %

American Indian 6 0.7% 8 0.9% 6 0.8% 12 1.6% 8 1.2%
Asian 174 | 205% | 184 | 215% | 147 | 204% | 168 | 22.9% | 159 | 23.9%
Black / African 36 | 42% | 56 | 66% | s0 | 70% | 40 | s54% | 35 | 5.3%
American

Decline to 46 | 52% | 73 | 85% | e6 | 92% | 62 | 84% | 57 | 8.6%
State/Unknown

Hispanic / Latinx 94 | 111% | 91 | 107% | 69 9.6% 89 | 12.1% | 89 | 13.4%
Native Hawaiian / 1 0.1% 7 0.8% 1 0.1% 0 0.0% 1 0.2%
Pacific Islander

Two or More Races 16 1.9% 13 1.5% 17 2.4% 7 1.0% 9 1.4%
White 478 | 56.3% | 422 | 49.4% | 363 | 505% | 356 | 485% | 307 | 46.2%
Grand Total 849 | 100.0% | 854 | 100.0% | 719 | 100.0% | 734 | 100.0% | 665 | 100.0%
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Table 6. Ethnicity of New Instructional Tenure-Track Faculty by Campus, Fall 2019 Cohort

American

Native

. . Black / Decline . . .. Two
Appoint- | Indian or . . Hispanic | Hawaiian .
ents Alaska | Asian African | to state/ /Latinx | / Pacific or | White
Campus . American | Unknown More
Native Islander
Overall Count Count Count Count Count Count Count | Count
% % % % % % % %
. 5 1 1 1 10
Bakersfield 18 28% 6% 6% 6% 56%
1 3 8
Channel Islands 12 8% 25% 67%
. 1 6 1 10
Chico L) 6% 33% 6% 56%
Dominguez Hills 30 30% 10% 10% 13% 37%
10 2 13
East Bay 25 40% 8% 52%
2 1 5 10
Fresno 18 1% 6% 28% 56%
14 4 1 6 1 19
Fullerton 45 31% 9% 2% 13% 2% | 42%
2 2 3 2 11
Humboldt 20 10% 10% 15% 10% 55%
8 1 4 2 15
Long Beach 30 27% 3% 13% 7% 50%
5 4 2 19 2 7
Los Angeles 39 13% 10% 5% 49% 5% 18%
- 5
Maritime 5 100%
0
3 1 1 10 10
Monterey Bay 25 12% 4% 4% 40% 40%
. 9 2 7
Northridge 18 50% 11% 39%
13 1 3 5 21
Pomona 43 30% 2% 7% 12% 49%
13 5 3 5 21
Sacramento 47 28% 11% 6% 11% 45%
. 2 4 3 10 19
San Bernardino 38 5% 1% 8% 26% 50%
. 11 10 5 2 18
San Diego 46 24% 22% 11% 4% 39%
. 8 1 3 3 1 19
San Francisco 35 23% 3% 9% 9% 39 54%
. 3 13 4 12 1 27
San José 60 5% 22% 7% 20% 2% 45%
' ' ) 2 4 3 25
San Luis Obispo 45 20% 9% 9% 7% 56%
4 3 1 3 5
San Marcos 16 25% 19% 6% 19% 31%
S 16 4 ! ! ! ; :
onoma 44% 6% 6% 6% 6% 31%
. 3 1 1 11
Stanislaus L 19% 6% 6% 69%
All Campuses - 665 8 159 35 57 89 1 9 307
Headcount / % 1% 24% 5% 9% 13% <1% 1% 46%
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Table 6 (previous page) shows the race and ethnicity of newly hired instructional tenure-
track faculty in fall 2019, broken out by campus. While faculty of color made up 45.2% of
new hires systemwide, this value ranged across the campuses between 0% and 77%. The
majority of campuses (14) reported hiring at least 40% faculty of color.

Table 7 provides a breakdown of the gender and the intersections between gender
and race/ethnicity status for new faculty appointments by academic discipline.
Significant differences exist across some disciplines; for example, women comprised
only 27.1% of new appointees in engineering, while 73.8% of new hires in the health
sciences were women. Note that these overall percentages include individuals whose
ethnicity is reported as “other/unknown" in Table 10, but whose gender was reported.
Other fields with significant gender disparities were public affairs (with 66.7% of new
appointments going fo women) and family/consumer sciences (with women
comprising 80% of new appointments).

Table 7. Gender and Ethnicity of New Instructional Tenure-Track Faculty by Discipline,
Fall 2019 Cohort

Male:
Discioline Appoint- | Male: | Female: | Male: | Faculty I;:G;Tallte. Female: | Other/
Iscipli ments | Overall | Overall | White of of C:onr White | Unknown
Color
Agriculture 14 42.9% 57.1% | 35.7% 0.0% 28.6% 21.4% 14.3%
Architecture 3 66.7% 33.3% | 33.3% 0.0% 0.0% 33.3% 33.3%
Business/Management 88 61.4% 38.6% | 22.7% | 31.8% 23.9% 14.8% 6.8%
Communications 25 52.0% 48.0% | 24.0% | 24.0% 12.0% 28.0% 12.0%
Education 79 38.0% 62.0% | 12.7% | 22.8% 32.9% 25.3% 6.3%
Engineering 59 72.9% 27.1% | 35.6% | 32.2% 11.9% 11.9% 8.5%
Fam';‘gg:::;’mer 5 20.0% | 80.0% | 0.0% | 20.0% | 40.0% | 40.0% | 0.0%
Fine Arts 49 42.9% 57.1% | 24.5% | 16.3% 16.3% 38.8% 4.1%
Health Sciences 65 26.2% 73.8% | 10.8% | 15.4% 27.7% 43.1% 3.1%
Letters/Humanities 44 43.2% 56.8% | 27.3% | 13.6% 25.0% 22.7% 11.4%
Mat};ﬁ f::;g”ter 45 57.8% | 42.2% |28.9% | 20.0% | 20.0% | 22.2% | 8.9%
Natural Sciences 58 44.8% 55.2% | 20.7% | 19.0% 13.8% 32.8% 13.8%
Public Affairs 33 33.3% 66.7% 9.1% 21.2% 27.3% 30.3% 12.1%
Social Sciences 98 33.7% 64.3% | 10.2% | 19.4% 32.7% 25.5% 12.2%
All Disciplines 665 45.4% 543% | 19.8% | 21.4% 23.8% 26.2% 8.9%

The gender distribution of new CSU faculty is slightly higher than the gender distribution
of individuals earning doctorates in the United States, according to the Survey of
Earned Doctorates (SED) 2018 Report. Although the percentage of women receiving
doctorates in engineering has been increasing in the U.S., hires of female new
instructional tenure-track faculty with engineering doctorates in the CSU for the 2018-19
academic year were only 27.1%. By contrast, education doctorates were 55.7% female.

2019 Faculty Recruitment and Retention Survey Report 12





Table 8 looks more specifically at the racial/ethnic composition of new hires by
discipline. American Indian, Native Hawaiian/Pacific Islander, and those reporting two
or more races, are reported in “Total Additional Faculty of Color,” but are not
separately reported. In 2019, African Americans were most represented in the
communications (12%), health sciences (9%), and education (9%); Asians were most
represented in business/management (49%), family/consumer sciences (40%), and
engineering (36%); and Hispanics were most represented in public affairs (24%),
communications (20%), family/consumer sciences (20%), letters/humanities (20%), and
the social sciences (18%).

Table 8. Race and Ethnicity of New Instructional Tenure-Track Faculty by Discipline,
Fall 2019 Cohort

Total
vidpine || | /A | M| Adatont| e | S0

Color*
Agriculture 14 14% 7% 0% 7% 57% 14%
Architecture 3 0% 0% 0% 0% 67% 33%
Business/Management 88 49% 2% 5% 0% 38% 7%
Communications 25 4% 12% 20% 0% 52% 12%
Education 79 23% 9% 18% 6% 38% 6%
Engineering 59 36% 3% 3% 2% 47% 8%
Family/Consumer Sciences 5 40% 0% 20% 0% 40% 0%
Fine Arts 49 12% 6% 12% 2% 63% 4%
Health Sciences 65 18% 9% 15% 0% 54% 3%
Letters/Humanities 44 14% 2% 20% 2% 50% 11%
Math/Computer Science 45 31% 2% 7% 0% 51% 9%
Natural Sciences 58 14% 3% 16% 0% 53% 14%
Public Affairs 33 15% 0% 24% 9% 39% 12%
Social Sciences 98 21% 7% 18% 6% 37% 10%
All Disciplines 665 24% 5% 13% 3% 46% 9%

*Total Additional Faculty of Color includes American Indian, Native Hawaiian/Pacific Islander, and
Two or More Races Combined

For the past several years, we have also fracked the citizenship status of new tenure-
track faculty. According to the SED, in the 2017-18 academic year, 64% of alll
doctorates were awarded to individuals who were U.S. citizens or permanent residents,
while 32% were awarded to temporary visa holders (4% were unknown). For CSU
appointments, 79.4% of new instructional tenure-tfrack faculty were U.S. citizens or
permanent residents, while 20.6% were temporary visa holders (non-immigrant aliens).
Table 9 provides a systemwide breakdown of the citizenship status of new tenure-track
faculty, while Table 10 shows citizenship status by academic discipline.
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Table 9. Citizenship Status of New Instructional Tenure-Track Faculty, Fall 2019 Cohort

Citizenship Appointments % of Total
U.S. Citizen 482 72.5%
Permanent Resident 46 6.9%
Non-Immigrant Alien 137 20.6%
Total 665 100.0%

Table 10. Citizenship Status of New Instructional Tenure-Track Faculty by Discipline,
Fall 2019 Cohort

Discipline Appoint- US Pern'!anent Im:‘i)gr:‘-ant
ments Citizen Resident .
Alien
Agriculture 14 64.3% 0.0% 35.7%
Architecture 3 100.0% 0.0% 0.0%
Business/Management 88 37.5% 11.4% 51.1%
Communications 25 80.0% 4.0% 16.0%
Education 79 87.3% 5.1% 7.6%
Engineering 59 49.2% 22.0% 28.8%
Family/Consumer Sciences 5 60.0% 20.0% 20.0%
Fine Arts 49 87.8% 2.0% 10.2%
Health Sciences 65 89.2% 0.0% 10.8%
Letters/Humanities 44 81.8% 4.5% 13.6%
Math/Computer Science 45 51.1% 11.1% 37.8%
Natural Sciences 58 74.1% 8.6% 17.2%
Public Affairs 33 81.8% 6.1% 12.1%
Social Sciences 98 87.8% 2.0% 10.2%
All Disciplines - Percentage 665 72.5% 6.9% 20.6%
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Faculty Salaries

Table 11 lists the average salaries for new assistant professor and all new instructional
tenure-track hires, by campus, while Table 12 presents average salaries of new assistant
professors by discipline. In 2019, Northridge led all campuses in average new faculty
salaries ($103,834), followed by Channel Islands ($92,113), and East Bay ($89,397).

Table 11. Average Salaries of New Assistant

Professors and All New Instructional Tenure-Track

Faculty, by Campus, Fall 2019 Cohort

Table 12. Average Salaries of New
Assistant Professors, by Discipline,
Fall 2019 Cohort

Campus New Asst Prof | All New TT Hires Discipline Average Salaries

Average Salaries | Average Salaries Agriculture $78,187

Bakersfield $81,064 $81,064 Architecture $78,504

Channel Islands $90,123 $92,113 Business/Mgmt. $116,307

Chico $72,083 $72,083 Communications $75,550

Dominguez Hills $82,123 $84,163 Education $76,454

East Bay $88,247 $89,397 Engineering $91,547

Fresno $81,705 $81,705 Family/Consumer Sci. $72,105

Fullerton $81,563 $81,662 Fine Arts $76,433

Humboldt $79,107 $79,107 Health Sciences $83,143

Long Beach $83,478 $83,478 Letters/Humanities $76,007

Los Angeles $85,227 $86,811 Math/Computer Sci. $85,882

Maritime $76,025 $76,025 Natural Sciences $80,658

Monterey Bay $79,042 $86,313 Public Affairs $80,299

Northridge $103,921 $103,834 Social Sciences $75,947

Pomona $85,456 $85,391 All Disciplines $84,393

Sacramento $79,694 $82,407

San Bernardino $76,452 $79,079

San Diego $94,395 $97,459

San Francisco $88,870 $89,503

San José $89,364 $93,049

San Luis Obispo 588,968 $91,591

San Marcos $77,984 $84,196

Sonoma $77,935 $79,502

Stanislaus $75,903 $80,166

All Campuses $84,393 $86,343

Business and management fields continued to lead all others, with an average salary of
$116,307. New assistant professors in engineering ($91,547) and mathematics/computer
science ($85,882) were higher than the overall systemwide average of $83,393.
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Recruitment Process

The CSU provides additional employment incentives to new faculty members, including
service credit toward probation, appointments with tenure, moving expenses, start-up
funding, and workload reductions. 136 individuals received either one or two years of
service credit (two years is the maximum permitted by the current CFA collective
bargaining agreement) and 15 were hired with tenure.

Most new faculty members (94.7%) received start-up funding. These funds may typically
be used for a variety of purposes, including professional travel, equipment purchases
including computers and laboratory equipment, research supplies, student assistant
support, books and journals, or other items that may be negotiated. Of those who
received start-up funding, the average award was $32,423. Start-up funding practices
vary significantly by discipline, as seen in Table 13; the average award in the natural
sciences was $96,809, which was 26.2% higher than the average for engineering,
representing the second-highest award average ($76,681).

Table 13. Start-Up Funding Offered to New Instructional Tenure-Track Faculty by Discipline,
Fall 2019 Cohort

- Average Start-Up Average Start-Up
Discipline . Funds (Of Those
Funds (All Hires) . .
Receiving Funds)
Agriculture $26,429 $28,462
Architecture $14,667 $14,667
Business/Management $33,351 $41,450
Communications $6,152 $6,152
Education $13,116 $13,284
Engineering $75,312 $76,681
Family/Consumer Sciences $10,800 $10,800
Fine Arts $8,573 $8,755
Health Sciences $9,988 $11,415
Letters/Humanities $6,764 $6,921
Math/Computer Science $39,109 $40,087
Natural Sciences $96,809 $96,809
Public Affairs $18,612 $19,213
Social Sciences $21,407 $22,105
All Disciplines $30,680 $32,423
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In Table 14, start-up funds are reported by campus. The average of all who received
funding is presented. Campuses were asked to include support from all funding sources,
including state funds, as well as grants and contracts, endowment income, and other
resources. The largest average awards were at San Diego, followed by Northridge, San
Francisco, and San José. The largest single award was $673,500 for a female biology
faculty member at San Diego.

Table 14. Start-Up Funding Offered to New Instructional Tenure-Track Faculty by Campus,
Fall 2019 Cohort

Average Start-Up Average Start-Up
Campus . Funds (Of Those
Funds (All Hires) . .

Receiving Funds)
Bakersfield $21,806 $21,806
Channel Islands $19,292 $25,722
Chico $14,528 $15,382
Dominguez Hills $15,533 $19,417
East Bay $31,479 $31,479
Fresno $18,693 $22,432
Fullerton $20,067 $20,067
Humboldt $13,584 $14,339
Long Beach $33,226 $33,226
Los Angeles $10,795 $12,029

Maritime S0 S0

Monterey Bay $14,442 $14,442
Northridge $63,813 $63,813
Pomona $23,442 $23,442
Sacramento $12,178 $14,052
San Bernardino $26,423 $26,423
San Diego $114,270 $114,270
San Francisco $52,628 $52,628
San José $40,901 $41,595
San Luis Obispo $20,686 $21,648
San Marcos $13,567 $16,958
Sonoma $14,625 $14,625
Stanislaus $6,797 $10,195
All Campuses $30,680 $32,423

Most campuses offer support for moving expenses to new faculty members, subject to
CSU policies on allowable moving and relocation expenses. 72% of all new faculty
members received such support in 2019. Table 15 lists the moving expense awards by
campus, averaged over all appointments as well as over those who received funds.
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Table 15. Moving Expenses Awarded to New Tenure-Track Faculty by Campus, 2019

e Average Moving Average Moving Expenses Fund
Expenses Fund (All Hires) (Of Those Receiving Funds)
Bakersfield $2,500 $3,750
Channel Islands $3,083 $3,364
Chico $4,333 $5,571
Dominguez Hills $2,583 $6,458
East Bay $5,040 $6,300
Fresno $3,333 $3,750
Fullerton $3,344 $4,300
Humboldt $3,200 $4,923
Long Beach $3,700 S5,286
Los Angeles $2,833 $4,420
Maritime $3,000 $5,000
Monterey Bay $3,226 $3,361
Northridge $5,072 S5,706
Pomona $3,767 S5,226
Sacramento $3,149 S4,774
San Bernardino $4,092 S5,362
San Diego $3,841 $4,650
San Francisco $1,313 $3,536
San José $4,633 $7,514
San Luis Obispo $6,078 $7,197
San Marcos $5,969 $6,367
Sonoma $3,188 $3,923
Stanislaus $3,469 $5,045
All Campuses $3,742 $5,205

The investment by campuses in support of new tenure-track faculty is considerable.

In 2019, the combined value of start-up funding offered to new appointees systemwide
was approximately $20 million, while awards for moving expenses totaled nearly

$2.5 million.

Note that since 2014-15, probationary faculty are also contractually guaranteed a
reduced teaching assignment in the first two years.
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Recruitment Outcomes

In order to gain a better understanding of the reasons why some searches were
unsuccessful, campuses were asked to report the reasons why searches were not
completed, as well as reasons why top candidates declined offers of employment. A
successful search is defined as one in which the position was ultimately filled, whether or

not the top choice accepted the appointment.
Table 16 summarizes the reported reasons for unsuccessful searches over the last three

years. Consistently over the past few hiring cycles, the top reasons given by campuses
for unsuccessful searches were inadequate candidate pools and all offers declined.

Table 16. Unsuccessful Tenure-Track Searches, 20146-2019

Reason position 2016 2017 2018 2019
was not filled Number | Percent | Number | Percent | Number | Percent | Number | Percent
Inadequate 55 37.9% 41 34.5% 59 44.7% 47 38.0%
candidate pool
All offers declined 46 31.7% 38 31.9% 37 28.0% 42 33.9%
Cha”fr‘?o'::i‘zﬁ'”g 3 2.1% 5 4.2% 3 2.3% 3 2.5%
Budget 12 8.3% 0 0.0% 0 0.0% 1 0.8%
Di:fetgzlz':t‘;g:s 3 2.1% 1 0.8% 8 6.1% 4 3.3%
Other 18 12.4% 18 15.1% 16 12.1% 18 14.0%
Unknown 8 5.5% 16 13.4% 9 6.8% 9 7.4%
All ‘;::‘r’fﬁ::sm' 145 119 132 124

Overall, out of 124 unsuccessful searches in 2019, at least one candidate received an
offer of employment in 42 searches (33.9%).
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Faculty Separations

Since 2003, the CSU has requested information on tenure denials and non-
reappointments of probationary faculty members. Historically, around 1% of all
probationary faculty who apply for fenure are denied reappointment or tenure in a
given year. However, it has been trending lower of late. In 2018-19, campuses reported
23 denials of tenure or reappointment out of a total population of 3,584 probationary
faculty; thus, about 0.6% of all probationary faculty received denials. In the five previous
years from 2013-14 to 2017-18, the counts were 26, 39, 40, 14, and 24, respectively.

Tables 17 and 18 show the distribution of non-reappointments and denials of tenure by
campus and discipline, respectively.

Table 17. Tenure Denials and Table 18. Tenure Denials and
Non-Reappointments by Campus, 2018-19 Non-Reappointments by Discipline, 2018-19

TG Non-Reappointments Discipline Non-Reappointments
and Tenure Denials and Tenure Denials
Bakersfield 0 Agriculture 1
Channel Islands 0 Architecture 0
Chico 3 Business/Mgmt. 4
Dominguez Hills 0 Communications 2
East Bay 3 Education 2
Fresno 1 Engineering 2
Fullerton 0 Family/Cons. Sci. 0
Humboldt 1 Fine Arts 2
Long Beach 1 Health Sciences 7
Los Angeles 0 Letters/Humanities 1
Maritime 0 Math/Computer Sci. 0
Monterey Bay 1 Natural Sciences 0
Northridge 0 Public Affairs 0
Pomona 0 Social Sciences 2
Sacramento 0 All Disciplines 23
San Bernardino 1
San Diego 6
San Francisco 0
San José 2
San Luis Obispo 3
San Marcos 0
Sonoma 1
Stanislaus 0
All Campuses 23
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Beginning in 2005-06, we began separately reporting resignations of tenured and
probationary faculty members according to tenure status. Table 19 shows resignations
of probationary and tenured faculty over the past 10 years. In all years, probationary
faculty resignations far exceed resignations of tenured faculty. During the 2018-19
academic year, 3.57% of probationary faculty and 0.67% of tenured faculty resigned.

Table 19. Resignations of Tenured and Probationary Faculty, 2009-10 to 2018-19

Tenured Probationary

Year Total Resignations _:/; toafl Total Resignations _:/:, :afl
2018-19 6,849 46 0.67% 3,585 128 3.57%
2017-18 7,457 50 0.67% 3,297 144 4.37%
2016-17 7,498 55 0.73% 3,049 97 3.18%
2015-16 7,678 64 0.83% 2,545 105 4.13%
2014-15 7,913 52 0.66% 2,097 96 4.58%
2013-14 7,963 52 0.65% 1,923 98 5.10%
2012-13 7,876 57 0.72% 2,058 97 4.71%
2011-12 7,682 43 0.56% 2,362 91 3.85%
2010-11 7,559 56 0.74% 2,539 114 4.49%
2009-10 7,685 29 0.38% 2,961 103 3.48%

In Table 20, total resignations of tenured and probationary faculty are reported for the

last 10 years. Over this period, resignations ranged from a high of 1.8% in 2017-18 and to

a low of 1.2% in 2009-10.

Table 20. Resignations of Tenured and Probationary Faculty, 2009-10 to 2018-19

. All Faculty
Resignations % of Total
2018-19 174 1.7%
2017-18 194 1.8%
2016-17 152 1.4%
2015-16 169 1.7%
2014-15 148 1.5%
2013-14 150 1.5%
2012-13 154 1.6%
2011-12 134 1.3%
2010-11 170 1.7%
2009-10 132 1.2%
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Table 21 presents resignations for 2018-19 broken out by campus as well as by
probationary status.

Table 21. Resignations of Tenured and Probationary Faculty by Campus, 2018-19

Tenured Probationary All Faculty
Campus
# Resigned Total # Resigned Total | #Resigned | Percent
Bakersfield 1 119 7 101 8 3.6%
Channel Islands 0 63 0 80 0 0.0%
Chico 0 286 8 165 8 1.8%
Dominguez Hills 0 149 0 106 0 0.0%
East Bay 0 192 3 132 3 0.9%
Fresno 2 342 9 256 11 1.8%
Fullerton 3 532 10 239 13 1.7%
Humboldt 0 153 4 77 4 1.7%
Long Beach 4 547 12 252 16 2.0%
Los Angeles 3 339 6 173 9 1.8%
Maritime 0 31 1 20 1 2.0%
Monterey Bay 1 89 4 72 5 3.1%
Northridge 6 564 9 226 15 1.9%
Pomona 2 336 10 171 12 2.4%
Sacramento 1 428 3 242 4 0.6%
San Bernardino 2 245 1 127 3 0.8%
San Diego 2 526 8 219 10 1.3%
San Francisco 6 512 5 201 11 1.5%
San José 4 431 15 237 19 2.8%
San Luis Obispo 6 438 8 233 14 2.1%
San Marcos 1 191 2 92 3 1.1%
Sonoma 1 165 2 74 3 1.3%
Stanislaus 1 171 1 90 2 0.8%
All Campuses 46 6,849 128 3,585 174 1.7%
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For the past several years, we have asked campuses to report on the reasons given by
faculty who have resigned. These reasons are reported in Table 22. Almost half of
faculty who resigned indicated they had accepted another job or were looking for
one. Desire to relocate was also cited (11.5%) as a prominent reason for resigning; a
very small fraction indicated job dissatisfaction as their primary reason for resigning.

Table 22. Reasons Provided for Resignations of Tenure-Track Faculty Members, 2018-19

Reason for Resignation Number Percent
Desire to relocate 20 11.5%
Dissatisfied with job 5 2.9%
Family and/or child care 14 8.0%
Other 13 7.5%
Self-employment 3 1.7%
Spouse's job 6 3.4%
To accept other job 84 48.3%
To look for another job 2 1.1%
Unknown 27 15.5%
Total 174 100.0%
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Conclusions

. In 2018-19, the CSU initiated 789 searches, leading to the appointment of 665 new
instructional tenure-track faculty, for a success rate of 84%. The total numbers of
searches and appointments in 2018-19 were lower than in 2017-18, and new hires
over the past five years remain sufficient to replace tenure-frack faculty who leave
the CSU and to staff the tenure-tfrack ranks to pre-recession levels.

. The size of candidate pools varied considerably by location; San José, Fullerton, and
San Bernardino produced the largest average pools, and Humboldt, Maritime, and
San Bernardino had the highest average success rates.

. A majority of new faculty members were female (54.3%). Faculty of color comprised
45.4% of new hires.

. Average salaries of new faculty members increased from 2018 to 2019 to an

average of $86,343. The total average value of workload reductions, start-up funds,
and moving expense reimbursements was $66,514.

Faculty attrition remained low; about 0.6% of probationary faculty were denied
reappointment or tenure in 2018-19. The overall resignation rate for all faculty was
1.7% and the resignation rate for probationary faculty was 3.6%.

|
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density

Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/All Fac)

2010 343,319.4| 5,376.1 9,874.3 15,250.4 34.8 22.5 64.7%
2011 361,675.9] 5,957.1 9,813.0 15,770.1 36.9 22.9 62.2%
2012 369,163.7| 6,227.0 9,702.7 15,929.7 38.0 23.2 60.9%
2013 379,387.1| 6,821.7 9,669.0 16,490.7 39.2 23.0 58.6%
2014 391,531.8| 7,459.4 9,796.9 17,256.3 40.0 22.7 56.8%
2015 404,746.3| 7,909.9 10,042.9 17,952.8 40.3 22.5 55.9%
2016 409,382.1| 8,156.6 10,394.3 18,550.9 39.4 22.1 56.0%
2017 419,518.1( 8,429.0 10,586.0 19,015.0 39.6 22.1 55.7%
2018 418,062.1( 8,465.1 10,745.8 19,210.9 38.9 21.8 55.9%
2019 422,219.9| 8,769.2 10,853.8 19,623.0 38.9 21.5 55.3%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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Faculty Profile: Bakersfield
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2018 2019

Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 7,303.1 102.5 181.8 284.3 40.2 25.7 63.9%
2011 7,420.8 109.8 177.6 287.4 41.8 25.8 61.8%
2012 7,777.8 115.5 180.7 296.2 43.0 26.3 61.0%
2013 7,815.1 127.5 179.9 307.4 434 25.4 58.5%
2014 8,324.7 142.1 181.0 323.1 46.0 25.8 56.0%
2015 8,936.5 158.2 185.9 344.1 48.1 26.0 54.0%
2016 8,051.8 161.7 200.7 362.4 40.1 22.2 55.4%
2017 8,612.9 189.7 205.0 394.7 42.0 21.8 51.9%
2018 9,211.6 198.1 226.5 424.6 40.7 21.7 53.3%
2019 9,919.5 219.5 230.1 449.6 43.1 22.1 51.2%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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Faculty Profile: Channel Islands
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)

2010 3,279.4 107.2 78.3 185.5 41.9 17.7 42.2%
2011 3,599.0 118.7 79.5 198.2 45.3 18.2 40.1%
2012 4,315.0 144.7 85.0 229.7 50.8 18.8 37.0%
2013 4,569.5 155.4 94.0 249.4 48.6 18.3 37.7%
2014 5,179.1 168.0 105.5 273.5 49.1 18.9 38.6%
2015 5,448.6 176.1 113.0 289.1 48.2 18.8 39.1%
2016 5,816.8 189.7 125.4 315.1 46.4 18.5 39.8%
2017 6,186.1 185.4 139.4 324.8 44.4 19.0 42.9%
2018 6,277.3 191.4 146.7 338.1 42.8 18.6 43.4%
2019 6,405.9 191.9 152.3 344.2 42.1 18.6 44.2%

Notes:
¢ Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.
o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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Faculty Profile: Chico
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 15,006.9 196.7 464.0 660.7 323 22.7 70.2%
2011 14,984.5 209.1 447.8 656.9 33.5 22.8 68.2%
2012 15,256.7 222.2 435.3 657.5 35.0 23.2 66.2%
2013 15,374.6 259.8 422.6 682.4 36.4 22,5 61.9%
2014 16,251.5 295.0 424.5 719.5 38.3 22.6 59.0%
2015 16,140.3 296.5 441.9 738.4 36.5 21.9 59.8%
2016 16,343.4 297.2 458.9 756.1 35.6 21.6 60.7%
2017 16,647.2 293.0 462.5 755.5 36.0 22.0 61.2%
2018 16,437.3 291.9 465.9 757.8 35.3 21.7 61.5%
2019 16,181.2 300.6 442.8 743.4 36.5 21.8 59.6%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/All Fac)

2010 10,041.2 179.9 225.6 405.5 44.5 24.8 55.6%
2011 10,518.7 224.8 210.9 435.7 49.9 241 48.4%
2012 10,189.6 226.6 198.0 424.6 51.5 24.0 46.6%
2013 10,917.2 263.5 202.9 466.4 53.8 23.4 43.5%
2014 10,972.5 275.4 213.3 488.7 514 22.5 43.6%
2015 11,325.3 292.1 230.7 522.8 49.1 21.7 44.1%
2016 11,533.1 298.7 236.8 535.5 48.7 215 44.2%
2017 12,168.4 320.2 239.4 559.6 50.8 21.7 42.8%
2018 12,711.4 321.7 265.8 587.5 47.8 21.6 45.2%
2019 13,947.8 361.1 284.3 645.4 49.1 21.6 44.1%

Notes:
¢ Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.
o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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The California State University
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Faculty Profile: East Bay
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Student/Faculty Ratio Trend

Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density

Fall Term Students

Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)

2010 11,290.5 139.2 307.8 447.0 36.7 25.3 68.9%
2011 11,999.1 179.8 296.8 476.6 40.4 25.2 62.3%
2012 12,206.7 190.7 290.5 481.2 42.0 25.4 60.4%
2013 12,763.6 217.2 297.2 514.4 42.9 24.8 57.8%
2014 13,017.1 227.0 309.2 536.2 42.1 24.3 57.7%
2015 13,538.7 255.1 320.0 575.1 42.3 23.5 55.6%
2016 13,904.5 249.9 333.1 583.0 41.7 23.8 57.1%
2017 13,730.8 253.2 335.2 588.4 41.0 23.3 57.0%
2018 12,371.1 228.2 337.4 565.6 36.7 21.9 59.7%
2019 12,805.4 247.0 344.4 591.4 37.2 21.7 58.2%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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The California State University
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Faculty Profile: Fresno

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 18,229.2 279.9 540.6 820.5 33.7 22.2 65.9%
2011 19,274.7 279.7 524.2 803.9 36.8 24.0 65.2%
2012 19,686.8 339.7 506.6 846.3 38.9 23.3 59.9%
2013 20,152.1 372.9 520.9 893.8 38.7 22,5 58.3%
2014 20,138.1 389.2 529.3 918.5 38.0 21.9 57.6%
2015 21,051.9 417.0 529.9 946.9 39.7 22.2 56.0%
2016 21,587.4 436.0 561.8 997.8 38.4 21.6 56.3%
2017 22,349.8 473.6 596.6 1,070.2 37.5 20.9 55.7%
2018 22,236.0 468.2 615.7 1,083.9 36.1 20.5 56.8%
2019 21,640.6 451.1 603.3 1,054.4 35.9 20.5 57.2%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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Faculty Profile: Fullerton

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 27,479.1 472.8 712.5 1,185.3 38.6 23.2 60.1%
2011 28,919.0 550.1 715.6 1,265.7 40.4 22.8 56.5%
2012 30,286.9 602.3 722.3 1,324.6 41.9 22.9 54.5%
2013 30,777.0 613.2 728.3 1,341.5 42.3 22.9 54.3%
2014 30,819.4 669.3 746.3 1,415.6 41.3 21.8 52.7%
2015 31,405.1 665.2 779.1 1,444.3 40.3 21.7 53.9%
2016 32,306.1 663.9 803.3 1,467.2 40.2 22.0 54.8%
2017 33,066.6 687.0 798.0 1,485.0 414 22.3 53.7%
2018 32,529.7 650.0 792.3 1,442.3 411 22.6 54.9%
2019 33,202.2 666.7 811.6 1,478.3 40.9 22,5 54.9%

Notes:
e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.
¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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SYSTEMWIDE HUMAN RESOURCES

Faculty Profile: Humboldt

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 7,347.6 121.9 224.2 346.1 32.8 21.2 64.8%
2011 7,617.7 139.2 223.0 362.2 34.2 21.0 61.6%
2012 7,620.4 150.9 220.0 370.9 34.6 20.5 59.3%
2013 7,771.6 156.2 226.8 383.0 34.3 20.3 59.2%
2014 7,959.6 169.8 214.2 384.0 37.2 20.7 55.8%
2015 8,227.9 177.6 223.5 401.1 36.8 20.5 55.7%
2016 8,020.5 178.8 238.8 417.6 33.6 19.2 57.2%
2017 7,934.4 172.2 255.3 427.5 31.1 18.6 59.7%
2018 7,362.0 161.3 236.3 397.6 31.2 18.5 59.4%
2019 6,658.2 152.9 242.9 395.8 27.4 16.8 61.4%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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Faculty Profile: Long Beach
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 27,169.6 504.2 794.9 1,299.1 34.2 20.9 61.2%
2011 29,096.0 576.3 777.8 1,354.1 37.4 21.5 57.4%
2012 29,593.7 542.4 769.7 1,312.1 38.4 22.6 58.7%
2013 29,524.6 582.8 759.3 1,342.1 38.9 22.0 56.6%
2014 30,657.0 655.1 773.4 1,428.5 39.6 21.5 54.1%
2015 31,199.5 697.4 772.0 1,469.4 40.4 21.2 52.5%
2016 31,598.5 714.7 803.3 1,518.0 39.3 20.8 52.9%
2017 31,729.1 711.4 817.8 1,529.2 38.8 20.7 53.5%
2018 31,571.1 723.8 815.2 1,539.0 38.7 20.5 53.0%
2019 32,673.0 756.1 808.0 1,564.1 40.4 20.9 51.7%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.
¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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Faculty Profile: Los Angeles
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 16,151.4 235.9 521.9 757.8 30.9 213 68.9%
2011 17,262.4 272.1 513.5 785.6 33.6 22.0 65.4%
2012 17,951.6 284.3 505.2 789.5 35.5 22.7 64.0%
2013 18,705.7 332.5 491.7 824.2 38.0 22.7 59.7%
2014 20,446.3 422.6 491.2 913.8 41.6 22.4 53.8%
2015 23,251.9 502.9 502.3 1,005.2 46.3 23.1 50.0%
2016 22,855.7 576.1 514.4 1,090.5 44.4 21.0 47.2%
2017 23,742.7 616.8 531.7 1,148.5 44.7 20.7 46.3%
2018 23,605.6 626.5 526.2 1,152.7 44.9 20.5 45.6%
2019 22,678.0 594.2 535.4 1,129.6 424 20.1 47.4%

Notes:
e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.
¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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Faculty Profile: Maritime Academy
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)

2010 953.8 19.7 46.1 65.8 20.7 14.5 70.1%
2011 986.7 20.6 42.7 63.3 23.1 15.6 67.5%
2012 1,073.1 20.2 44.3 64.5 24.2 16.6 68.7%
2013 1,141.5 25.3 48.6 73.9 23.5 15.4 65.8%
2014 1,124.2 27.6 50.8 78.4 22.1 14.3 64.8%
2015 1,173.1 27.3 50.9 78.2 23.0 15.0 65.1%
2016 1,197.3 27.1 51.1 78.2 23.4 15.3 65.3%
2017 1,133.0 28.1 53.1 81.2 21.3 14.0 65.4%
2018 1,106.5 28.1 52.1 80.2 21.2 13.8 65.0%
2019 989.6 24.0 56.6 80.6 17.5 12.3 70.2%

Notes:
e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.
o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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Faculty Profile: Monterey Bay
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)

2010 4,727.1 117.9 113.3 231.2 41.7 20.4 49.0%
2011 5,129.8 120.9 119.1 240.0 43.1 214 49.6%
2012 5,374.4 141.0 117.8 258.8 45.6 20.8 45.5%
2013 5,474.0 155.5 114.3 269.8 47.9 20.3 42.4%
2014 6,311.1 186.5 117.0 303.5 53.9 20.8 38.6%
2015 6,731.4 187.1 148.5 335.6 45.3 20.1 44.2%
2016 6,886.1 193.1 152.7 345.8 45.1 19.9 44.2%
2017 6,796.8 155.2 159.7 314.9 42.6 21.6 50.7%
2018 6,700.7 160.3 163.2 323.5 41.1 20.7 50.4%
2019 6,604.6 163.9 179.0 342.9 36.9 19.3 52.2%

Notes:
¢ Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.
o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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Faculty Profile: Northridge
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 27,435.9 478.0 690.7 1,168.7 39.7 23.5 59.1%
2011 29,670.3 494.8 751.1 1,245.9 39.5 23.8 60.3%
2012 29,180.4 506.3 776.9 1,283.2 37.6 22.7 60.5%
2013 31,288.0 574.4 767.8 1,342.2 40.8 23.3 57.2%
2014 32,513.3 619.6 760.4 1,380.0 42.8 23.6 55.1%
2015 33,501.8 641.8 801.3 1,443.1 41.8 23.2 55.5%
2016 32,255.4 643.9 793.4 1,437.3 40.7 22.4 55.2%
2017 32,801.3 659.8 800.7 1,460.5 41.0 22.5 54.8%
2018 32,409.0 629.3 815.1 1,444.4 39.8 22.4 56.4%
2019 32,470.8 631.6 781.7 1,413.3 415 23.0 55.3%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.
¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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Faculty Profile: Pomona
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 17,617.5 248.2 476.8 725.0 36.9 243 65.8%
2011 18,138.5 283.7 474.3 758.0 38.2 23.9 62.6%
2012 18,984.5 292.5 490.5 783.0 38.7 24.2 62.6%
2013 19,339.6 319.5 478.2 797.7 40.4 24.2 59.9%
2014 20,518.5 361.0 502.9 863.9 40.8 23.8 58.2%
2015 20,702.4 393.5 508.1 901.6 40.7 23.0 56.4%
2016 22,077.9 393.0 535.0 928.0 41.3 23.8 57.7%
2017 22,975.9 413.0 527.7 940.7 435 24.4 56.1%
2018 23,078.2 432.9 521.4 954.3 44.3 24.2 54.6%
2019 24,783.7 500.6 542.5 1,043.1 45.7 23.8 52.0%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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Faculty Profile: Sacramento
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density

Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 21,785.9 245.7 665.2 910.9 32.8 23.9 73.0%
2011 23,423.8 298.8 631.4 930.2 37.1 25.2 67.9%
2012 23,188.6 309.9 598.1 908.0 38.8 25.5 65.9%
2013 23,768.3 356.1 592.4 948.5 40.1 25.1 62.5%
2014 24,098.6 | 384.6 614.3 998.9 39.2 24.1 61.5%
2015 25,173.2 | 417.9 613.2 1,031.1 41.1 24.4 59.5%
2016 26,094.2 463.9 626.5 1,090.4 41.7 23.9 57.5%
2017 26,413.8 464.3 662.6 1,126.9 39.9 234 58.8%
2018 26,719.4 467.2 689.2 1,156.4 38.8 23.1 59.6%
2019 27,1440 | 498.7 700.4 1,199.1 38.8 22.6 58.4%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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The California State University
SYSTEMWIDE HUMAN RESOURCES

Faculty Profile: San Bernardino

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)

2010 14,194.9 210.7 374.0 584.7 38.0 24.3 64.0%
2011 15,113.8 208.2 373.7 581.9 40.4 26.0 64.2%
2012 15,957.5 239.5 372.7 612.2 42.8 26.1 60.9%
2013 16,107.5 249.2 380.5 629.7 42.3 25.6 60.4%
2014 16,402.4 256.4 387.1 643.5 42.4 25.5 60.2%
2015 17,465.3 301.5 384.0 685.5 45.5 25.5 56.0%
2016 18,069.8 289.8 403.7 693.5 44.8 26.1 58.2%
2017 17,966.6 303.5 396.4 699.9 45.3 25.7 56.6%
2018 17,748.7 309.8 398.2 708.0 44.6 25.1 56.2%
2019 18,319.5 332.4 406.8 739.2 45.0 24.8 55.0%

Notes:
e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.
o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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The California State University
SYSTEMWIDE HUMAN RESOURCES

Faculty Profile: San Diego

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 26,277.1 348.3 735.5 1,083.8 35.7 24.2 67.9%
2011 27,462.0 336.5 742.7 1,079.2 37.0 25.4 68.8%
2012 28,025.3 3243 706.0 1,030.3 39.7 27.2 68.5%
2013 28,982.1 371.3 690.2 1,061.5 42.0 27.3 65.0%
2014 29,814.7 4223 694.0 1,116.3 43.0 26.7 62.2%
2015 30,764.7 443.6 703.1 1,146.7 43.8 26.8 61.3%
2016 31,527.4 448.2 720.5 1,168.7 43.8 27.0 61.6%
2017 31,811.9 473.9 718.5 1,192.4 44.3 26.7 60.3%
2018 31,987.8 497.9 758.9 1,256.8 42.2 25.5 60.4%
2019 32,169.2 512.2 774.1 1,286.3 41.6 25.0 60.2%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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The California State University
SYSTEMWIDE HUMAN RESOURCES

Faculty Profile: San Francisco

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)

2010 24,576.2 324.1 746.3 1,070.4 32.9 23.0 69.7%
2011 24,782.0 348.2 731.2 1,079.4 33.9 23.0 67.7%
2012 25,792.2 398.0 715.8 1,113.8 36.0 23.2 64.3%
2013 25,119.9 414.5 726.6 1,141.1 34.6 22.0 63.7%
2014 24,499.4 412.4 720.9 1,133.3 34.0 21.6 63.6%
2015 24,850.0 422.6 719.0 1,141.6 34.6 21.8 63.0%
2016 24,107.5 437.5 743.3 1,180.8 324 20.4 62.9%
2017 24,887.7 450.3 730.3 1,180.6 34.1 211 61.9%
2018 25,093.6 457.0 730.1 1,187.1 344 21.1 61.5%
2019 24,582.9 501.2 735.2 1,236.4 33.4 19.9 59.5%

Notes:
e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.
o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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The California State University
SYSTEMWIDE HUMAN RESOURCES

Faculty Profile: San José

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)

2010 22,695.8 448.2 649.6 1,097.8 34.9 20.7 59.2%
2011 24,257.1 549.9 635.3 1,185.2 38.2 20.5 53.6%
2012 24,530.0 515.0 640.8 1,155.8 38.3 21.2 55.4%
2013 25,407.0 522.3 640.5 1,162.8 39.7 21.8 55.1%
2014 26,525.0 547.3 627.0 1,174.3 42.3 22.6 53.4%
2015 26,569.0 545.7 645.0 1,190.7 41.2 22.3 54.2%
2016 26,659.8 555.6 674.3 1,229.9 39.5 21.7 54.8%
2017 28,196.1 590.6 687.3 1,277.9 41.0 22.1 53.8%
2018 27,978.8 602.1 695.8 1,297.9 40.2 21.6 53.6%
2019 28,490.3 642.7 703.2 1,345.9 40.5 21.2 52.2%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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The California State University
SYSTEMWIDE HUMAN RESOURCES

Faculty Profile: San Luis Obispo

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios

All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)

2010 17,751.8 243.5 635.7 879.2 27.9 20.2 72.3%
2011 17,952.1 262.8 630.5 893.3 28.5 20.1 70.6%
2012 18,074.0 254.9 631.1 886.0 28.6 20.4 71.2%
2013 19,006.9 288.3 623.6 911.9 30.5 20.8 68.4%
2014 19,625.8 315.2 635.4 950.6 30.9 20.6 66.8%
2015 20,240.6 345.6 654.5 1,000.1 30.9 20.2 65.4%
2016 20,717.8 366.0 666.9 1,032.9 31.1 20.1 64.6%
2017 21,527.6 381.6 680.6 1,062.2 31.6 20.3 64.1%
2018 21,204.2 381.6 690.4 1,072.0 30.7 19.8 64.4%
2019 20,697.6 388.4 697.9 1,086.3 29.7 19.1 64.2%

Notes:
e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.
o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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The California State University
SYSTEMWIDE HUMAN RESOURCES

Faculty Profile: San Marcos

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 7,676.2 141.4 212.9 354.3 36.1 21.7 60.1%
2011 8,336.2 170.4 232.2 402.6 35.9 20.7 57.7%
2012 8,613.4 181.7 229.0 410.7 37.6 21.0 55.8%
2013 9,395.1 203.9 229.8 433.7 40.9 21.7 53.0%
2014 10,154.6 223.0 239.5 462.5 424 22.0 51.8%
2015 10,709.0 248.0 251.6 499.6 42.6 21.4 50.4%
2016 10,924.4 253.3 262.9 516.2 41.6 21.2 50.9%
2017 11,671.7 286.4 282.2 568.6 414 20.5 49.6%
2018 12,288.4 292.5 286.4 578.9 42.9 21.2 49.5%
2019 12,389.2 285.0 287.5 572.5 43.1 21.6 50.2%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.

¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.
o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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The California State University
SYSTEMWIDE HUMAN RESOURCES

Faculty Profile: Sonoma

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 7,602.3 113.1 243.8 356.9 31.2 213 68.3%
2011 8,075.7 101.9 244.8 346.7 33.0 233 70.6%
2012 8,133.4 114.0 234.2 348.2 34.7 23.4 67.3%
2013 8,378.2 133.1 220.5 353.6 38.0 23.7 62.4%
2014 8,468.9 147.1 217.6 364.7 38.9 23.2 59.7%
2015 8,563.4 147.3 224.8 372.1 38.1 23.0 60.4%
2016 8,605.4 153.7 232.8 386.5 37.0 223 60.2%
2017 8,646.2 149.3 245.9 395.2 35.2 21.9 62.2%
2018 8,673.5 156.5 247.1 403.6 35.1 21.5 61.2%
2019 8,250.1 147.2 254.7 401.9 324 20.5 63.4%

Notes:

e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.
¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary

SWHR Data Analysis: PW
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The California State University
SYSTEMWIDE HUMAN RESOURCES

Faculty Profile: Stanislaus

Tenure Density Trend
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Full-Time Equivalents (FTE) Ratios
All Faculty Studentto Studentto Tenure Density
Fall Term Students Lecturers Tenure-Track (Lect+TT) TT Faculty All Faculty (TT/AIll Fac)
2010 6,726.4 97.2 232.9 330.1 28.9 20.4 70.6%
2011 7,656.2 100.8 237.4 338.2 32.3 22.6 70.2%
2012 7,351.8 110.5 232.3 342.8 31.6 21.4 67.8%
2013 7,608.2 127.3 232.5 359.8 32.7 21.1 64.6%
2014 7,709.8 142.9 242.3 385.2 31.8 20.0 62.9%
2015 7,776.6 149.7 240.6 390.3 323 19.9 61.6%
2016 8,241.2 164.7 254.7 419.4 32.4 19.6 60.7%
2017 8,521.0 170.5 259.9 430.4 32.8 19.8 60.4%
2018 8,760.2 188.8 269.9 458.7 32,5 19.1 58.8%
2019 9,216.5 200.3 279.3 479.6 33.0 19.2 58.2%

Notes:
e Data as of Fall snapshots (employee and student) for each year.

e Faculty data includes only lecturers and tenure/tenure-track instructors based on primary classification code; excludes faculty on leave.
¢ Student data includes students at all levels; excludes CalStateTEACH and International Programs.

o FTEF reflects the sum of all appoinmtners per campus for each included faculty member.

Data Source: October snapshot; Institutional Research and Analyses Fall Enrollment Summary
SWHR Data Analysis: PW
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) (Code Number: AA 2006-18 )

_ (AAAP027.001)

Califorrlia State University Status: Active
Dominguez Hills Effective Date: August 15, 2006
Subject: University Student Learning
AC ad emic Affal rs M anu al Outcomes Assessment Committee

\Paqe: lofl )

University Student Learning Qutcomes Assessment Committee
(Supercedes PM 02-02)

The University Student Learning Outcomes Assessment Committee (USLOAC) was established to oversee
the implementation and assessment of the university academic program assessment plan. The committee
has five faculty members elected by the Academic Senate, with appropriate graduate and undergraduate
faculty and college representation.

The committee has one representative from Associated Students Incorporated and the Chair of the
University Curriculum Committee or designee.

Non-voting members will include the Provost and Vice President for Academic Affairs or designee, and the
Director of the Center for Teaching and Learning or designee.

To ensure staff and advisory support, the USLOAC will be chaired by the campus Student Learning
Outcomes Assessment (SLOA) Coordinator and will report directly to the Vice Provost for Academic
Affairs.

The SLOA Coordinator is a faculty member appointed by the Vice Provost for Academic Affairs based
upon:

1. demonstrated expertise and experience in the field of Student Learning Outcomes Assessment;
2. demonstrated expertise and experience in faculty development.

The SLOA Coordinator shall serve a three-year term at which point the succeeding application and selection
process will apply. The Coordinator may seek a successive three-year term.

; 8-15-06
Approved: Allen A. Mori Date:






		AA 2006-18

		Academic Affairs Manual. 

		Code Number: AA 2006-18

		University Student Learning Outcomes Assessment Comittee (Supercedes PM 02-02)











General Education Program Learning Outcomes < CourseLeaf Appendix 4B

CSUDH

Search... .

Academic Catalog

HOME CATALOG CONTENTS A-ZINDEX

2021-2022 EDITION

General Information N

General Education O
Program Learning 0
Outcomes

College of Arts and 0
Humanities

College of Business O
Administration and
Public Policy

College of Education O

College of Extended andd
International Education

College of Health 0
Human Services and
Nursing

College of Naturaland O
Behavioral Sciences

General Education
Program Learning
Outcomes

Special Major and
Interdisciplinary Studies
(MA/MS)

Courses ]

https://catalog.csudh.edu/program-learning-outcomes/general-education-program-learning-outcomes/[2/11/2022 9:23:07 AM]



https://catalog.csudh.edu/

https://catalog.csudh.edu/catalogcontents/

https://catalog.csudh.edu/azindex/

https://catalog.csudh.edu/

https://catalog.csudh.edu/

https://catalog.csudh.edu/

https://catalog.csudh.edu/general-information/

https://catalog.csudh.edu/general-education/

https://catalog.csudh.edu/program-learning-outcomes/

https://catalog.csudh.edu/program-learning-outcomes/

https://catalog.csudh.edu/program-learning-outcomes/

https://catalog.csudh.edu/program-learning-outcomes/arts-humanities/

https://catalog.csudh.edu/program-learning-outcomes/arts-humanities/

https://catalog.csudh.edu/program-learning-outcomes/business-administration-public-policy/

https://catalog.csudh.edu/program-learning-outcomes/business-administration-public-policy/

https://catalog.csudh.edu/program-learning-outcomes/business-administration-public-policy/

https://catalog.csudh.edu/program-learning-outcomes/education/

https://catalog.csudh.edu/program-learning-outcomes/extended-international-education/

https://catalog.csudh.edu/program-learning-outcomes/extended-international-education/

https://catalog.csudh.edu/program-learning-outcomes/health-human-services-nursing/

https://catalog.csudh.edu/program-learning-outcomes/health-human-services-nursing/

https://catalog.csudh.edu/program-learning-outcomes/health-human-services-nursing/

https://catalog.csudh.edu/program-learning-outcomes/natural-behavioral-sciences/

https://catalog.csudh.edu/program-learning-outcomes/natural-behavioral-sciences/

https://catalog.csudh.edu/program-learning-outcomes/special-major-interdisciplinary-studies-ma-ms/

https://catalog.csudh.edu/program-learning-outcomes/special-major-interdisciplinary-studies-ma-ms/

https://catalog.csudh.edu/program-learning-outcomes/special-major-interdisciplinary-studies-ma-ms/

https://catalog.csudh.edu/courses/

https://catalog.csudh.edu/program-learning-outcomes/general-education-program-learning-outcomes/[2/11/2022



General Education Program Learning Outcomes < CourseLeaf

Academics

Course Search
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[

Home > Program Learning Outcomes >
General Education Program Learning Outcomes

General Education Program
Learning Outcomes

In keeping with the mission of CSUDH to "provide education,
scholarship and service that are, by design, accessible and
transformative,” our General Education (GE) program seeks to
provide foundational learning opportunities that help students
make deep connections and find personal meaning that propels
them throughout their education and life beyond the university.
The Association of American Colleges and Universities calls this
a liberal education; or, one in which students are free to seek
after the truth unencumbered by dogma, ideology, or
preconceived notions.” Additionally, one with a liberal education
can be "both broad-and open-minded, and is, therefore, less
susceptible to manipulation or prejudice.” (AAC&U, 2020) A
General Education program provides a wide range of pathways
for students to explore multiple ideas, perspectives, ways of
knowing, and problems while also situating themselves in
relation to this broader learning through various disciplines both
as a student and a member of their community and the world.

Through GE, CSUDH students will take part in learning
experiences that support growth toward 8 learning outcomes:

1. Metacognition: Critically reflect on past experiences to
explore and direct their own learning;

2. Critical Inquiry: Learn to use critical inquiry skills and then
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General Education Program Learning Outcomes < CourseLeaf

apply these fundamental tools to a variety of qualitative or
quantitative reasoning contexts;

3. Communication: Effectively use oral, written, creative, and
digital modes of communication relevant to audience,
purpose and context;

4. Information Literacy: | ocate, evaluate, and incorporate
information applicable to a particular field or inquiry,

5. Race, Equity and Social Justice Fxamine societal, cultural,
and historical contexts of race, class, gender, and sexualities
in order to understand the differential and intersectional
impacts of racism, oppression, and social inequality on
individuals and groups in the United States;

6. Integrative L carning and Problem Solving: Address complex
ideas and questions by drawing from and synthesizing a
range of relevant disciplinary ideas, principles, and methods;

/. Global Perspectives: Critically analyze and engage with
complex interdependent global systems and legacies and
understand their implications for people’s lives; and,

8 Community Engagement: Think critically about their roles
and responsibilities as stakeholders in communities at the
campus, local, national, and global levels in order to engage in
mutual exchange of knowledge.

Together these outcomes should allow for students to develop a
well-rounded foundation for their studies that promotes their
identities, strengths, and values while engaging with diverse
voices and perspectives throughout their university and
community.

The General Education Program requires 49 semester units: (A) 9
units of English Language Communication and Critical Thinking;
(B) 13 units of Scientific Inquiry and Quantitative Reasoning; (C)
12 units of Arts and Humanities; (D) 9 units of Social Sciences,
(E) 3 units of Lifelong Learning and Self-Development; and (F) 3
units of Ethnic Studies

Area A: English Language
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Communication and Critical
Thinking (9 units)

Courses in Area A introduce students to college-level skills
necessary for their continued success at the university and after
graduation. Area A courses refine students’ abilities to read and
write effectively in a variety of rhetorical situations; to distinguish
sound, forceful reasoning from faulty reasoning; to publicly
present their own ideas and research; and to locate, interpret,
evaluate, and effectively and ethically use source materials.
Because of the foundational nature of these courses, students
must complete this section of General Education within their first
60 units. Students must earn a grade of C- or better in Area A
courses in order to satisfy these GE requirements. Skills acquired
in Area A courses will be developed further in other GE and major
courses.

A1. Oral Communication

Students who complete the Basic Skills requirement in Oral
Communication will be able to:

1. discuss the elements of oral communication, including basic
rhetorical strategies in speech;

2. give lucid, logical and persuasive speeches in a variety of
contexts;

3. display self-confidence in interpersonal and group
communication;

4. utilize effective delivery techniques; and

5. listen to and analyze the effectiveness of other speakers.

Students are exempted from the Basic Skills course in Oral
Communication by a suitable score on a challenge examination.

A2. Written Communication

Students who complete the English, Communication, & Critical
Thinking requirement in Compaosition will develop proficiency in
oral and written communication in English. In particular, they will
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be able:

. to define and apply key rhetorical concepts through analyzing

and composing a variety of texts in several genres and modes
(print, visual, digital, oral, multimodal);

to demonstrate rhetorical awareness and flexibility by
discussing how other writers adapt language for audience,
situation and purpose and by consciously adapting their own
writing to a variety of situations and contexts that call for
purposeful shifts in voice, tone, style, design, medium,
structure, and conventions;

to compose persuasive arguments that articulate a clear,
thoughtful position, deploy support and evidence appropriate
to audience, situation, and purpose, and consider
counterclaims and multiple points of view:;

to demonstrate awareness of writing as a recursive, social
process by reading, writing, and collaborating to discover and
deepen ideas, reflecting on their rhetorical choices, and
revising those choices in response to feedback from readers;

to identify how and why conventions vary by genre, discipline,
and occasion and use resources to effectively employ
appropriate formatting, style, citation, and grammar
conventions;

to demonstrate awareness of proper citation conventions and
their relation to concepts of intellectual property and authorial
responsibility;

to practice and demonstrate the ability to use conventions of
Standard Written English in order to communicate with
academic and professional audiences.

Students are exempted from Basic Skills courses in English
Composition by a suitable score on the Advanced Placement
Test, the English Equivalency Examination, or a composition
challenge examination.

A3. Logical/Critical Reasoning

Students who complete the Basic Skills requirement in
Logic/Critical Reasoning will be able to:
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1. understand basic logic and its relation to language;
elementary inductive and deductive process, including an
understanding of the fallacies of language and thought;

2. recognize the differences between assumptions, inferences,
conclusions, facts and opinions;

3. develop the abilities to analyze, criticize, and advocate ideas;
to reason inductively and deductively, and to reach well-
supported factual or judgmental conclusions; and

4. apply the concepts and skills of critical reasoning to solve
academic and everyday problems.

Students are exempted from the Basic Skills course in
Logic/Critical Reasoning by a suitable score on a challenge
examination.

NOTE: In Area A all courses must be passed with a grade of "C-'
or higher. In all other areas of General Education, a grade point
average of 2.0, calculated at graduation, is required.

Area B: Scientific Inquiry and
Quantitative Reasoning (13 units)

In Area B1-3 courses, students develop their knowledge of
scientific theories, concepts, and data about both living and non-
living systems, as well as an understanding and appreciation of
scientific principles and the scientific method, including the
potential limits of scientific endeavors. Scientific literacy also
includes the ability to think in an informed manner about social,
legal, ethical, and political issues that involve science and
technology.

In Area B4 courses, students will engage with meaningful
mathematics and will be prepared for Science, Technology,
Engineering, and Math courses, for quantitative courses in other
majors, and to solve problems of everyday life. Students must
earn a grade of C- or better in Area B4 courses in order to satisfy
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these GE requirements, skills acquired in Area B4 courses will be
developed further in other GE and major courses.

B1. Physical Science

Students will learn the methods of the natural sciences as these
methods are seen and used by working scientists. In addition,
they will explore the characteristic attributes of fundamental
scientific concepts from the perspective of the natural sciences.
Finally, they will learn the structure and results of a fundamental,
comprehensive physical science, which is principally analytic,
quantitative and deductive.

Students who complete the Natural Science in Physical Science
requirement will be able to:

1. demonstrate an understanding of the scientific assumption
that nature has an objective existence that is intelligible,

2. distinguish between a scientific hypothesis and the idea of
pseudoscience;

3. describe the systematic observation of nature and the
detection of similar patterns in observed phenomena;

4. describe the importance of limitation of scope in the
production of useful concepts and the related limits to the
applicability and usefulness of scientific models and concepts;

5. describe the formulation of hypotheses and models to explain
these patterns and the use of these models and hypotheses
to make testable predictions;

6. discuss the roles of quantitative and of formal manipulation of
models and relationships in generating predictions;

/. discuss the design and execution of tests of hypotheses and
the subsequent rejection, modification, or refinement of the

hypotheses; and

8. describe the relationship between scientific ideas and their
technological applications,
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9. understand and appreciate applications, advantages, and
limitations of computational methodology in Physical Science,
in particular, in the modeling process.

B2. Natural Sciences in Life Science
Students who complete the Natural Science in Life Science

requirement will be able to:

1. describe a representative selection of fundamental concepts
and principles of the life sciences;

2. Ccite various phenomena in a variety of contexts that illustrate
the applicability of specific principles of the life sciences;

3. describe some of the major applications of the principles of
the life sciences;

4. describe some of the major effects that the life sciences and
related technologies have had on societies.

B3. Natural Sciences in Science Laboratory
Students who complete the Natural Science in Science

Laboratory requirement will be able to:

1. discuss application of a representative selection of
fundamental concepts and principles of a science;

2. apply the scientific method in a laboratory situation; and

3. cite various phenomena that illustrate the applicability of
specific principles of a science.

B4. Basic Skills in Quantitative Reasoning and
Problem Solving

Students who complete the Basic Skills requirement in
Quantitative Reasoning and Problem Solving will be able to read
and understand mathematical arguments and data, and use
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mathematics effectively to analyze and solve problems that arise
in ordinary and professional life. They shall develop skills and
understanding beyond the level of intermediate algebra. In
particular, students will:

1. understand and apply ideas and technigues of finite
mathematics such as consumer mathematics probability,
statistical analysis, hypothesis testing, linear programming, or

2. understand and apply the ideas and technigues of college
algebra, trigonometry, logarithms and exponentials, and
elementary functions, or

3. understand and apply ideas and technigues of calculus.

Students in area B4 will not just practice computational skills, but
will be able to explain and apply basic mathematical concepts
and will be able to solve problems through quantitative
reasoning.

Students are exempted from the Basic Skills course in
Quantitative Reasoning if they receive a suitable score on a
challenge examination or if they successfully complete a course
requiring more advanced mathematical ability.

B5: Integrative Studies in the Natural Sciences

Courses in Integrative Studies in the Natural Sciences and
Technology are interdisciplinary courses that build upon the
knowledge students have acquired by completing their lower
division coursework in the natural sciences and technology.
While these courses will include content from disciplines outside
the natural sciences and technology, their primary focus is on
integration of knowledge within the natural sciences and
technology.

Students who complete the requirement for Integrative Studies in
the Natural Sciences will be able to:

1. discuss the relationship of science to humanity through
inquiry into: the origin of scientific discovery, the implications
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and consequences of scientific and technological
development, and the impact of natural processes on the
works of people as well as on its result: artifact;

2. describe some of the major effects that science and
technology have had on societies; and

3. discuss the interdisciplinary approaches to methods,
processes, effects, terminology and major concepts of
science and technology; and

4. describe and discuss ethical and legal concepts and issues
related to science and technology, in particular, the concept of
intellectual property and its protection.

Area C: Arts and Humanities (12
units)

In Area C courses, students develop an understanding and
appreciation of the works of the human mind and imagination.
Arts and Humanities coursework explores the rich history and
diversity of human knowledge and creativity as expressed in the
arts, literatures, religions, and philosophies of their own and other
cultures. By viewing such human endeavors in an historical and
aesthetic context, students learn not only to analyze critically but
also to value the rich cultural products of our complex world.
Area C courses educate students to be global citizens who are
equipped to make independent judgments using their own
iImagination and reason.

General Education courses in the arts and humanities meet one
or more of the following goals for students:

1. Cultural knowledge - Students will become acquainted with
significant works of art, literature, music and philosophy from

a range of cultures.

2. Historical knowledge - Students will understand the
development over time of their own and other cultures.
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3. Aesthetic training - Students will, through direct experience of
works of music, art, and literature, learn the bases on which
such works are studied, and the critical canons applied to
them, extending their understanding beyond personal opinion
to critical evaluation.

4. Opportunities for creativity - Students will create musical,
artistic, or literary works, with the opportunity to have their
work evaluated by peers and/or a faculty member applying
appropriate critical criteria.

5. Synthesis - Students will develop an understanding of the
relationships among various forms of human expression both
within an era and culture and across these boundaries.

Upper division General Education courses in the arts and
humanities build on that base, developing integrated humanistic
and ordered world-views.

Students who complete the requirement for Integrative Studies in
the Humanities will be able to:

1. discuss the relationships among the various disciplines that
comprise the humanities;

2. place these relationships within an historical context;
3. relate the humanities to modern life; and

4. demonstrate the use of imagination and synthesis through
aesthetic and intellectual activities.

The 12-semester unit package of courses listed under program
requirements has been designed so that students completing
these courses will meet the above 5 objectives. At the same time
the package offers the student an opportunity for some individual
choice in course selection.

Area C excludes courses that exclusively emphasize skills
development.
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Area D: Social Sciences (9 units)

Courses in the Social Sciences help students better understand
how social, political, and economic institutions and behavior are
intricately interwoven. In an increasingly complex,
interdependent, and changing world, individuals must learn how
to cope with pressing social problems and how to manage and
improve the conditions, institutions, and outcomes that affect
them. Area D courses introduce students to the primary
structural levels of analysis used in the various disciplines and
demonstrate the significance of historical backgrounds to
contemporary behavior.

D1. Individual Perspectives, Groups and
Society (3 units)

On completing a course in this category a student will be able to
demonstrate an understanding of the:

1. basic concepts and methods necessary for studying the
personal functioning and social behavior of individuals.

2. influence of psychological and social processes on the
development of the perception of self and others.

3. nature of cognition and language and their relationship to
critical aspects of social and personal development.

4. social and psychological variations in individual behavior.

5. conceptual and methodological frameworks necessary for
studying groupings in a society.

6. interrelationships between various institutions and group
dynamics within a society, and their role in generating and
resolving social issues.

/. cultural and group diversity and applications of the concept of
cultural relativity.

D2. Global and Historical Perspectives (3 units)

On completing a course in this category, a student will be able to
demonstrate an:
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1. awareness of and knowledge about the international system
and world environment.

2. understanding of the global interdependencies among people,
outlooks, institutions and attributes.

3. appreciation of the role of the individual as an international
observer, analyst and participant.

4. ability to analyze historical change and cultural process.

5. understanding that current issues and conditions are shaped
by their past historical and cultural development.

6. understanding of the complexity of evolutionary and historical
processes and of the limits on and potential for social change.

7. understanding of how sciences which deal with the human
past formulate and test hypotheses to understand change
and how they evaluate sources, whether human fossils,
artifacts or written documents.

D3. Integrative Studies in the Social Sciences
(3 units - upper division)

The categories of upper division courses in the social sciences
represent integrative themes and contemporary research
applications. Focusing on specific topics, students will explore
the conceptual and methodological links among the social
sciences or subfields of a discipline. Courses will stress
contemporary research, interpretations, issues and trends.
Specific objectives of the categories are as follows:

1. Courses in individual processes focus on the interaction
among factors that shape the individual.

2. Courses in social issues focus on contemporary social,
political or economic concerns and problems using a variety
of perspectives in the social sciences.

3. Courses in global trends focus on social, political,
environmental and economic processes seen from a global
perspective.

4. Courses in social change focus on major processes of
continuity and development and on the origination and impact
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of new ideas, social structures and technologies.

5. Courses in cultural pluralism focus on the nature of cultural
diversity and the processes of cultural interaction, interethnic
relations and cultural integration on community, national and
international scales.

Students must take 9 units from the GE category. Select one
course from each category below and one more course from
either category 1 or 2. A student may not take all 3 courses in this
area from a single academic department.

Area E: Lifelong Learning and Self-
Development (3 units)

Area E courses are designed to equip learners for lifelong
understanding and development of themselves as integrated
physiological, social, and psychological beings. Drawn from a
wide range of disciplines and perspectives, Area E courses focus
on the development of skills, abilities, and dispositions that not
only promote students’ academic success but also enhance their
lives after college.

Students who complete the Lifelong Learning and Self-
Development requirement will be able to:

1. Demonstrate an understanding of oneself as an integrated
physiological, social and psychological organism; and

2. Discuss key relationships of humankind to the social and
physical environment, including matters selected from the
following: human behavior, sexuality, nutrition, physical and
mental health, stress management, financial literacy, social
relationships and relationships with the environment,
implications of death and dying and avenues for lifelong
learning, including those based on modern technology.

Area F: Ethnic Studies (3 units)
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Courses in Area F explore the interrelatedness and intersection of
race and ethnicity with class, gender and sexuality and other
forms of difference, hierarchy and oppression. Courses are
grounded and centered in the cultures, concrete-lived conditions,
and living histories of peoples of color in the United States.
Courses have an explicit commitment to linking scholarship,
teaching and learning to intellectual traditions and scholarly
contributions of ethnic studies, social engagement (service and
struggle), social change, and social justice.

1. Analyze and articulate concepts such as race and racism,
racialization, ethnicity, equity, ethnocentrism, eurocentrism,
white supremacy, self-determination, liberation,
decolonization, sovereignty, imperialism, settler colonialism,
and anti-racism as analyzed in any of the following disciplines:
Africana Studies, Asian Pacific Studies, Chicana and Chicano
Studies, and Indigenous Peoples of the Americas.

2. Apply theory and knowledge produced by Native American,
African American, Asia American and Pacific Islander, Chicana
and Chicano, and/or LAtina and LAtino communities to
describe the critical events, histories, cultures, intellectual
traditions, contributions, lived-experiences and social
struggles of those groups with a particular emphasis on
agency and group-affirmation

3. Critically analyze the intersection of the race and racism as
they relate to class, gender, sexuality, religion, spirituality,
national origin, immigration status, ability, tribal citizenship,
sovereignty, language, and/or age in Native American, African
American, Asian American and Pacific Islander, Chicana and
Chicano, and/or LAtina and LAtino communities.

4. Critically review how struggle, resistance, racial and social
justice, solidarity, and liberation as experienced, promoted and
enacted by Native American, African American and Pacific
Islander, Chicana and Chicano, and/or Latina and Latino
communities are relevant to current and structural issues
such as communal, national, international, and transnational
politics as, for examples, in immigration, reparations, settler-
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colonialism, multiculturalism, and language policies.

5. Describe and actively engage with anti-racist and anti-colonial
issues and the practices and movements that empower
Native American, African American, Asian American and
Pacific Islander, Chicana and Chicano, and/or Latina and
Latino communities to build a just and equitable society.
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Appendix 4C

CSU

OFFICE OF THE PROVOST AND VICE PRESIDENT ACADEMIC AFFAIRS

MEMORANDUM
DATE: September 15, 2021

TO: Department Chair and Leaders
Department Assessment Coordinators

FROM: Voting Member: Dr. Matt G Mutchler, Director of Assessment and USLOAC Chair
Voting Member: Ms. Tessa Withorn, USLOAC Member, Library
Voting Member: Dr. Sally Mahmoud, USLOAC Member, CHHSN
Mr. Ken O’Donnell, Vice Provost, USLOAC Member, AA
Dr. Marisela R. Chavez, Director of Faculty Development, USLOAC Member, FDC
Voting Member: Dr. Yesenia Fernandez, USLOAC Member, COE
Voting Member: Dr. Hyo Joon Chang, USLOAC Member, CNBS
Voting Member: Dr. Rui Sun, USLOAC Member, CBAPP
Voting Member: Dr. Victoria Kim, USLOAC Member, CAH

CC: Dr. Michael Spagna, Provost/Vice President, Academic Affairs
Ms. Wendolyn Vermeer, Chair, Program Review
Dr. Michele Dunbar, Integrated Assessment and Accreditation
Specialist

RE: Student Learning Outcomes Assessment Guidelines (2021-22):

In the current cycle (2021-22) for academic program assessment at CSUDH:

USLOAC is expecting that programs will be implementing their assessment activities as described in their
assessment plans. Therefore, it is our hope to work with you to ensure ongoing assessments of your program
learning outcomes and that most programs will be turning in:

The standard assessment reports on your PLO assessments (at least one PLO per year)

We realize that many program faculty faced challenges during the 2020/21 academic year due to the COVID-19
pandemic, racial injustices, and other social challenges.

USLOAC members would also like to help ensure that our colleagues stay on track for program review and work
toward meaningful assessment practices, particularly during the current time period when students’ learning
experiences are likely undergoing significant changes. This is an opportune time to conduct innovative student
learning assessment so that our responses to these challenges are based on student level data.

If you turned in a plan, rubric, or indirect measure for review last year, we hope that you will utilize our feedback by
revising those tools and implementing them in your assessment processes as per your assessment plans. USLOAC
members discourage turning in the same item for review in consecutive years, but we are always happy to review
those items in tandem with your assessment reports of your program learning outcomes.





USLOAC Guidance for 2021-22

Program faculty who did turn in full reports in a previous year may wish to take a year (especially during program
review) to re-tool and revise their plans, rubrics, or indirect measures. We encourage taking time for this and you
may wish to turn in a variety of products for review during a year of reflection during your program review cycle.
Such items may include:

1. The standard assessment reports on your PLO assessments, but in a pilot version for new approaches;

2. Revised and updated assessment plans, but not in consecutive years;

3. New or revised assessment rubrics for specific PLOs (but not consecutively); and/or,

4. Indirect assessment such as student surveys or exit interviews for review.

If your department would like to utilize another document that is not listed above, and/or if you would like
enhanced assistance from this committee on this work, please consult with the USLOAC Chair, who will help
provide support and guidance for how to adapt it to your department’s unique assessment needs. In fact, we
believe that, for some programs, focusing on developing a specific PLO assessment rubric represents a great deal
of work and will lead to more meaningful assessment activities in the future. Another significant step forward for
many programs is to do a pilot assessment using assessment rubrics focused on PLOs (instead of grades, which
measure many things and not just the specific PLOs). These tried and true assessment methods will lead to more
meaningful results and also to improvements in student learning (as well as more satisfaction with the outcome).

Your next Annual Assessment Report for both undergraduate and graduate (if applicable) programs, is due
November 12, 2021. It should include student learning outcome data collected or new assessment tools
(described above or as needed) during the 2020-21 academic year and related analysis according to the
assessment plan you submitted in the past.

Please note that all degree granting programs are expected to assess all of their program learning outcomes at
least once (and preferably twice in order to assess any changes from previous results) over the six year program
review cycle. Each year, unless specified, the expectation is that you provide assessment results of student
learning for at least one or more program-level student learning outcome(s) each year to ensure that all of your
program outcomes are assessed on a six-year cycle. These assessment activities and the feedback letters will help
you make your cases for more resources and support based on evidence of student learning and program
improvements when your program comes up for program review. The program review committee will be
expecting to see these documents in your portfolio.

If your program is not able to meet the deadline of November 12, 2021, or if you have other ideas on assessment
activities that may be more useful to your program and more feasible at this time, please contact the USLOAC
Chair (Director of Assessment) at your earliest convenience. This will enable a later deadline to be set and any
requested assistance in preparation provided by the committee members.

Thank you for your continuous efforts to improve learning for our students. As in the past, assessment trainings
and workshops will be offered throughout the academic year. We strongly encourage the participation of all
faculty members who are involved in your program assessment committee in these professional development
opportunities. If you need any assistance or want to discuss plans for assessment, please contact Dr. Matt G.
Mutchler, Director of Assessment in Academic Affairs, anytime at mmutchler@csudh.edu.

CALIFORNIA STATE UNIVERSITY, DOMINGUEZ HILLS 1000 EAST VICTORIA STREET | CARSON, CALIFORNIA 90747
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Code Number:
Status:

Effective Date:

Academic Affairs Policy

Keywords:

Supersedes:

Resolution:

AA 2021-09
Active
May 10, 2021

Assessment, Teaching
Effectiveness

NA
FPC 21-07

Forming a Task Force for Assessing Teaching Effectiveness

1.0 Policy Purpose

1.1 The joint task force of the Academic Senate of California State University,
Dominguez Hills (ASCSUDH) and the Division of Academic Affairs be formed to
provide guidance regarding best practices, policy recommendations, and utility of

Teaching Effectiveness Assessments at CSUDH.

2.0 Function

2.1 That the Collective Bargaining Agreement, relevant University and College
policies, CSUDH Academic Master Plan, and the university’s social justice mission
be consulted by the Task Force for Assessing Teaching Effectiveness (TFTEA@DH).

2.2 That the TFTEA@DH will consult the literature and science of teaching effectiveness
assessment and examine practices, including best practices for assessing teaching
effectiveness, across the CSU and California Community Colleges.

3.0 Scope

1.1 The scope of the TFTEA@DH work is to examine topics including, but not limited to:

1.1.1 General assumptions related to teaching effectiveness assessment;

1.1.2 Campus-wide student feedback on teaching questions, format, and

implementation processes;

1.1.3 Campus-wide principles for faculty/peer assessment of teaching

effectiveness;

1.1.4 Campus-wide principles for faculty self-assessment of teaching effectiveness,

and;

1.1.5 Campus-wide teaching effectiveness assessment questions and tools at the
student, faculty/peer, and self-assessment levels for use by colleges and

departments or other units.

Code Number: AA 2021-09
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4.0 Responsibility

4.1 That the TFTEA@DH will commence in Fall 2021 and will write a report proposing
policies and requirements for Teaching Effectiveness Assessment with a plan to
implement the proposed policies and requirements no later than December 2022.

5.0 Membership

5.1 The Provost & Vice President for Academic Affairs, and the Chair of the Faculty Policy
Committee each name one chair to co-chair the task force.

6.0 Rationale

5.1.1 Membership of the task force shall include the following:

5.1.1.1 One appointed representative from:

5.1.1.2

51.1.11
5.1.1.1.2
51113
5.1.1.14

51.1.1.5
51.1.1.6
5.1.1.1.7

Faculty Affairs
Student Affairs (MPP)
College Associate Deans

Student representatives:
undergraduate student and graduate
student

CFA representative
Faculty Development Center

Academic Technology

One elected representative from:

5.1.1.21
5.1.1.2.2

51.1.23

Non-Tenure Track Faculty

Faculty (tenured, tenure-track, or
lecturer) representative from each
college, including CEIE, and the Library

Department Chair

6.1 The overreliance at CSUDH on students’ evaluations of teaching
effectiveness (known at CSUDH as perceived teaching effectiveness or
“PTEs”) in the retention, tenure, and promotion process for probationary and
tenured faculty as well as non-tenure track faculty evaluation processes has
been a common concern among faculty members. The topic has previously
been discussed at two Academic Senate retreats in 2019.

6.2 Student evaluations have been criticized in the literature as being invalid
measures of student learning and sources of significant bias. Faculty are
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concerned with the low response rates and sample sizes, validity of the
guestions presented to students, and the research indicating that student
evaluations are heavily influenced by racial and gender bias with potentially
disparate use and impact on the retention, tenure and promotion of faculty
of color and female faculty.

6.3 Given the evidence of gender and racial bias, the reliance on PTEs as a
significant assessment tool in the evaluation of faculty performance hinders
the university’s efforts to increase and retain the faculty of color, and
therefore maintain and grow a faculty body that reflects our student body
(citations from relevant studies below). Beyond the obvious implications on
job security, professional advancement and income inequality, the well-
established bias against women and faculty of color renders PTEs
incompatible with the equity principles of CSUDH and CSU, and likely
presents grounds for legal challenges.

6.4 Thus, complementary, supplementary and/or alternative modes and criteria
for evaluations that reliably assess teaching effectiveness while honoring the
disciplinary differences in pedagogies, and the diversity, skills, and strengths
of CSUDH faculty should be explored, formalized into our assessment
processes for teaching effectiveness, implemented, and assessed. This in
turn will help support of CSUDH equity principles and its overall mission.
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Contact: North Library, 5324 | 310-243-2364 | csudh.edu/communications/
Primary Author: Nancy Ann Cheever

Description of the Assessment
Communications Department assessment of PLO #3: Information Literacy.
“Demonstrate the ability to conduct ethical, scholarly research using library databases and reference materials, evaluating the credibility of primary and secondary sources.”

Relevant Courses In Which The Assessment Was Done
COM 330: Emerging Media Writing
COM 301: News and Information Literacy

Assessment Method
Paper

Evidence

Ungraded research papers from both courses in the Spring 2018 semester were used in the assessment. From COM 330, 27 papers were used in the assessment; from COM 301, 27 papers were used: N=54.

Assessment Process
Ungraded research papers from Emerging Media Writing and News and Information Literacy courses were collected in the Spring 2018 semester via Turnitln. After student names were removed, the faculty from each course
printed out the papers and they were distributed to all eight full-time faculty in the COM Department. A working group of COM faculty developed a rubric (see attached) to measure various constructs of the PLO. During its

Nov. 14 faculty meeting, the COM faculty reviewed each paper using the attached rubric. The rubric contains three rows of indicators, from which faculty marked the papers as "below basic," "basic," "proficient,” or "advanced."
Results of Student Learning
The PLO measures information literacy by assessing students' use of scholarly sources, citations and references, and use of credible sources such as textbooks, periodicals, and trustworthy online materials. Of the total,
2% were marked as below basic, 42% were basic, 44% were proficient, and 13% were advanced. Therefore, overall 2% of the students demonstrated below basic work, 98% demonstrated at least basic, 57% demonstrated at least proficiency with PLO #3,
and 13% demonstrated advanced work. The percentages from the Proficient and Advanced categories did not meet our standards.

Discussion of Results for Program Improvement

of citation and reference use, which is reflective of the amount of time spent teaching these skills in the courses used in the assessment.

The findings a general lack of
Most students demonstrated adequate use of scholarly sources and credible source materials, though those skills could be bolstered as well.
Since using citations and references are an important part of many courses in the COM curriculum, faculty discussed the various possible changes to the curriculum to introduce these skills earlier rather than covering them at length in our upper
division courses. After discussion, the COM faculty decided that citation and reference use should be a skill taught in our freshman-level course Digital Toolkit. We plan to add that to the lesson plan beginning in Spring 2019
Further, we concluded that faculty should utilize more library resources to ensure students are understanding how to properly cite and reference sources.

Type of Change Needed (Based on Data)
Assessment Plan (Refine SLO statements; Change methods and/or measures; Change where (e.g. courses) the data are collected; Collect additional data; Improve data reporting and dissemination mechanisms)
Resources (Change the course management system structure; Improve or expand lab spaces; Provide resources to support student independent research)

Participants in Discussing/ Reviewing Results
Department Chair and Professor Dr. Nancy Cheever; Associate Professor Dr. Sharon Sharp; Assistant Professor Dr. Ryan Bowles Eagle; Assistant Professor Dr. Brant Burkey;
Assistant Professor Ms. Toddy Eames; Assistant Professor Dr. Linda Dam; Assistant Professor Dr. John Vanderhoef; Assistant Professor Dr. Ana de la Serna.

Past Proposed Changes
The Communications Department recently had its three new degree programs approved by the Chancellor's Office (summer 2018).
Therefore, the PLOs are changing from five in Communications to various numbers of PLOs in each of the three degree programs. No changes were proposed last cycle.

Status of Past Proposed Changes

We are moving to our new PLOs beginning 2019-20. No changes were proposed from last year's assessment report.
Explanation of progress

The Communications Bachelor of Arts program has been discontinued and three new degree programs are now offered in the Communications Department. This will be the last report for the Communications B.A.
program. Next year, our three new degree programs will have their new PLOs assessed. The new degree programs are: Advertising/Public Relations; Journalism; and Film, Television and Media.

PLO #3 Competency Levels

Below Basic Basic 1 Proficient Advanced
SCHOLARLY | Reflects minimal or no Reflects some use Reflects good use Reflects full use of
MATERIALS | use of scholarly sources of scholarly of scholarly scholarly sources and
and reference materials. sources and sources and reference materials.
reference reference
materials. materials.
CITATION Does not cite sources in Cites sources Cites sources Cites sources
AND body of paper or in passably using adequately using properly using
REFERENCE | bibliography. assigned style in assigned style in assigned style in
USE Lack of understanding body of paper and body of paper and body of paper and in
of assigned citation in bibliography. A in bibliography. bibliography.
style. pattern of citation Occasional minor
errors. citation and
Inconsistent formatting errors.
formatting of
citations in-text
and in
bibliography.
SOURCE Use of non-credible Selection of Selection of Selection of credible
CREDIBILITY | sources (i.e. Wikipedia, credible source credible source source material
blogs, social media material is material shows exhibits extensive
posts) adequate. Choices clear relevance to research, strongly
are at least the topic, and correlated to the
tangentially competent topic.
relevant to the research skills.
topic.
TOTALS
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|.T. TRAINING

e Courses are open to all faculty and staff, on a first-come, first-served basis, but have been designed
with staff members in mind. (For Academic Technology workshops, focusing more on courses and

instructional design, please visit: https://at.csudh.edu/workshops.html.)
e All courses are taught via Zoom.

e Courses with low enrollment are subject to cancellation.

Schedule
Tech Bytes

From February-August 2021, the I.T. Training team has scheduled Tech Bytes session offered every week
on Friday from 12-1. Click here to learn more about Tech Bytes.

CM1 Training - Web Content Management

e Online
e Click to learn about training and to register for CM1 training

[Get Adobe Acrobat Reader]
Office Core Skills Checklist
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Check your skills set against the checklist and check off the boxes as you acquire and master a skill.

e Word

e Excel

e PowerPoint
e OneNote
Publisher
Qutlook

Checklists are intended as a personalized reference guide for your professional development. It is not
intended to be a part of the performance review process.

|.T. Training: Schedule of Courses

lick t urse listing and registration links. (Updated monthly.)

LATEST NEWS

CALIFORNIA STATE UNIVERSITY, DOMINGUEZ HILLS

1000 E. Victoria Street
Carson, CA 90747
310-243-3696

Map

Contact Us

Privacy Notice
Facilities and Leasing

Media Resources
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https://www.csudh.edu/Assets/csudh-sites/it/academic-tech/docs/Training-Checklists/One_Note_Skills_Checklist.pdf

https://www.csudh.edu/Assets/csudh-sites/it/academic-tech/docs/Training-Checklists/Publisher_Skills_Checklist.pdf

https://www.csudh.edu/Assets/csudh-sites/it/academic-tech/docs/Training-Checklists/Outlook_Skills_Checklist.pdf

https://csudh.service-now.com/it?id=kb_article&sys_id=1fa0cbf61b7674d05f9beb96624bcbde
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How can we help? Q

CATEGORIES

Accounts & Access

Business Applications & Reporting
Communication & Collaboration
Hardware & Software

IT Continuity Resources

Network

Security

Teaching & Learning

TV & Media Production

University Printing Services
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MOST VIEWED ARTICLES

Reset Your Campus Password with Security Questions or Email
& 18487 Views

Set Up Your Password Security Questions (Initial Setup)
® 4127 Views

Adobe: FAQ
@ 1338 Views

Technology Checkout Program: Technology Devices Available for Checkout (Students, Faculty, & 5taff)
® 951 Views

Technology Checkout Program - FAQ
® 546 Views
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Tech Bytes Schedule
Bringing CSUDH Up-to-Date on What’s Happening in Information Technology

Held (mostly) on Fridays from 12-1 PM, Tech Bytes is one hour of information where you can learn more
about our campus projects.

e REGISTRATION: Click here to register once and attend any or all sessions of interest.
e RECOMMEND A TOPIC: Don't see a topic? Click here to make a suggestion.

e RECORDINGS & PRESENTATIONS: Click here to see a list of previous presentations and
recordings.

Spring 2022 Schedule

TOPIC DATE TIME/DURATION AUDIE

LinkedIn Learning (presented by Friday, February 4 12:00 — 1:00 PM Students, Fac
LinkedIn Learning)

Immediate Access Friday, February 12:00 —1:00 PM Students, Fac
18

https://www.csudh.edu/it/about-it/technology-communications/tech-bytes/[2/11/2022 10:04:48 AM]
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Tech Bytes

Adobe, Dropbox, & Duo

eSports

MyCSUDH Portal Update

Workforce Development

Friday, March 4

Friday, March 18

Friday, April 1

Friday, April 15

12:00 - 1:00 PM
12:00 - 1:00 PM
12:00 - 1:00 PM
12:00 - 1:00 PM

Students, Fac

Students, Fac

Students, Fac

Students, Fac

Recordings and Presentations

Spring & Summer 2021

e New & Improved: Technology Checkout Program and The New Student Toro Virtual

Lab (2/26)

o Recording
o Presentation

o Recording
o Presentation

o Recording
o Presentation

o Recording
o Presentation

o Recording
o Presentation

Ask Teddy (4/9)

https://www.csudh.edu/it/about-it/technology-communications/tech-bytes/[2/11/2022 10:04:48 AM]

Get Secure: Proofpoint & Email (3/5)

iToros App for Students, Faculty, and Staff (3/12)

Immediate Access & Follett Discover (3/26)

Communication Channels (Zoom, MS Teams, Blackboard, etc.) (3/19)



https://csudh.zoom.us/rec/share/Y4Dkw62w6iG3DgfGrr22eKfFZpbLN_Es0QbsmoTRFIJph4Ohz5XhwMDd0VQHrEO6.GlO8PelFUFF8utSv%20

https://www.csudh.edu/Assets/csudh-sites/it/docs/tth-techbytes/Tech%20Bytes%20-%20Feb%2026-Technology%20Checkout%20Program%20and%20The%20New%20Student%20Toro%20Virtual%20Lab_FINAL.pdf

https://youtu.be/d31m3laxNg8

https://www.csudh.edu/Assets/csudh-sites/it/docs/tth-techbytes/Be%20Secure%20Proofpoint%20Tech%20Bytes%202021.pdf

https://urldefense.com/v3/__https://csudh.zoom.us/rec/share/DTVnJ0FTeKoCU5DLLt37xY2a0WBcBSKyX7QukTgnAa0Nzs1gWfEjHhnF6R9gK7au.kFgcl5jH4RwiENwe__;!!P7nkOOY!64lJ7WbOnUGbd8h1kTNw96sZcXDtdcPbGfnbHPUgLLQzYe4w27i3UrQGTiW31wjb$

https://www.csudh.edu/Assets/csudh-sites/it/docs/tth-techbytes/Tech_bytes_final_03092021%20-%20itoros_mobile.pdf
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https://www.csudh.edu/Assets/csudh-sites/it/docs/tth-techbytes/Tech%20Bytes%20-%20March%2019%20-%20Zoom-CS-MSTeams-Bb.pdf
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https://www.csudh.edu/Assets/csudh-sites/it/docs/tth-techbytes/Tech%20Bytes%20-%20March%2026-Immediate%20Access.pdf
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o Recording
o Presentation

e Storing my Materials: OneDrive, Dropbox, Google (4/16)

o Recording
o Presentation

e Cloud Contact Center(4/23)

o Recording
o Presentation

e Procurement Process (IT Security and Accessibility)(4/30)
o Recording

e Technology in Classrooms — Mobile Learning(5/7)

o Recording
o Presentation

e Security @Home- (6/4) rescheduled from May 14

o Recording
o Presentation

e Survey Tools

o Recording
o Presentation

e Reports: What are they and how can | use them? (8/6)

o Recording (portions of the presentation have been truncated to preserve
privacy)

o Presentation

DON'T SEE A TOPIC OF INTEREST? LET US KNOW

Fill out the form below to let us know the topic(s) you want to learn more about:

https://www.csudh.edu/it/about-it/technology-communications/tech-bytes/[2/11/2022 10:04:48 AM]



https://csudh.techsmithrelay.com/IS0K

https://www.csudh.edu/Assets/csudh-sites/it/docs/tth-techbytes/TechBytes-AskTeddy-April92021.pdf

https://csudh.techsmithrelay.com/Ea4g

https://www.csudh.edu/Assets/csudh-sites/it/docs/tth-techbytes/TechBytes-Storing%20My%20Material-April16-21.pdf
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https://www.csudh.edu/Assets/csudh-sites/it/docs/tth-techbytes/TechBytes-Mobile-Learning-5-7-21.pdf
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https://www.csudh.edu/Assets/csudh-sites/it/docs/tth-techbytes/TechBytes-Security-home-6-4-21.pdf
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Jan/Feb 2022

Login to Blackboard Blackboard Faculty Tutorials

The Office of Academic Technology is offering several workshops for January and February
2022. For more information about our upcoming workshops, please see below.

Academic Technology Workshops — Jan/Feb 2022

Sign up to attend the session. Click HERE to RSVP.

Creating Instructional Video and Audio for Your Courses with TechSmith Knowmia
Knowmia is a lecture capture tool that lets instructors digitally record their lectures and make
those recordings available to students.

Presented by CSUDH Academic Technology

e Tuesday, January 18, 2022, 10:00 am - 11:00 am

Blackboard Introductory Overview

This session will introduce Blackboard and covers uploading a syllabus, creating an
announcement, adding and modifying course content, and creating a discussion forum.
Presented by CSUDH Academic Technology

e Tuesday, January 18, 2022, 2:00 pm - 3:00 pm

Using Video Conferencing Tools in your Courses

Zoom and Bb Collaborate are useful for conducting real-time, online class lectures and office
hours. Come learn how to use these tools in your courses.

Presented by CSUDH Academic Technology

e Wednesday, January 19, 2022, 2:00 pm — 2:45 pm (Zoom)
e Wednesday, January 19, 2022, 3:00 pm - 3:45 pm (Collaborate)

Instructional Design Best Practices: A User's Guide
This session will discuss the thought process that informs your Blackboard course design.
Presented by James Scarborough (CSUDH Adjunct Faculty)

e Wednesday, January 19, 2022, 10:00 am - 11:00 am
e Friday, January 21, 2022, 10:00 am - 11:00 am

Assessing Performance in Blackboard: Creating Assignments in Blackboard
This session will cover how to create and setup an assignment in a Bb course.
Presented by CSUDH Academic Technology

e Thursday, January 20, 2022, 10:00 am - 11:00 am
e Wednesday, February 2, 2022, 2:00 pm - 3:00 pm

Improving Writing and Preventing Plagiarism with Turnitin
Turnitin is a tool which cross-checks student work with other work contained within its database.

https://at.csudh.edu/workshops.html1[2/11/2022 10:06:04 AM]
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This session will cover how to create and setup a Turnitin assignment in a Bb course.
Presented by CSUDH Academic Technology

e Thursday, February 3, 2022, 10:00 am - 11:00 am
e Wednesday, February 9, 2022, 2:00 pm - 3:00 pm

Assessing Performance in Blackboard: Creating Tests in Blackboard
This session will cover how to create and setup a test in a Bb course.
Presented by CSUDH Academic Technology

e Thursday, February 10, 2022, 10:00 am - 11:00 am
e Wednesday, February 16, 2022, 2:00 pm - 3:00 pm

Blackboard Faculty Support Services

Support for Blackboard is available Monday-Friday, 8:00 am - 5:00 pm.
Need Help

1. Submitting a Help Desk ticket here:
o Login with your campus username and password.
o Navigate to Faculty Support > Blackboard > Blackboard Question.
o Request training information.
2. Call us (310) 243-2500, option #2, or direct (310) 243-3176 (After hours calls reroute to the
Blackboard call center)

NEED HELP WITH SOMETHING?

e

24/7 ONLINE SUPPORT
Blackboard Support Portal

Submit a Help Desk Ticket

PHONE SUPPORT

https://at.csudh.edu/workshops.html1[2/11/2022 10:06:04 AM]
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Mon-Fri: 8am-5pm
tel: (310) 243-3176

WALK-IN SUPPORT

Mon-Fri: 8am-5pm
LIB 5723
North Library | 5th floor
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CSUDH Academic Technology Tutorials

Appendix 5E

ACADEMIC TECHNOLOGY TUTORIALS

Best Practices for Blackboard | Faculty Blackboard | Students
Teaching Online

e Best Practices Course Checklist and Grades
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Clicker Polling

e SetupiClicker Software

e Download Class Roster

e Poll Your Students: Quizzing
o View/ Edit Polling Sessions

o Sync Grades with Blackboard

e Self Paced Polling

View Details

Video Assignment

e Download Recording

Software

o Record Video Assignment

e Upload Existing Media to
Knowmia Library

e ShareVideo and Post to
Blackboard

e Post Linkin Discussion Board
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View Details

Zoom

e Best Practices in Meetings
e Download Zoom
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e Security
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e [ ockDown Browser Syllabus
Example
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Appendix 5F

CSU

CALIFDENIA STATE UNIVERSITY, DOMIRGUET MILLS

Academic Senate *1000 E. Victoria ® Carson, CA 90747 * WH-A420 ¢ (310) 243-3312
Second Reading
EXEC 20-08
Gender Equity Principles
April 22,2020
Resolution Passed Unanimously

RESOLVED: That the Academic Senate of California State University, Dominguez Hills
(ASCSUDH) approve the attached “Gender Equity Principles”; and be it further,

RESOLVED: That the Principles shall guide institutional processes, inform faculty, staff, student,
administrator, and executive actions, as well as inform current and future members of the campus
community of our commitments; and be it further,

RESOLVED: That the Principles, if accepted, be effective immediately and be included in the
Faculty and Lecturer Handbooks, Senate Handbook, New Employee Orientation information, and
the Associated Students, Inc. Handbook; and be it further,

RESOLVED: That the Principles be shared with all candidates for university administrator, staff,
and faculty positions as well as potential student leaders; and be it further,

RESOLVED: That the Principles be distributed annually at the first scheduled General Faculty
Meeting, Senate Retreat, and the Associated Students, Inc. August Retreat,! the first Associated
Students, Inc., Board of Directors meeting, the first Provost’s Council meeting, and the President’s
Cabinet Retreat as a reaffirmation/renewal of our common goal of understanding and maintaining
gender equity; and be it further,

RESOLVED: That the Principles be recommended to the University President for
institutionalization as a Presidential Memorandum; and be it further,

RESOLVED: That the ASCSUDH distribute this resolution to the campus President,
Provost/Vice President of Academic Affairs, Vice Presidents, Deans, Associated Students, Inc.
President, Associated Students, Inc., all faculty including Chairs and Program Coordinators,
Academic Resource Managers, all staff, the ASCSU, and the CSU Chancellor.

Rationale

Gender Equity Principles create a common language, a shared understanding of expectations
regarding intersectional and inclusive equity opportunities for all genders at CSUDH. The
Principles provide a point of entry for CSUDH employees, students, alumni and the
community we serve, to recognize the importance of gender equity. It is a commitment to

L ASI has already updated their constitution and other documentation to all-inclusive gender language and a the
AS| Board of Directors’ training includes a section on gender equity.





consciously examine, take action, and recognize the impact of gender equity at all levels of
the organizational structure of CSUDH: The President’s Office, Academic Affairs,
Administration & Finance, Information Technology, Student Affairs, and University
Advancement. It is a commitment to ensure behaviors in all divisions of CSUDH reflect the
affirmation of gender equity principles and to participate in the collaborative efforts of the
CSU system and other related educational systems to promote gender equity, and to
acknowledge the equally important role people of all genders play in every aspect of
University life.

Based on the CSUDH Academic Senate’s recommendation, President Thomas Parham
launched the CSUDH Gender Equity Task Force in April 2019, which recognizes there is a
general consensus on the importance of gender equity. It is good for growth, and it is the right
thing to do. However, the set of principles will help CSUDH translate this consensus into
action. The Principles will reflect the readiness of CSUDH to develop a shared, pre-emptive
approach to systematically support gender equity for all CSUDH members’ educational and
professional development by ensuring best practices in hiring, management, procurement and
other areas of the five administrative divisions of the campus. To that end, the Gender Equity
Task Force will identify issues and recommend best practices for achieving gender equity.
Signing on to the Principles is not an end in itself, but rather a point of entry for each division to
measure and share data on its current impact on gender equity for all CSUDH members.

By committing to these actionable, easy to communicate, ambitious, and transformative
Principles, the person/division acknowledges the equally important role that people of all
genders play in all aspects of CSUDH life and are committed to change the landscape and
behaviors in their environment to ensure gender equality for all individuals and educational
outcomes for the campus.





CSU

CALIFDENIA STATE UNIVERSITY, DOMIRGUET MILLS

Academic Senate *1000 E. Victoria ® Carson, CA 90747 * WH-A420 * (310) 243-3312

Statement on Gender Equity Principles
Passed Unanimously on 4/22/2020 as part of 2"d Reading of EXEC 20-08

Gender Equity Principles create a common language, a shared understanding of expectations
regarding intersectional and inclusive equity opportunities for all genders at CSUDH. The
Principles provide a point of entry for CSUDH employees, students, alumni and the
community we serve, to recognize the importance of gender equity. It is a commitment to
consciously examine, take action, and recognize the impact of gender equity at all levels of
the organizational structure of the CSUDH: The President’s Office, Academic Affairs,
Administration & Finance, Information Technology, Student Affairs, and University
Advancement. It is a promise to ensure gender equity in all divisions of CSUDH through
intentional training and support as part of all onboarding and all annual training. It is a pledge
to participate in and lead the collaborative efforts of the CSU system and other related
educational systems to promote gender equity, and to acknowledge the equally important role
people of all genders play in every aspect of University life. It is also a commitment to
acknowledge and celebrate annually each divisions’ achievements to support the Principles
and strengthen gender equity.

CSUDH is committed to:

1. embracing the Equal Rights Amendment and the concept: “Equality of rights under the
law shall not be denied or abridged by the United States or by any state on account of
sex”;?

2. ensuring pay equity, transparency in pay and promotion criteria, equitable workloads,
and equal opportunity for all CSUDH employees and students;

3. maintaining equitable learning and working conditions for all CSUDH employees and
students;

4. providing on-going education and professional development to eliminate gender-based
and related intersectional forms of discrimination, unconscious bias, and retaliation in
the classroom and workplace;

5. incorporating training for cultural shifts in the use of language to create a common
language as part of professional development, which will respect and uplift all gender
identities and expressions;

6. fostering the full involvement of women and men of color, LGBTQIA2+, and non-
binary leaders throughout the campus, particularly in those areas in which this
representation is absent or bleak.

7. prioritizing gender equity and inclusion based on the intersectionality of women and
men of color, LGBTQIA2+, and non-binary employees and students;

8. providing, without career penalties, all employees with the same access to institutional
support for reproductive rights/family care and family leave for all forms of family;

9. making available time and accessible on-going training and education for all levels
of work classifications across divisions for career advancement strategies, contract

2 Quoted from the Equal Rights Amendment, https://www.equalrightsamendment.org/.




https://www.equalrightsamendment.org/



10.

and salary negotiations, leadership development, as well as mentorship and
sponsorship as integral components of one’s career advancement;

ensuring all divisions reiterate CSUDH’s commitment to equity by educating
employees that Title IX prohibits exclusion and discrimination on the basis of sex
and that CSU EO 1096 and 1097 goes further and prohibits discrimination,
harassment, and retaliation on the basis of sex, sex stereotype, gender, gender
identity, and gender expression, and ensuring that employees understand their
rights, options, and protections.










Appendix 5G

PM 2020-05
President Thomas A. Parham
June 2, 2020

Gender Equity Principles

Gender Equity Principles create a common language, a shared understanding of
expectations regarding intersectional and inclusive equity opportunities for all genders at
the California State University Dominguez Hills (CSUDH). The Principles provide a point of
entry for CSUDH employees, students, alumni and the community we serve, to recognize
the importance of gender equity. It is a commitment to consciously examine, take action,
and recognize the impact of gender equity at all levels of the organizational structure of the
CSUDH: The President’s Office, Academic Affairs, Administration & Finance, Information
Technology, Student Affairs, and University Advancement. It is a promise to ensure gender
equity in all divisions of CSUDH through intentional training and support as part of all
onboarding and all annual training. It is a pledge to participate in and lead the collaborative
efforts of the CSU system and other related educational systems to promote gender equity,
and to acknowledge the equally important role people of all genders play in every aspect of
University life. It is also a commitment to acknowledge and celebrate annually each
divisions’ achievements to support the Principles and strengthen gender equity.!

CSUDH is committed to the following:
1. embracing the Equal Rights Amendment and the concept: “Equality of rights under the

law shall not be denied or abridged by the United States or by any state on account of

2
sex”;

2. ensuring pay equity, transparency in pay and promotion criteria, equitable workloads, and

equal opportunity for all CSUDH employees and students;

3. maintaining equitable learning and working conditions for all CSUDH employees and

students;

4. providing on-going education and professional development to eliminate gender-based
and related intersectional forms of discrimination, unconscious bias, and retaliation in the

classroom and workplace;

5. incorporating training for cultural shifts in the use of language to create a common
language as part of professional development, which will respect and uplift all gender

identities and expressions;

6. fostering the full involvement of women and men of color, LGBTQIA2+, and non-binary
leaders throughout the campus, particularly in those areas in which this representation is

absent or bleak.

7.  prioritizing gender equity and inclusion based on the intersectionality of women and men

of color, LGBTQIA2+, and non-binary employees and students;

8.  providing, without career penalties, all employees with the same access to institutional

support for reproductive rights/family care and family leave for all forms of family;
9. making available time and accessible on-going training and education for all levels of

! passed Unanimously on 4/22/2020 as part of 2" Reading of EXEC 20-08
2 Quoted from the Equal Rights Amendment, https://www.equalrightsamendment.org/.
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PM 2020-05
Page 2 of 2

work classifications across divisions for career advancement strategies, contract and
salary negotiations, leadership development, as well as mentorship and sponsorship
as integral components of one’s career advancement;

10. ensuring all divisions reiterate CSUDH’s commitment to equity by educating
employees that Title IX prohibits exclusion and discrimination on the basis of sex and
that CSU EO 1096 and 1097 goes further and prohibits discrimination, harassment,
and retaliation on the basis of sex, sex stereotype, gender, gender identity, and
gender expression, and ensuring that employees understand their rights, options,
and protections.

Yoo

Thomas A. Parham, Ph.D.
President

Approved: Date: _June 2, 2020







Appendix 5H — Non-Instructional Staff Demographics

RACE/ETHNICITY Full time Part time All staff
AMERICAN INDIAN 4 (1%) 0 (0%) 4 (1%)
OR ALASKAN NATIVE

ASIAN 120 (16%) 3 (10%) 123 (16%)
BLACK OR AFRICAN 195 (26%) 6 (20%) 201 (25%)
AMERICAN

HISPANIC/LATINO 256 (34%) 6 (20%) 262 (33%)
NATIVE HAWAIIAN 2 (0%) 0 (0%) 2 (0%)
OR OTHER PACIFIC

ISLANDER

NONRESIDENT ALIEN 7 (1%) 0 (0%) 7 (1%)
TWO OR MORE 14 (2%) 0 (0%) 14 (2%)
RACES

UNKNOWN 15 (2%) 1 (3%) 16 (2%)
WHITE 148 (19%) 14 (47%) 162 (20%)
TOTAL 761 (100%) 30 (100%) 791 (100%)

Counts of CSUDH Non-instructional Staff by Race/Ethnicity (Fall 2020, IPEDS data)

GENDER Part time All staff
MEN 321 (42%) 15 (50%) 336 (42%)
WOMEN 440 (58%) 15 (50%) 455 (58%)

761 (100%)

30 (100%)

791 (100%)

Counts of CSUDH Non-instructional Staff by Gender (Fall 2020, IPEDS data)







Appendix 51 — Organizational and Technology Improvements (Recommendation 5)

Organizational Assessments

The Information Technology (IT) Division continues to keep up with technology while it also
strives to align its efforts to meet the strategic and organizational goals of the University. IT
recently partnered with Deloitte Consulting to review its strategic and organizational structure to
better align with the needs of the University. As a result of the analysis, IT has restructured to
adapt to these requirements in the following areas:

e Service Management

¢ Integration of the Institutional Research and University Effectiveness team

o Expansion of the services offered by Academic Technology

¢ Merging of Infrastructure, Enterprise Applications, and Digital Transformation under
the same team umbrella to better collaborate and deliver technical solutions

In 2018, the Administration & Finance Division hired Sibson Consulting to conduct an
organizational assessment of their business units. The process involved interviewing 165
stakeholders across divisions and reviewing position descriptions, organization charts and other
pertinent documents to assess current resources and personnel skill sets against requirements
of these functional areas. The assessment identified gaps affecting the performance of key
duties, including a lack of resources, capacity, communication, training, and competency in
some areas. They also found that limited technology was preventing workforce performance
optimization. The Division has made considerable progress on the recommendations so far, and
they are continuing their efforts to address what remains. Progress includes reviewing staff
assignments and restructuring a unit; providing additional training to department staff to
increase competencies within their area; automating forms, implementing electronic
approvals/workflow; and providing campus-wide training on Budget, Procurement and Contracts
and Accounting/Hospitality.

Technology Improvements

The following are examples of how technology has improved processes and optimized staffing
efficiencies at CSUDH:

o Adobe Sign: implemented in 2020; electronic approval and workflow of forms across
campus units; improved efficiency to process transactions and improved the customer
experience

o CHRS Recruitment system: implementation completed March 2020; automated the
recruitment process

o Concur Travel System: implementation began January 2021; automates the travel
request and reimbursement process; (already used by nine CSU campuses, the
Chancellor’s Office, and another campus is implementing at the same time as
CSUDH)
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WELL-BEING

Expand Menu

Information in support of the health, safety and well-being of the Toro Nation as we
thrive through current challenges. Here you will find resources to support your
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Appendix 6A — Faculty Scholarly Development (Recommendation 6)

CSUDH has a dozen active philanthropic funds that expressly support our faculty. We have two
endowed professorships, several research and project funds, and a housing support fund. In
total, seven permanently endowed funds provide approximately $135,000/year in faculty
support, and five current use funds have approximately $200,000 available for use

Current Endowment Funds Supporting Faculty Professional Development:

o Emeritus Faculty Association (EFA) Faculty Legacy Endowment Market Value:
$324,902.29 (generates ~$12,000/year)

e Shen Kai Endowment Market Value: $127,113.92 (Generates ~$5,000/year)

e Lacorte Endowment Market Value: $132,605.38 (Generates ~$5,000/year)

e Chafee Endowed Chair Market Value: $1,738,150 (Generates ~$60,000/year)

e Chaffee Endowment (in addition to the chair) Market Value $115,876 (Generates
~$5,000/year)

e Sutton Research Endowment Market Value: $116,332 (Generates ~$4,500/year)

e Annenberg Endowed Professorship Market Value: $1,226,491 (Generates
~$45,000/year)

Current Use Funds Supporting Faculty Professional Development:

e CAS Fund for Faculty Excellence Fund — $3,294

e Emeriti Faculty Association Special Project Fund — $3,485

e Faculty Recognition Fund — $18,338

e Faber Faculty Housing Fund — $138,160

e College of Natural & Behavioral Sciences Faculty Mini-Grant — $37,648



https://132,605.38

https://127,113.92

https://324,902.29




Appendix 6B - Proposal Award Data 2017-2022 (Recommendation 6)

Position/Rank
Submitted/ Associate Associate
Received # of Faculty| Provost VP AVP Dean Dean Admin  Director Chair  Professor Professor

2017-18

Proposals 50 37 1 1 2 1 0 1 2 3 9 10

New Awards 18 13 0 1 2 1 0 0 4 1 2 2
2018-19

Proposals 47 36 0 1 0 2 0 4 1 4 6 9

New Awards 20 17 0 1 0 0 0 1 1 2 5 3
2019-20

Proposals 67 47 1 0 2 2 0 1 5 3 9 7

New Awards 33 23 1 0 1 2 1 2 3 0 4 5
2020-21

Proposals 84 53 0 1 0 1 1 0 7 2 10 8

New Awards 22 14 0 0 0 1 1 0 4 1 2 2
2021-22
YTD Proposals 35 24 0 0 1 1 0 0 3 1 4 2
YTD New Awards 8 8 0 1 0 0 0 0 2 0 0 0

2017-18 | 2018-19 | 2019-20 | 2020-21
"Hit Rate" by year % proposals awarded 36.0% 42.6% 49.3% 26.2%
% faculty awarded 35.1% 47.2% 48.9% 26.4%






Unit/College

Assistant
Professor Lecturer AA AF CAH SA CNBS COE CPABB CHHSN Library UA CIEE IT
5 1 5 2 3 2 24 5 4 2 3 0 0 0
0 0 1 0 1 6 7 2 0 0 1 0 0 0
6 3 4 1 9 0 22 5 3 0 3 0 0 0
2 2 1 0 2 1 10 0 3 2 1 0 0 0
15 2 8 0 8 1 22 9 6 8 3 1 0 0
3 2 1 0 5 1 8 6 2 0 3 1 0 0
21 4 9 0 7 6 38 9 3 7 4 0 1 0
2 1 6 0 1 2 5 2 4 1 1 0 0 0
19 2 4 0 2 1 18 4 2 2 1 0 0 1
4 0 2 0 1 1 3 0 0 0 1 0 0 0











Appendix 6C — GSR Programming (Recommendation 6)

The GSR launched a host of programs in 2017 that have been identified as programs to sustain;
additional details not provided in the main report are included below:

Research Strategic Plan Development. Assists new faculty (and others) to develop their
strategic plan for their research, scholarly and creative activities aligned with their tenure and
promotion requirements. Provides one-on-one customized consultation and support to onboard
them on campus.

Help Identify External Funding Opportunities. Guides faculty with identifying their projectsthat
are aligned with funder’s interests.

Grants for My Research. Grant proposal development program that trains faculty in grantwriting
to prepare competitive grant proposals for external agencies. Faculty with an identified grant
opportunity work with qualified staff/faculty director to prepare the submission. Eighty (80)
faculty have participated since 2015 (including some repeat participants); over 80% of
participants are assistant professors. Faculty who complete the program and submit an
extramural grant proposal receive $1,500 in research development funds to further augment
their scholarly activities.

On-demand, One-on-one Customized Grant Development Support. Assist faculty with content
development including editing.

Manuscript Editing Service. Supports faculty by proofreading manuscripts prior to submission.

Faculty Research Development Writing Group (via Zoom). Started in 2020, this year-round
faculty writing group meets for 90 minutes, twice per week, to work on disseminating their
research.

Faculty Research Development Weekly Office Hours (via Zoom). Assist faculty with support or
feedback on their research ideas and plans as needed.

NTTF Research Development Program. Launched in Summer 2021, this program supports non-
tenure track faculty (NTTF) who are eager to strengthen their research portfolio (e.g., submitting
manuscripts, extramural grant proposals, etc.), but need resources, guidance, and mentoring to
get started. Participants attend a one-day summer Online Research Portfolio Workshop to
develop and refine their research CV; create their research development strategic plan; identify
areas of improvement for their research; identify next steps for their research (e.g., grant writing
or manuscript writing); and create a one-page future research plan summary. In the inaugural
cohort, there were eight faculty participants from four colleges: College of Business
Administration & Public Policy (2); College of Education (1); College of Health, Human Services
& Nursing (2); College of Natural & Behavioral Sciences (3).





Intramural and External Funding for Enhancing Research. In addition to start-up funds offered
for many new faculty, the GSR offers an annual intramural grant to support faculty research,
scholarly, and creative activities (RSCA). Faculty propose and must produce one or more
research products, such as peer-reviewed publications, peer-reviewed conference
presentations, juriedperformances or exhibits, extramural grant proposals, pilot research
implementations, substantial contributions to a scholarly monograph/book, and other products
or results that contribute to the expansion of knowledge and faculty professional advancement.
Funded faculty are awarded a one-semester, one-course, teaching release or a summer stipend
with optional supplemental funding to hire a student research assistant.

The success rate for RSCA funding has hovered around 50%, indicating that this program is
competitive (see RSCA 2020 Funding Analysis on next page). Typically, about $70,000 for this
program comes from the CSU Chancellor’s Office each year, and CSUDH President Parham
generously adds $300,000 more. This funds approximately 60 faculty applicants and some
student researchers. Some colleges also offer course reassignments to support research in a
competitive process. For example, the College of Arts & Humanities requires applications to
University RSCA funding to apply for college funding and provides funding for some direct-cost,
competitive applications. The University is determining what data and process information is
needed to best assess faculty support at the college level and equity across colleges.





RSCA 2020 Funding Analysis

Data Based on Z Scores for Top 50, 4/3/2020

Arts & Humanities 12 27 39 36 37% 38% 31% 42% 11% 16%
Business Administration &
Public Policy 9 5 14 13 13% 14% 64% 69% 8% 10%
Education 5 3 8 8 8% 9% 63% 75% 5% 6%
Health, Human Services, &
Nursing 7 8 15 9 14% 10% 47% 78% 7% 7%
Natural & Behavioral
Sciences 17 13 30 27 28% 29% 57% 85% 16% 24%
Library 0 0 0 1 0% 1% 0% 0% 0% 0%
50 56 106 94
% Fundin
College Name # # not successg
Funded | Funded

rate
Arts & Humanities 12 27 31%
Business Administration &
Public Policy 9 5 64%
Education 5 3 63%
Health, Human Services, &
Nursing 7 8 47%
Natural & Behavioral
Sciences 17 13 57%
Library 0 0 0%

50 56












